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ABSTRACT 

Conceived as an idea book for educators, parents, 
concerned citizens, and others interested in special education 
services for handicapped children living in rural areas, these 
proceedings constitute the results of a 3 day workshop. Used as a 
guide, this document may serve as an index to possible resources for 
use in any typical rural area. The ideas presented are intended to 
stimulate the planning and implementation of programs. Information is 
color indexed, indicating 3 major divisions which are further divided 
into substrategies as follows: (1) Program (identification, 
curricula, training, and parent and community); i2) Administratxon 
(communication and commitment, staffing, and responsibility and 
accountability); and (3) Legislation (law and funding) . Each 
subcategory is then Approached in terms of various "tactical arenas" 
for which there are specific prescriptive measures. For example, in 
the area of program identification, there are 4 tactical arenas, one 
of which is to "Develop, implement, and evaluate a continuous process 
for locating unserved handicapped children, including minorities and 
low-incidence handicapped". Procedural prescriptions designated as 
"tactical steps, who, where, how, and when" are then specified for 
this particular tactical arena. (JC) 
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On February 1. 1975. the Rocky Mountain Regional Resource Center was renamed in 
accordance with the new regional definition from the funding agency. The staff members, 
their location, and the motivating philosophy of the RRC remain the same. Only the name 
of the project is changed: 

Southwest Regional Resource Center 
2363 Foothill Drive, Suite G 
Salt Lake City, Utah 84109 
(801) 581-6281 



The project reported herein was performed pursuant to a grant from the U.S. Office of 
Education, Department of Health, Education, and Welfare. The opinions expressed 
herein, however, do not necessarily reflect the position or policy of th3 U.S. Office of 
Education, and no official endorsement by the U.S. Office of Education should be inferred. 
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The information generated by the 197 contributors from 23 states plus Washington, D.G. and 
the Trust Territories resulted from their willingness to share their knowledge and t me in 
a collective effort to stimulate services in rural areas for haridicapped children. 
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How does one begin to implement special education services in a rural or a remote area? 
The ideas contained in this document were shaped during an intensive three and one-halt day 
working conference. Rather than being the last word on delivery of special education services 
m rural areas, this report represents a first effort at defining —in a comprehensive manner- 
steps that can be taken to improve services. 

This document does not present a plan for one particular state nor for one program in a state. 
It is. instead, aj) idea book— an index to possible resources that could be used in any typical 
rural area, regardless of population density. 

The ideas presented are intended to stimulate the planning and implementation of programs; 
they can be used in total or in part, as needed. Whenever possible the content is worded in 
a general framework to allow the user to translate the ideas to more accurately fit a specific 
environmer^tai, cultural or programmatic need. 

The information is indexed by color, indicating three major divisions: Program, Administration 
and Legislation. These three are further divided into nine substrategies. The index should help 
the user immediately find the desired section. Each of the nine tabbed sections begins with 
a brief introduction and a table of contents for that section. 

The contents began to take form in a working conference in Portland, Oregon, more than 
a year ago. There, participants formulated 57 goal statements related to delivery of special 
education to persons in rural, remote areas (from birth through 21). In this most recent confer- 
ence. 197 participants began with those 57 goals, which they accepted as written, modified 
or enlarged. Then they outlined the tactical steps and the implementaries— the who's, Where's, 
when's and how's— necessary to translate the goals into actions. 

It is hoped that this pioneering effort will set the stage for later additions and revisions so that 
handicapped persons who reside in hard-to-serve areas will indeed receive more adequate 
special education services. 

Although the conference developed tactica' models for the rural setting, it is hoped that this 
Idea book will also influence the delivery of educational services in urban areas. Tactical 
thinking and planning are perhaps the keys to focusing more clearly on problems within any 
geographical setting. 
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INTRODUCTION: How this conference came about 



The history of how this conference and document came about can be traced back a few years 
to when Ear! 'Andy" Andersen was the State Director of Special Education in Alaska. Alaska 
faces extremely difficult problems in delivering special education services in remote areas. 
Andy s encounter w»th these problems prompted him to explore ways to generate the needed 
technical assistance. He talked over this concern with Jim Crosson, Director of the Northwest 
Regional Resource Center (IMWRRC) and with Marty Martinson, University of Kentucky. About 
this same time Andy became Executive Director of the National Association of State Directors of 
Special Education (NASDSE). This led to conversations with other RRC directors in the 
western states, including Judy Ann Buffmire, Rocky Mountain Regional Resource Center, all 
of which culminated in the first working conference. 

The problem was formally addressed »n December. 1973. in Portland, Oregon, when a topical 
conference was held on Delivery of Special Education Services in Rural Remote Areas.*' It was 
jointly sponsored by the Southwest Regional Resource Center, Rocky Mountain Regional 
Resource Center (RMRRC). NWRRC. and NASDSE, with the assistance of the Northwest 
Regional Educational Laboratory. 

Since that time there has been a growing consensus that the Portland participants articulated 
timely and necessary goals. Informal requests have come from many of the original participants 
for a follow-up meeting. In order to bring meaningful closure to the wisdom generated in 
Portland, there was a sense of urgency relative to designing concrete action steps to implement 
the goals This would give key decision-makers in states a type of technical assistance which 
could have an immediate impact on those persons needing improved special education services 
in sparsely populated areas. 

To assist the states, the RMRRC planned and coordinated a follow-up to the Portland cori- 
ference on the theme. "Implementing Special Education Services in Rural Remote Areas." 
The event was held February 3-6. 1975. in Salt Lake City, Utah, This working conference built 
upon the goals from Portland by formulating concrete guidelines for action. 

This second conference was sponsored by the RMRRC. NWRRC. and the Coordinating Office 
for Regional Resource Centers (CORRC). In addition, each of the State Directors of Special 
Eaucation in these two regions co-hcsted the conference with the RRCs. Every effort was made 
to shape an event which would reflect the current and real needs as articulated by the state 
education agencies. The conference was not an attempt to "re-invent the wheel" as there 
are numerous worthwhile efforts currently underway; rather, attention was primarily focused on 
closing existing gaps by utilizing the collective wisdom of the contributors. 

The RMRRC and the NWRRC are two of tfiirteen Regional Resource Centers currontly funded 
by the Bureau of Education for the Handicapped (BEH). The RRCs were created by Congress 
in 1968 (now PL 91-230) to help determine the educational needs of handicapped children, 
to develop programs t( meet those needs, to assist the appropriate agencies in providing 
programs, and to periodically reexamine and reevaluate such programs. The overall efforts 
are to assist in meeting the BEH national commitment: 

To assure that every handicapped child is receiving an 
appropriately designed education by 1980 (75% ioy 1977). 

Region « 3. served by the RMRRC (now named, the Southwest RRC). includes Arizona. 
Bureau of Indian Affairs. Colorado. Nevada, New Mexico and Utah. Region <t1. served by the 
NWRRC includes Alaska. Guam. Hawaii. Idaho. Montana. Oregon. American Samoa, Trust 
Territories of the Pacific Islands, Washington and Wyoming. The CORRC was established 
June 1. 1974 to assist the thirteen RRCs in technical assistance and training, needs assess- 
o ment. single systems, development and management. 
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idwrrttncatlon 1.1 




Resource Parson: 

Bruce Weston, 
Director. California 
Regional Resource Center 



Facililators: 

Mary Buchanan 
Susan Harrison 
Jeanette Misaka 
Judy Schrag 

Recordere: 

Jane Abe 
Kathleen Oison 



"I think the highlight of this conference for me has been the people with whom I have been 
working. I have this visual image of Monday night-when people might ordinarily feel like 
relaxing -and about ten minutes after we got into our session there were four groups just 
going at it. 1 couldn't believe It and it continued like that right through. 1 am proud of the things 
that have happened in the way of a product and 1 am also extremely grateful for the things 
that have happened to me as a person while I worked with these folks." 

—Bruce Weston 
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Tactical Arenas: 



Page 



1.1.1 Develop, implement and evaluate a continuous process for creating an understanding 
ot the importance of providmg an appropriate educational program tor handicapped 
children, and an awareness ot the types of service available, 

I 1.2 Develop, implement and evaluate a continuous process for locating unserved handi- 
capped children, includmg minorities and low-incidence handicapped 

1.1.3 Develop, implement and evaluate a continuous process for locating underserved 
handicapped children, including m norities and low-incidence handicapped. 

1.1.4 Develop, implement and evaluate a continuous process tor formal diagnosis of children 
who may be in need of special education. 
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TACTICAL ARENAS TACTICAL STEPS WHO 



1.1.1. develop. implement, and 
evaluate a continuous 
process for creating an 
understanding of the 
iw:porta»jce of providing 
an appropriate educa^ 
tional program for handi- 
capped children. and an 
awareness of the types 
op service available. 



1, Plan and davalsp a public 

Infomiatlon campaign to Incraaaa 
awaranaia or undaratandlng of 
tha naad to provlda approprlata 
aducational programs for handl- 
cappad chlldran. 



1. Interested persons m cooperation 
with appropriate agencies, such 
as federal agencies whicti may 
include Health, Education, and 
Welfare, Bureau of Education 

for the Handicapped, and social- 
rehabilitation services. 

2. State agencies may include 
departments of education, 
departments of health services, 
and state advocacy groups. 

3. Local agencies may include local 
and county school districts, and 
local advocacy groups. 



2. Implamant a public Information 
campaign to Incraaaa awaranaaa 
or iindaratanding of ttia naad to 
provide approprlata aducational 
programs for handlcap|E>ad 
chlldran. 



1. Interested persons in cooperation 
with appropriate agencies, such 
as Federal agencies which may 
include Health, Education, and 
Welfare, Bureau of Education for 
the Handicapped, and social- 
rehabilitation services 

2. State agenc>es may include 
Department of Education, Depart- 
ment of Health Services, and 
state advocacy groups 

3. Local agencies may include local 
and county school districts, and 
local advocacy groups 
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WHERE HOW WHEN 




At the location of the ag^^ncy or 
group initiatrng the projr.ct 



Develop a public informatton 
campaign which may include, but 
is not exclusive to information 
on the following: 

pertinent legislation 

fiscal information 

numbers and kinds of handi- 
capped children 

programs, services, and resources 
available and needed 

importance ot early intervention 

preventive measures such as 
genetic counseling, good 
nutrition, prenatal care 

appropriate media 

This public information campaign 
might use such media as: 

posters 
brochures 
information sheets 
radio and TV spots 
talk formats 

slide and/c? tape presentations 
radio and TV programs 
newspaper ads and features 
newsletters 

chiirch bulletin inserts 

Welcome Wagon information 

grocery sack staffer notices 

bumper stickers 

place mats, napkins, banners 

postage stamps 

buttons 



Annually, or as specified by the 
initiating ogency 



1. Make a list of persons, groups. As specified by the initiating agency 
and agencies to be contacted by 

the most appropriate contact 
procedure (letters, telephone 
calls, meetings. Mc). 

2. Present the program by: 

directly contacting target 
persons^ groups^ and agencies 
such as parents, legislators, 
teachers, service clubs, church 
organizations, local agencies 
(including public health, 
mental health, health and 
education), and advocacy 
groups (including United 
Cerebral Palsy. Association for 
Retarded Citizens. Association 
for Learning Disabilities), 
appropriate state agencies, 
appropriate national agencies 
and appropriate national 
organizations 



At the location of the agency 
or group initiating the project 
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TACTICAL ARENAS 



TACTICAL STEPS 



WHO 



3. Evaluate tha continuous process 
for creating an awareness or 
understanding of ttie need to 
provide an appropriate aduca* 
tion program for tiandicapped 
children. 



Designated mternal evaiuators or 
contracted external (third-party) 
evaluators 
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BEST COPY AVAILABLE 



WHERE 



HOW 




b. using communications media 
such as newspaper articles 
and ads. radio spot announce^ 
ments, programs* talk shows, 
TV spot announcements, and 
programs. 

c* using promotiona! a<^vertising 
such as distributing media 
materials in locat restaurants, 
businesses, and medical 
offices; promote money raising 
activities for the provision of 
educational programs for the 
handicapped. 



At the location of participating 
agencies in the plannmg, devel- 
opment, and implementation 
phases 



1, Evidence of: 

employment of lobbyist 
production of multi*media 

presentation 
printed materials 

Awareness Weeks scheduled and 
printed records of all media 
releases 

writt:?n documentation of TV 
spots, scheduling, radio and 
newspaper releases 

written policies and procedures 
developed: diagram of organ- 
izational chart of communi- 
cation network: designation of 
assigned personnel 

2. 3, written listing of appropriate 

agencies, persons, and groups 
to be contacted with sug- 
gested procedures 

b* written documentation of 
presentations to groups or 
agencies, mailing lists, 
dissemination dates 

€. written records of news 
releases* TV spots, radio 
announcements, and other 
media contacts 



1. At the completion of planning 
and development phase 

2. At the termination of implemen- 
tation phase 

3. impact evaluation /overall 
effectiveness 



3. Determine the overall impacts: 

Primary Impact : An appropriate 
percentage o^ a randomly se- 
lected group of community 
members and agencies will 
demonstrate an understanding 
of appropriate education pro- 
grams for handicapped children 
by indicating a specified criterion 
level of increased knowledge 
through structured interviews and 
written questionnaires. 
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TACTICAL ARENAS 



WHO 



1.1.2. DEVELOP, IMPLEMENT, AND 
EVALUATE A CONTINUOUS 
PROCESS f OR LOCATING 
UNSERVED HANDICAPPED 
CHILDREN, INCLUDING 
MINORITIES AND LOW* 
INCIDENCE HANDICAPPED. 



Explore poitlble r#f«rral sourcM 
10 local* untarvod iiindlcappad 
persons. 



The chief administrator or 
designee of appropriate govern- 
mental or lay organisations 
having responsibiHties for pro^ 
viding educational services to 
handicapped persons. 



Task Forca Oaflnltlon: 

Unserved— Any person between 
the ages of 0 to 21 years who 
falls outside the norms for age 
m academic, self-care, sociali- 
sation, physical or communication 
areas, and who is not receiving 
educational services 

Low-Incidence handicapped— tor 
example, deaNblind. autistic, 
severely multiply handicapped 



2. D#v#icHl> referral sources to 
locate unserved handlcappsd 
persons. 



The chief administrator or 
designee of those appropriate 
governmental or lay organi- 
zations having responsibilities for 
providing educational servlcas 
to handicapped persons 



O 
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Secondary impact; 
numbsrb of programs wH? be 
provided and exceptional children 
served. 



Possible referral sources may 
include, but not be limited to the 
toUowmg 

fttgional (interstate) 
diagnostic centers 
resource centers 

Stale AQmclM 

departments of ^rlucatton 
social services 
health services 
departments of mental hea'th 
departments of vocational 

rehabilitation 
special committees 

Governor s Committee 

State Supenntendent s 
Committee 
consumer organizations 

ARC, UCP, CEC 

parent groups and pnv'vte 
groups 

Regional (intrastate) 
mental health clinics 
diagnostic clinics 
county medical societies 
district health departments 
juvenile departments 
child development centers 
charitable organizations 

Cominunily/ Local Servlcn 

schools 

medical personnel 
day care centers 
Headstart 
churches 

private group homes 
unions 

sheltered workshops 
business groups 
service organizations 
Lions, Jaycees. Jayceettes 



1. Research exemplary programs 

* 

2. Establish a list of available 
resources (see si^ggested list of 
sources under WHERE in 
Tactical Step 1 ) 

3. Contact available resource by 
one of the following methods: 

phone 
letter 

persona) contact 

4. Decide on viability of resources 

5. Compile list of viable resources 



At the initial phase of the 
program Ten (10) working days 
are suggested to complete the 
task. 



Those referral sources listed 
in Tactical Step 1 which are 
determined viable 



1, Develop a referral form. The form 
may include the following kinds 
of information: 
name of individual 
date of birth 
parents* name 
demographic information 
address (street, route* town) 
phone 

school district 



During the second phase of the 
program, immediately following 
Phase T Thirty (30) working days 
are suggested for initial devel- 
opment 



ERLC 



13 



TACTICAL STEPS 



3* Scrwn r*f»rr#d Individuals to 

#iigibiiity at an unaarvad 
handtcappad paraon* 



A qualified tralnad person 
dasignatad by an appropriate 
responsible person or agency to 
assess self*care« academic, 
socialization, physical, and 
communication areas 
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reason for referral 
date 

relerrai person 

2* Develop a release of mtorma* 
Hon" form specifying mformation 

a. to be received 

|}. to be released 

c. to be jvjthheld 

The form may reflect: 
name 
date 

permission to obtain and or 

release information 
intent for use of information 
Signature of parent, legal 

guardian, or responsible 

party 

""hr^^.m: If use of computer system 
IS asibie. consult as to desired 
.u^out of information needs in 
v.fi initial stage of developing 
lOrms. 

3« Develop a cover letter stating 
the purpose of the program and 
describing the referral process 

4. Make a personal contact with 
viable resources to review referral 
form and establish formal com- 
munication channels 

5- Make follow-up contact with 
referral sources on a monthly 
basis. 



At the most appropriate setting, 
possibly home, school, clmic. 
etc. 



1. Determine the screening instru- 
ments to be used 

2. Assemble and train the appro- 
prtate personnel to do the 
screening 

3. Establish a procedure for 
processing the referrals 

4. Process the referrals to those 
doing the screening 

5. Obtain parental permission for 
screening and release of 
information 

6. Conduct screening 

7. Evaluate the screening results 



As soon as possible after 
receiving the referra\. A maximum 
of thirty (30) working days are 
recommended. 



ERIC 
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WHO 



4. Refer those identified througfi 
screening as unserved handi- 
capped persons for fi^rther 
evaluation. 



The person responsibJe tor 
screening wiH refer the individual 
to the appropriate diagnostic 
resource. 



5. Provide for evaluation of referral. 
Identification, ard assesstnent 
systems. 



Chief administrator or designee 
of the appropriate governmental 
or Jay organizations having 
responsibilities tor providing 
educational services to handi- 
ci'i 'ed persons 



1.1.3. DEVELOP, IMPLEMENT, AND 
EVALUATE A CONTINUOUS 
PROCESS FOR LOCATING 
UNDER8ERVED HANDICAPPED 
CHILDREN. INCLUDING 
MINORITIES AND LOW- 
INCIDENCE HANDICAPPED. 

Ta9l< Force Definition of under- 
served: Any exceptional student 
who is receiving an educational 
O program, but whose educational 

ERIC 



1. Agenci^d serving exceptional 
children will establish criteria for 
determining who the underserved 
child is and will define within 
their criteria a common definition 
for the served and underserved 
indlvlduah 
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1. Interested persons in cooperation 
with appropriate agencies, such 
as federal agencies, which may 
include Health, Education, and 
Welfare, Bureau of Education 
for the Handicapped, and social- 
rehabilitation services 

2. State agencies may include 
department of education, univer- 
sities and colleges within the 
state system, departments of 



BEST mi AVAILABU 




WHERE 



HOW WHEN 



8. Report evaluation information 
to parents and to the program, 

9. Determine turther evaluation 
needs, 

10, Feedback information to referral 
source 



The most appropriate individual, 
agency, or other resource 



1, Ascertain application piocedures 
from the agencies used for 
further referral 

a, contact agency or individual 

establish communication 

c. obtain and maintain supply of 
applications for referrals. 

2, Refer identified persons. 

3, Foliow-up to insure that action 
was taken. 



immediately following screening— 
a maximum of ten (10) working 
days 



At the setting of the agency or 
program involved 



1. Develop procedures and neces- 
sary forms for evaluation of 

a. incoming referral system 

b. Identification and screening 
process 

C- outgoing referral system 

d. effectiveness of total process. 

2. Collect evaluation data. 

3. Analyze data by self, peer or 
third-party evaluation. 

4. Revise procedures as necessary, 

5. Disseminate results to all partici- 
pating agencies and individuals. 



On a continuous basis, with 
yearly report. 



Within agencies or groups 
initiating the definition of the 
served and underserved 
individuals 




The initiating agency wil collect 
data to be utiliied for defining 
served and underserved. Possible 
ways to procure this data might 
include: 

a. holding meetings 

b. conducting surveys 

c. establishing committees 

d. collecting information from 
other agencies on their 
definitions of served and 
underserved 
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To be specified by initiating 
agency, A suggested timeline is 
from 1 to 3 months. 
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needs •.ren t being appropriately 
met 

'Appropriate*' encompasses the 
following. 

1 how child IS taught 

2 what is taught 

3 client growth 

4 conditions under which 
learning takes place 



health services, and state 
a^^'ocacy groups 

3. Local agencies may include 
local and county school districts, 
private programs^ and local 
advocacy groups 

4. The initiating agency will identify 
a person to select a task force 
composeo from the appropriate 
agencies listed above. 



2. 
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With technical assistance. 




Persons designated by the 


develop an agency or school 




initiating agency could include: 


district plan for locating under- 


1. 


parents 


served Individuals. Submit the 




plan to an appropriate agency 


2. 


disthct personnel 


for approval. The plan should 






reflect the definition of served 


3. 


technical assistance teams 


and underserved, and should 






include: 


4. 


university personnel 


a. procedures for ongoing and 


5. 


legislators 


summat've pupil evaluations 


b, procedures for ongoing 


6. 


advocacy groups 



program evaluation for 
exceptional individuals in 
existing programs. 



The initiating agency wiia 
implement the approved plan. 



4. The evaluation step will be 
conducted at three levels: 

Evaluation and monitoring of 
the implementation of the plan; 

evaluation to determine If 
underserved individuals were 
identified and appropriately 
served; 

002J 



Persons designated by the 
agency might include: 

1. teachers 

2. administrators 

3. support personnel 

4. state department personnel 

5. third-party teams 

6. parents 



Identified internal or external 
(third-party) evaluators as desig- 
nated in the plan. Possible 
evaluators might include: 

teachers 

administrators 

support personne! 

state department personnel 

third-party teams 

parents 



WHERE 



WHEN 



•) utiliaing resource consultants 
I) visiting other sites and 
participating in definition 
writing (i e., other states 
and or agencies) 

g) researching literature 

h) reviewing school records 
i) gathering parent input 

I) gathering professional input 



2. Analy2e the data 

3. Write the definition 

4. Communicate the definition to 
other agencies. 



Within agencies or at the iocation 
of the group initiating the project, 
eg, home, school district, 
training center 



The initiating agency wi)l: 

1. Review existing plans for locating 
underserved individuals 

2, List pros and cons for each 
existing plan 



To be specified by the initiating 
agency. Suggested time line 
would be 3 to 6 months. 



3. Develop a plan for locatmg 
underserved individuals 

4. Submit the plan to be evaluated 
by an identified appropriate 
agency 



Within agencies or groups 
initiating the plan 



The identified initiating agency 
will: 

1. Identify appropriate personnel 
and make specific assign- 
ments, 

2. Follow the implementation 
strategies as specified in the 
approved plan 



To be specified by initiating 
agency. It is suggested that a 
one-year time line be established. 



Within agencies or groups 
initiating the plan 



FRIC 



The following evaluative 
processes might be used: 

The initiating agency: 

a) determines ^f time lines 
were followed 

b) determines ^f assignments 
were carried out 



The evaluation will occur upon: 

1. Completion of the developmental 
phase and submission of infor- 
mation ♦o the appropriate agency 

2. Completion of the implementation 
phase (within suggested time 
line) 
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•valuation to datarmlna if the 
program made a dlffaranca in 

individual cTiildron, 



5. Anaiy2« evaluation data and 
develop appropriate suggestions 
and revisions. 



Identified interna] or externa) 
(third-party) evaJuators as desig 
nated in the plan. Possible 
evaiuators might include: 

teachers 

administrators 

support personnel 

st^te department personnel 

third-party teams 

parents 



1,1,4. DEVELOP. 1IMPLEMENT, AND 
EVALUATE A CONTINUOUS 
PROCESS FOR FORMAL 
DIAGNOSIS OF CHILDREN 
WHO MAY BE IN NEFD OF 
SPECIAL EDUCATION. 

Task Force Definition: When the 
identification Task Force speaks 
of ' diagnosis." we refer to 
diagnosis other than that needed 
for educational prescription. 
We will be dealing only with those 
diagnostic functions which are 
necessary to identify handicapped 
children. The Curriculum Task 
Force will be dealing with those 
diagnostic functions necessary 
to the development of an 
educational prescription 



1. Develop diagnostic delivery 
system strategic for diagnosis 
of exceptional children who may 
be handicapped. 



People responsible for the 
development of such strategies 
might include state directors of 
special education, regional 
educational consultants, or 
local school administrators 
These policy makers might 
utilize input from local school 
personnel, members of human 
service agencies in the com- 
munity, as weli as technical 
assistance from related fields 



2. Select a diagnostic approach 
and method of evaluation for 
a child who has tieen located 
and referred. 



Resource people responsible for 
the selection of an evaluative 
approach and method might be 
resource specialists, district or 
local supervisors, state or 
regional supervisors 



O 
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HOW 



Withm agencies or gmups 
initiating the project 



2* "Plan was inr^plemented in % 

of situations identified by miti- 
ating agency." 

3. P)an located % of under- 
served individuals." 

4, A sample of children are 
evaluated to determine if appro- 
pnate chanye was made. 



The initiating agency will: 

1, Collect data 

2, Analyze data 

3, Revise plan 

4- Submit report, 



At the completion of the first 
year 



1. At the locatiofi of the agency 
developing the strategies to be 
impiemented- 

2. Such agencies might include: 
Regional Resource Centers, state 
agencies, learning resource 
centers, local educational 
agencies 

3. Assistance might be obtained 
from univ3rsities. professional 
organizations, or child devel- 
opment centers. 



1. Establish a task force to review 
available models for a delivery 
system of diagnostic services. 

2, Identify available personnel who 
might serve on a diagnostic team- 
s' Establish the criteria for diag- 
nostic team selection {see 
Tactical Step 2, HOW 3). 

4, Establish procedures to insure 
that the diagnostic services wiii 
be delivered. 

5. The end product of the task 
force should be a functional 
diagnostic delivery system. 



The delivery system should be 
developed in model or simulated 
form introducing a diagnostic 
procedure. Ideally this should be 
done prior to the school year. 
It is advisable to have an 
ongoing evaluation of the 
diagnostic process with an 
annual review and possible 
revision. 



The decision for method and 
approach should be made at the 
most immediate and appropriate 
resource level (local inter- 
mediate, or regional)^ 




Selection of approach and 
method will be made by; 

1. Reviewing preliminary data on 

a referred child 

2. Selecting diagnostic resources 
that match the suspected 
handicapping condition 

3. Selecting the composition of 
the diagnostic team necessary 
to implement the diagnosis 

4. Matching the child with the 
most logical and adequate 
diagnostic resource 



The diagnostic approach will be 
selected as soon as possible 
after referral date, preferably 
within two weeks. 
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3. Implement the diegnoitlc 
procedure selected for Ihe 
referred child. 



The diagnosis will oe managed 
by members of the diagnostic 
team, utilizing input from 
parents, resou'ce teachers, 
and others who relate directly 
to the child. 
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HOW 



WHEN 



Evaluation vwUl be implernented 
on site m the home, school, or 
I'istitution. or a? a central loca- 
tion such as a cJmic. Siatfmg 
ot the diagnostic team witi be 
completed at the most >oca^ and 
immediate level 



In order to complete the 
diagnosis, the diagnostic team 

1. Obtain parental permission. 

2. Arrange a time and place tor 
formal evaluaiion- 



The diagnostic procedure will 
be undertaken as soon as team 
members cun schednle the time, 
preferably within one week after 
the proper approach and 
methods have been selected 



3. Evaluate the child 



4, Present findings of the evaluation 
(staffing): 

a, determine the adequacy of 
the evaluative data 

b. draw conclusions regarding 
the nature of the handicapping 
condition 

provide a written summary. 

5- Include as part of the outcome: 

suggestions for additional 
formal evaluation 

b. recommendation for educa- 
tional appraisal 

c. a prograro placement decision 

d. contact of people responsible 
for implementing staffing 
recommendations 

e. a prognosis for the child, 
contingent upon successful 
programming and services 

f. establishment of a time 
schedule for reevaluation of 
the child 



ERIC 
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PROGRAM TASK FORCE: Curricula 



CurHeuli 1,3 




il»tourc* P«rton: 

Robert C. West, 
Director of Training, 
Idaho State School 
and Hospital 



Facilitator*: 

Merrill Johnson 
Mack McCoulskey 
Joseph Todd 
Richard Zelter 



Recorders: 

John Holllday 
BobbI Cole 
Nancy Phllabaum 



"The curriculum task force had a little larger task than some of the others, at least as we saw 
it. We had four components that we had to look at — diagnosis, prescription, programming 
and evaluation. We had to fit these into each goal statement for each case category, so we 
really had a lot of work to do and it was a ver> long three days, indeed. I would like to thank 
Andy Andersen who penned last night what emerged from our efforts and what probably rejects 
your thoughts, feelings, energies and commitments relative to this event. This Is a belief and 
value statement from the curricula group: 

Although not always clearly reflected in the content of our endeavors to meet the criteria 
of the Iteration process, the task force memlwrs were and are concerned alx)ut the 
following underlying assumptions: (1) that matrices develop, treat, and consider the learner 
as central priorii^: (2) that statements formulated view the learner as an Individual human 
being immersed in the process of becoming and the constant Is change; (3) that placement 
means the least restrictive, psychological, social and educational environment; {4} ^at 
learning is a very private, personal phenomenon primarily restrictsd to the learner's internal 
universe; and <5) that the teacher-learner transaction is descrlbable, modifiable and dynamic,** 



— Robert C. West 
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CURRICULA: REGULAR CLASS 

1.2.1. DEVELOP SPECIAL EDUCATION 
PROGR/MS WHICH RECOGNIZE 
SPECIFIC LEARNING NEEDS 
Of CULTURALLY AND 
ETHNICALLY DIFFERENT 
CHILDREN. 



1. Attest 1h« iMrner's functioning 
to dttermine the need of referral 
lur tlafling. 



Teacher, support persons familiar 
with cuUura) and ethnic diS 
lerences. or resource person3 



2. Provide additional attettment 
at requetted In ttafftng. 



1, Local, distnct, or state personnel 

2, Private personnel as requested 

3, Agencies providing services for 
enthnic group being dealt with 



3. On the batit of appropriate 
attettment, the teacher will 
devite Brt Individually pretcrlbed 
program for the referred child. 



Teacher, parent, or resource 
persons 



Determine the mott appropriate 
tervice delivery tyttem(t). 



Teacher or support sl^ii 



Accept and attume retponti- 
biiity for terving handicapped 
children. 



Teacher 



Identify appropriate retource 
pertonneL 



Staffing pursonneL support 
persons on a local state, or 
federal level familiar with 
cultural and ethnic differences 



7. Communicate with appropriate 
retource pertonnel. 



Teacher, parent, or resource 
persons 
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8. Ettablith baseline data. 



Teacher or parent 
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WHERE 


HOW 


WHEN 


In the classroom situation 


By behavior observation, formal 
informal assessment, or review ot 
school jecordb 


Upon recognition of a problem 


In the classroom situation at the 
referral agency or at home 


Obtam parental oermission to 
refer the chnd to an appropriate 
diagnostic agency and or agency 
providing information concerning 
ethnic group in question, e g . 
Bureau oi Indian Affairs 


immediately following the staffmg 


In the school or at home 


1. Establish behavioral objectives 
that also focus on cultural needs. 

2. Gather instructionai material 
(Area Learning Resource Centers, 
Bureau ot Indian Affairs, Los 
Angeles School System, etc ). 

3. Design instructional programs. 


Within one week following 
staffing 


*n the enurat»ona! environment 


Compare the learner's needs 
determined by assessment with 
available service delivery 
system(s) 


At the time of the staffing 


In the classroom 


1. Individualize the program 

2. Systematically observe the 
performance of the student . 

3. Develop a flexibihty for adjusting 
to any needed change. 


On an ongoing basis 


In the educational env,ronment 


1« Obtain services from a 
consultant{s). 

2. Contact a human resources 
registry, 

3. Visit faciliftes deahng with 
Similar nefids 


Ongoii>g and regularly scheduled 
meetings 


In the school, home 


Through personal contact and 
statfings 


Whenever needed or specified 


In the school or home 

ERIC 


Record target behavior pnor to 
implementation of the program. 


Prior to implementation of the 
program 
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9. Implemtftnt th^ d«v«lop«d 

program. 



Teacher, resource persons* 
s^jpport personnel, or parents 



10. Conduct a continuous ovaluatlon 
of the program. 



Teacher, resource person, or 
parent 



11. Communicata with raaource 
parson to monitor and modify 
established program. 



Teacher, administrator^ resource 
person^ or parent 



CURRICULA: REGULAR CLASS 

1.2.2. IDENTIFY AND PROVIDE 

INSTRUCTIONAL SERVICES TO 
UNDERSERVED HANDICAPPED 
CHILDREN. 



Conduct periodic needs assess- 
ment of children In ongoing 
instructional programs. 



Teacher, resource person, 
principal or administrator, sup- 
port service person, 

a. speech therapist 

b. school psychologist 

c. social worker 

d. MD 

e. itinerant person 
I . Gouneelor 

5. parent 



2* Review accumulated records. 



Teacher resource person, 
principal or administrator* parent, 
or support service person 



Evaluate the existing 
prescription. 



Teacher, parent, resource 
person, or support service person 



Modify Instructional and educa- 
tional programs to meet the 
needs of the learner* 



Teacher, parent, resource 
person* or support services 
person 
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WHERE 


HOW 


WHEN 


In the school or home 


By mitjatmg change procedures 


Following the collection of 
Ucidciuie udio 


In the school or home 


By systematic observation, for 
example, nformal tests, counting 
frequency of behavior, daily 
performance, etc. 


On a systematic, sequential and 
scheduled basis 


In the school or home 


Through personal contact or 
staffing 


Monitor on a systematic schedule 
or as the need arises. 


In the regular classroom, support 
services office, resource room, 
or at home 


Evaluation of the child's progress 
through: 

a. sKill sequence charts 

b. academic and behavior 
progress charts 

c. social adjup ment 

d. student mterview 

e. observation of child's perform- 
ance in classroom (anecdotal 
information) 

f . parent interview and mamte- 
nanje of communication 


On a systematic, sequential 
o \d scheduled basis 


In the regular classroom, 
administrative umt (local and oi 
regional), resof^ce room, or 
home 


1. Review growth patterns included 
m the cumulative folder 

2. Update the cumulative folder 

3. Adhere to applicable elements 
of the Buckley Amendments 

4. Discard data and information 
which is no longer useful 


Prior to the academic year and as 
the need arises 

y _ 


In the regular classroom, support 
services office, or resource room 


1. Review growth patterns as related 
to the specific prescription and 
then cross-check. 

2* Check evaluation with second or 
third oartv 

(fill ^4 %A * * J *' 


/ 

On a systematic, sequ^jntial, 
and scheduled basis 


In the regular classroom, 
resource room, or support 
services office 


1. Review availaole instructional 
programs 

2. Select appropriate instructional 
programs. 


Prior to the academic year and 
as the need arises 


o 

ERIC 


3. Implement an appropriate 
instructional orogram. 
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CURRICULA: REGULAR CLASS 

1.2.3 DEVELOP AND IMPLEMENT 
A SYSTEMATIC PLAN TO 
UPGRADE EXISTING INSTRUC* 
TIONAL SERVICES IN RURAL 
AND REMOTE SETTINGS, 



1< Evaluate existing instructional 
services for handicapped chil- 
dren In the local school and 
community environment. 



School, district, regional, and 
state personnel as required: and 
consultants with expertise in the 
areas of curricula, programming, 
special education, etc , as 
required 



Review instructional service 
options within the district, state, 
region, and nation. 



Educational personnel 



3. Make a decision as to the 

maintenance of existing instruc- 
tional programs or adoption of 
another service delivery 
sy«tem(s). 



1. School personnel 

2. Parents 

3. Lay advisory groups 



Maintain or modify existing 
programs or implement new 
systems. 



School personnel 



CURRICULA: REGULAR CLASS 

1.2,4. IDENTIFY ALL HANDICAPPED 
CHILDREN WITHIN A CLASS- 
ROOM SETTING THROUGH THE 
DEVELOPMENT AND USE OF 
APPROPRIATE PROCEDURES. 



1. The teacher determines the 
school district or state processes 
for identifying and assessing 
needs of handicapped children. 



State education agericy staff 
members, local or intermediate 
district special education staff 
member(s), local, district, or 
regional professional colleagues 
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KST COPY AVAILABLE 




WHERE 


HOW 


WHEN 


4. Provide modjtications as 
demanded by growth and 
developmental changes oi 
learner 


in the school 


1, Hire third-party evaiuators, 

2. Engage state evaluation teams. 

3, Conduct student interviews. 

4. Review student growth as a 
result of the existing program. 


Quarterly 


1, Where feasible withm district, 
state. Of nation 

2. In school With data provided by 
other systems 


1, Visitation to other programs 

0 in<;pr\/irp conriiictGri bv consult^" 
ams and media specialists 

3. Literature review 

4. Attendance and participation in 
conventions 

5. Utiiizatton of model demon- 
strations 


Continuously 


In the school or community. 


By comparison and evaluation of 
the existing program with those 
reviewed 


When the learner needs are 
clearly discerned 


In the school 


1. Continuation of existing program 

2. Modification of existing program 
based on the review of other 
instructional service systems 

J, IfTi piCrTitjMlallL;i 1 < .cw oyoiciiio 

consultant or exchange-type 
program 

b. inservice training 

c- pilot program 


Following the decision made 
on a program 


At a local school local distnct 
or intermediate unit, county 
superintendent s office, mate- 
rials media (M M) center at the 
regional level, neighboring 
district or school 


By reading appropriate state 
legislation, rules and regulations, 
and guidelines; local, state, and 
regional special education job 
description review; and securing 
information from multi-media 
outlet, including educational 
television and satellite broadcasts 


Prior to the end of the first two 
weeks of school 


ERLC 
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^^^^^ 

WHO 



Teacher identifies a handicapped 
learner and makes a referral. 



Classroom teacher and available 
resource persons within the 
school as needed, such as 
school psycnologist, resource 
teacher. Public Health nurse, 
speech and hearing specialist 



Appropriate sources are 
contacted and engaged for 
further assessment, if necessary. 



School psychotnetrist, diag- 
nostic/prescriptive teacher- 
cnnsultant, regional y state 
medical center personnel, in the 
areas of pediatrics, psychiatry, 
psychology, and neurology; 
teaching colleagues in the same 
building, the same district, or 
region 



Hold a staff meeting to determine 
the referral's eligibility for 
special education services. 



School staffing personnel, 
including the class teacher, 
together with auxiliary personnel 
as needed (e.g.. district, regional 
or state resources) 



CURRICULA: HEGULAR CLASS 

1.2.5. DEV€LOP AND IMPLEMENT A 
REFERRAL SYSTEM. 



A referral is initiated and 
forwarded to the appropriate 
source. 



1, School personnel such as 
principals, nurses, librarians, 
or custodians 

2. Community persons including 
parents, medical sources, etc. 



2. The appropriate source 
validates the referral. 



The appropriate source as 
defined by district or state 
guidelines 
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BEST COPY AVAILABLE 




WHERE HOW WHEN 



Wtthin the school setting Depending upon professional 

abUitv, informai or formal screen- 
mg devices, standardized tests, 
observation of classroom 
behavior, or parent interview 



At the point of awareness and 
concern, after appropriate tests 
have been administered and 
analyzed, and parents have 
been contacted 



1. At the Regional Resource Center 
or Area Learning Resource 
Center 

2. At mental health centers (state 
or county) 

3. Health services centers (state or 
county units) 

4. Neighbonng schools and distncts 

5. Pnvate health practitioners 



Follow prescribed school 
procedures, e g., according to 
pnncipal or staffing request. 
Make parental contact and 
request for additional assessment 
on a pnvate basis 



As soon as arrangements can be 
defined and scheduled 



At the local school, locs^ distnct 
or intermediate unit 



Request a atfing through the 
appropriate administrative and 
support service resources. The 
teacher responds to a request for 
attendance at the staffing 
meeting from the appropriate 
local. d;stnct. regional, or state 
resources 



Three weeks following original 
referral staffing 



1. In the classroom or other school 
settings 

2. In the home or coi*imunity. 



By verbal communication to the 
appropriate source, and submis- 
sion of the appropriate infor- 
mation on a standard referral 
^rm 



As soon as the problem is 
identified and formulated 



Educational settings, home, or 
community 



By utilizing one or more of the 
following: 

1. Observation 

2- Academic work 

3. Student interview 

4. Cumulative records ana test 
scores 

5. Parent interviews 

6- Community agencies 
7. Systematic analysis 



Complete validation should take 
place within one week after 
initial referral 
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TACTICAL ARENAS 



TACTICAL STEPS 



WHO 



A staffing is held to review the 
referral data. 



Staffing comrrnttee, for instance 
teacher, administrator, resource 
persons, and support personnel 



A staff meeting is held to 
determine student's eligibility for 
special education services based 
on Information obtained from the 
assessment. 



Staffing committee 



5. A follow-up evaluation is 
conducted to determine the 
effectiveness of the educational 
placement. 



Staffing committee 



CURRICULA: SPECIAL CLASS 

1.2.6. DEVELOP AND IMPLEMENT A 
SYSTEMATIC PLAN TO 
UPGRAOfe EXISTING SPECIAL 
PROGRAMS FOR EXCEPTIONAL 
CHILDREN IN THE AREA OF 
DIAGNOSIS. 



1. The teacher or staff will review 
diagnostic data in the areas of: 

a. medical 

b. social 

c. learning competencies 

d. adaptive behavior. 



Teacf^er, psychologist, parent, or 
support personnel 



2. The teacher or staff will review 
classroom operations. 



Teacher, parent, or support 
personnel 
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WHEN 



In the school or community 
setlmg 


1. Analyse collected data. 

2. Determine approprmteness, 

3. Determme needs tor additional 
assessment, i.e , medical formal 
mtormai assessment, home vjsit. 

4. Review available programs« 


Within two weeks of the validation 


\n the educational environment 


1, Review Of available assessment 
data 

0 ^^ipciion Of develooment of 
appropriate program, considenng 
the least restrictive environment 

3. Matching to existing established 
criterion 


Upon completion of the required 
assessment 


At the s»te of the selected 
placement 


1. Evaluate child's progress 

2. Offer additional help to teacher 


30 days after placement 


At the school 


1. By using ail available expertise m 
determining the uses for and 
value of the kinds of data used 
in diagnosing exceptional 
children 

2. By tormally recommending 
additional diagnosis instruments 
which appear to be needed 

3. By recommending the deletion 

of procedures that are not helpful 


/\nn uauy 


At the school 


1. The teacher will utilize obser- 
vation checklists of children's 

OenflVlvJi, d oBIT •OHliy 

and classroom environment 
checklists. 

2. The teacher will try to objectively 
determine the interaction patterns 
«ind processes that occur m the 
classroom 

3. A trained observer may be 
utilized to record interactiun 
patterns between child and 
teacher, or child and child. 


Bi-annually 


ERLC 


4. A trained observer may chart the 
behaviors of individual children. 
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TACTICAL ARENAS TACTICAL STEPS 



WHO 



CURr««CULA: SPECIAL CLASS 

1.2.7. DEVELOP AND IMPLEMENT 
A SYSTEMATIC PLAN TO 
UPGRADE EXISTING SPECIAL 
PROGRAMS FOR EXCEPTIONAL 
CHILDREN IN THE AREA OF 
EDUCATIONAL PRESCRIPTION. 



1. The teacher or staN will review 
the previous prescriptions. 



Teacher or staff 



The teacher or staff will observe 
other prescriptive processes. 



Teacher or staff 



3. A specialist will demonstrate 
the prescriptive process. 



Specialist 



The teacher or staff will be 
trained in prescriptive processes. 



Specialist 



CURRICULA: SPECIAL CLASS 

1.2.8. DEVELOP AND IMPLEMENT A 
SYSTEMATIC PLAN TO UP- 
GRADE EXISTING SPECIAL 
PROGRAMS FOR EXCEPTIONAL 
CHILDREN IN THE AREA OF 
EDUCATIONAL PROGRAMMING. 



The teacher or staff will review 
previous individual programming. 



Teacher or staff 



BEST COPY AVAILABLE 


WHERE 


HOW 


WHEN 




S« It available, video taping equip- 
nieni friii^ni us uiiiizeu lo recuru 
classroom environment on one- 
to-one interactions. 






6. Change and growth will be noted 
from one evaluation period to 
the next. 




At the school 


1* By reviewing previous prescrip- 
tions and notmg such information 
as child change in academic, 
social or motor skills 

^» V.»OfTipiclt;f icdd in Udci4ii4i^ ific 

prescnptions and expected 
outcomes 

3- Contmuity or rationality of 
sequence ot previous prescrip- 
tions, etc. 


Early in the school year 


At the school 


1. By visiting and observing 
exemplary programs in the 
district or region 

2. By attendance at workshops on 

-lescnptions 

3. By observing other teachers^ 
methods in implementing 
prescriptions 


Early in the school year 


At the school 


1 n6 leporivr win r ct^^ucjoi « 

demonstration by a district, 
regional or state specialist in 
implementing prescriptions, 
preferably in the teacher s class- 
room and involving a particular 
child and particular prescription. 


Pdrlv in the school vear 


At the school 


By workshops, demonstr*?tion5. 
and individual meetings 


Early in the school year 


At the school 


By reviewing the integrity of the 
overall programming for each 
child, noting long-term, short- 
term and immediate goals, with 
emphasis on the adequacy (or 
inadequacy) of long-term pro- 
gramming considerations 


Early in the school year 
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TACTICAL ARENAS 



2. The teacher will observe or 
review other programming 
procestet. 



Teacher or staff 



Specialist will demonstrate 
programming process. 



Specialist 



4. The teacher or staff will t>e 
trained in the programming 
process. 



Specialist 



CURRICULA: SPECIAL CLASS 

1.2.9. DEVELOP AND IMPLEMEfJT 
A SYSTEMATIC PLAN TO 
UPGRADE EXISTING SPECIAL 
PROGRAMS FOR EXCEPTIONAL 
CHILDREN IN THE AREA OF 
EDUCATIONAL EVALUATION. 



1 . The teacher or staff will review 
previous evaluation plans. 



Teacher or staff 



2. The teacher will observe and 
research other evaluation 
processes. 



Teacher or staff 



3. A specialist will demoniMrate 
the evaluation processes. 



Speciaiist 



The teacher or staff will be 
trained In evaluation processes. 



Specialist 
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BEST COPY AVAILABLE 



WHERE 


HOW 


WHEN 




At the school 


1, By visits to exemplary programs, 
dialogue wtth other teachers of 

2, By reviewing available mformation 
and by requesting through the 
state Area Learning Resource 
Center additional information 

on programming 


Early in the school year 




At the school 


By arranging for a demon- 
stration{s) by a specialist in 
programming 


Early in the school year 




At the school 


Through workshops, demon- 
strations, or individual meetings 
arranged through the district, 
regional or state offices 


Early in the school year 




Ai the school 


By reviewing past evaluation 
methods and outcomes, noting 
if previous evaluation system 
provided ongoing information to 
permit changes in programming 
as needed 


Early in the school year 




At the school 


1. By observing evaluation pro- 
cesses in exemplary programs, by 
determining the school district 
or state requirements for 
evaiuaiion 

2. By researching evaluation 
designs which will fill day-by-day 
needs for prescription or program 
correction and still provide an 
overall evaluation of effectiveness 


Early in the school year 




At the school 


A demonstration covering 
evaluation procedures may be 
requested by the teacher, the 
team or the total faculty. 


Early in the school year 





At the school 


Training in evaluation may be 
through individual dialogue, 
demonstrations or workshops. 
A series of workshops may be set 
up for ail district special class 
teachers covering diagnosis, 
prescription, programming and 
evaluation (1.2.6 through 
1.2 9). 


Early in the school year 
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TACTICAL ARENAS TACTICAL STEPS WHO 



CURRICULA: SPECIAL CLASS 

1.2.10. PROVIDE AND IMPLEMENT 
DIAGNOSIS FOR ALL HANDI- 
CAPPED INDIVIDUALS WITH 
SPECIAL NEEDS. 



The school tyttem will conduct 
diagnostic needs assessments. 



Teacher or district supervisor 



2. The teacher or staff will review 
existing diagnostic procedures 
at other locations. 



Teacher or staff 



3. Teacher or stafi will select 
elements from existing diag- 
nostic procedures. 



Tearher or staff 



4. The teacher or staff will adapt 
selected diagnostic procedures 
to meet special needs. 



Teacher or staff 



CURRICULA: SPECIAL CLASS 

1.2.11. PROVIDE AND IMPLEMENT 

EDUCATIONAL PRESCRIPTIONS 
FOR ALL HANDICAPPED 
INDIVIDUALS WITH SPECIAL 
NEEDS. 



1. The school system will conduct 
a prescriptive needs assessmant. 



Teacher or district supervisor 



2. Teacher or staff will review 
existing prescriptive procedures 
at other locations. 



Teacher or staff 



3. The teacher or staff wili select 
elements from existing prescip- 
tlve procedures. 



Teacher or staff 



The teacher or staff will adapt 
selected prescriptive procedures 
to meet special needs. 



Teacher or staff 



CURRICULA: SPECIAL CLASS 

1.2.12, PROVIDE AND IMPLEMENT 

EDUCATIONAL PROGRAMS FOR 
ALL HANDICAPPED INDI- 
VIDUALS WITH SPECIAL 
NEEDS. 



1,The school system will conduct 
a programming needs assess- 
ment. 



Teacher, district supervisor or 
media specialist 
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BEST COPY AVAILABLE 











WHERE 


HOW 


- WHEN 




in the school system 


Teachers, through a workshop. 
wjH learn mtormal diagnostic 
techniques based on daily 
ciassroom routine 


Prior to the opening of school 




On the site ot appropriate 
programs 


By visns to exemplary programs 


Prior to the opening of school, if 
schedule permits, otherwise, 
soon after school begins 




At the school 


In a staH meeting 


Pf'Or to the opening of school 




In the school 


initial procedures wHI be 
determined in meetings, but 
procedures wdl be flexible to 
allow tor teacher strengths and 
pupii needs 


Prior to the opening of school 




W»thr the school system 


Through a teacher survey, 
examination ot student achieve- 
ment mformation. dialogue with 
district, regional or state experts 


Prior to the opening ot school 




At appropriate location 


By visits to exemplary programs 


Prior to the opening of school 
if possible; otherwise, shortly 
atter school begins 




In the school 


In a staff meeting, workshop, or 
small group meeting 


Prior to the opening of school 




In the school 


In a Staff or group meeting 


Prior to the opening of school 




In the school system 


Through a teacher survey, 
acMievement oaia ot siuaenis, 
and through dialogue with 
programming experts 


Prior to the opening of school 
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TACTICAL ARENAS 



TACTICAL STEPS 



WHO 



2. Tht teacher or ttatf will revltw 
Misting programs and pro^ 
cedures at other iocations. 



Teacher, staff or media specialist 



3. The teacher or staff wili select 
elements from existing 
programming procedures. 



Teacher, sta^f or med^a specialist 



4. The teacher or staff will adapt 
selected programs procedures to 
meet special needs. 



Teacher, staff or media specialist 



CURRICULA: SPECIAL CLASS 

1.2.13. PROVIDE AND IMPLEMENT 

EDUCATIONAL EVALUATIONS 
FOR ALL HANDICAPPED 
INDIVIDUALS WITH SPECIAL 
NEEDS, 



1. The school system will conduct 
evaluation needs assessments. 



Teacher, principal or district 
supervisor 



2. The teacher or staff will research 
and review existing evaluation 
procedures at other iocations* 



Teacher or staff 



3. The teacher or staff will select 
elements from existing evaluation 
procedures. 



Teacher or staff 



The teaCier or staff will adapt 
selected evaluation procedures 
to meet special needs. 



Teacher or staff 



CURRICULA: SPECIAL CLASS 

1.2.14. DEVELOP, SELECT. AND 
MODIFY CURRICULUM 
MATERIALS WHICH RESPOND 
TO THE SOCtOCULTURAL 
LEARNING NECDS OF A OIVEN 
RURAL AREA. 



1. Child diagnoses will be based 
on the use of crlterlon-referenced 
material. 



Teachers, curriculum specialists, 
psycho-educational diagnos- 
ticians, or resource teachers 



O 
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WHERE 



BEST COPY mmii 



HOW 





WHEN 



A! appropriate locations 



At the schooi 



1* By on-site visits to exemplary 
centers 

2. By iiterature searches on 
programmmg to meet needs 



By consensus, with input from 
administrators, and general 
overall planning tor programming 
for long-range goals for life 
preparation of exceptional 
students 



Prior to tht* opening of school 



Pnor to the opening of school 



in the school 



in a staff meeting, utHizmg all 
available expertise 



Prior to the opening of school 



Within the school system 



1. By surveys 

2. By third-party evaluations 

3. By comparing evaluation data 
(both individual and pro., ram) 
available m other districts 



P or to tl" e opening of school 



In the school or or -site at 
exem;>lary projects 



in the school 



In the school 



In the classroom 



Through research reports, 
demonstrations or workshops, the 
teachers will gain information on 
the many aspects of evaluation 



Pnor t"^ the opening of school 



In staff or group meetings, 
recognising the accountability 
procedures required by the 
system, and selecting other 
elements that will provide needed 
feedback for ongoing program 
improverrient 



Prior to the opening of school 



The special class teachers will 
adapt evaluation procedures to 
meet special needs without 
sacrificing accountability needs. 



Pnor to the openina^ot scnool 



Through task analysis, teacher- 
made tests, or commercirl tests 



At the be jinnmg of the school 
year, then as needed 
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TACTiCAL ARENAS 



TACTICAL STEPS WHO 



2. Children's diagnosis mW be 
based on the use of commer* 
daily produced instruments. 



Teachers, curriculum specialists, 
psycho-educational diagnos- 
ticians, resource teachers 



Children's diagnoses will reflect 
local criteria or norms. 



Teachers, psycn.. -educationai 
diagnosticians, special education 
supervisors 



4. Assess needs based on diag- 
nosis relative to specific 
culturally related learning needs 
e.g., language, perceptual, 
development, motor, arithmetic. 



Teacher, psychologist, support 
personnel 



Deveiop, adapt, and purchase 
prescriptive materials unique to 
the cultural needs of the area. 



Teacher, psychologist, support 
personnel, media specialist 



Tie prescriptive materials to 
diagnostic profiles of learning 
needs. 



Teacher, psychologist, support 
personnel media specialist 



7. Ilize community resources in 
the prescriptive process. 



Teacher, psychologist^ support 
personnel, parent, or cultural 
'eader 



8. The staff will review program 
materials. 



Teacher or staff 



9. The staff will order materials 
from the media center for 
examination or pilot testing. 



Teacher or staff 



10. Memt^rs of the community will 
check the program materials for 
soclocuitural relevancy. 



Community cultural leaders 



11. Membeis of the staff will acquire 
selected materials. 



Teacher or staff 



12. The teacher or staff will review 
performance data In relation to 
predetermined outcomes. 



Teacher, staff, or support 
personnel 
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WHERE 



BEST COPY AVAILABLE 
HOV* 



In the classroom 


With commercial tests 


Annually at the end of the ^etm 


In the Classroom 


By observation, using charts 
which document t)ehaviors 


Continuously for program 
modification and feedback 


\n the school 


With a prescriptive process 
checklist 


At the beginning of school year 
and then on an ongoing basis 


In the school 


By visit'ng a center or looking 
through catalogues 


After diagnosis but prior to the 
school year 


in the school 


Through a review ot presciptive 
and child needs 


the beginning of the school 
year ano men on aii onyujuy 
basis 


in the school, community, or 
home 


By invitation of a community 
cultural leader 


Pnor to and throughout the 
school year 


In schools, convention centers, 
media centers, or universities 


With demonstrations and on-site 
visits 


Early in the school year and on 
an ongoing basis thereafter 


in the school 


By placing orders with the 
nearest media centei, checking 
with the state Area Learning 
Resource Center it items are not 
available locally or in the district 


Early in the school year and 
ongoing 


In the ;.chool 


Through invitations to an open 
house 


As soon as materials are 
available 


In the school 


By gaming staff consensus on 
program materials and ordering 


As soon as materials are available 


At the school 


Usmg an observation checklist, 
reviewing achievement of 
specified outcomes 


Monthly through the year 
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TACTICAL ARENAS 



TACTICAL STEPS 



WHO 



1 3. The teacher or staff wll) observe 
students* performance in relation 
to predetermined outcomes. 



Teacher, staff, or support 
personnel 



14. Tfie student wHI compare his 
own performance in relation to 
predetermined outcomes. 



Student 



15, Teacher or staff will consider 
focal norms relative to expected 
outcome. 



Teacher staff, or support 
personnel 



CURHiCULUM: SPECIAL CLASS 

12 15 OiAGfSlOSE ALL REFERRED 
INDIVIDUALS FROM EARLY 
CHILDHOOD TO THE UPPER 
LEGAL LIMITS THROUGH THE 
DEVELOPMENT AND USE OF 
APPROPRIATE PROCEDURES 
AND PROGRAMMING. 



1. Obtain a diagnostic test battery. 



Teacher, school or district 
supervisor, or psychologist 



Train the staff to administer the 
diagnostic test battery. 



Psychologist, district supervisor, 
or university personnel 



3. Perform a diagnostic evaluation 
on each individuaL 



Teactier. psychologist or univer- 
sity personnel 



4. Arrive at diagnostic conclusions. 



Teacher, psychologist, or 
university personnel 



CURRICULA: SPECIAL CLASS 

12 16 PROVIDE EDUCATIONAL 
PRESCRIPTIONS FOR ALL 
REFERRED INDIVIDUALS FROM 
EARLY CHILDHOOD TO THE 
UPPER LEGAL LIMITS THROUGH 
THE DEVELOPMENT AND USE 
OF APPROPRIATE PRO- 
CEDURES AND PROGRAMMING. 



1. Each child will go through a 
diagnostic prescription process. 



Teacher 



2. An itinerant diagnostic team will 
assist in the prescriptive 
process. 



Itinerant person(s) 













M 


WHERE 


HOW 


WHEN 


At the schooi 


By observation 


fVlonthly through the year 


At the school 


With personal evaluation model, 
student wiU check or teacher 
Will record student's self- 
evaluation 


Monthly through the year 


At the sch<iol 


By determinmg local norms and 
measuring progress toward 
achieving norms 


Monthly through the year 


}n the school 


Formal or mtormal tests and 
teacher-made tests 


Pnor to the beginning of the 
school year 


}n the school 


By use of workshops, individual 
instruction, observation ot 
method, or test manuals 


Pnor to the beginning of the 
school year 


in the school 


Through procedural test steps 


At tne oeginnmg or me scncui 
year and ongoing thereafter 


in the school 


Through staffing and examination 
of test data 


Alter tne assessment nas oetsn 
completed 


In the classroom 


Task analysis, behavioral 
objectives, criterion-referenced 
testing, pre-post norms for 
program, discussions, or 
progress chart 


To be ongoing as the program 
is implemented 


\n the classroom 


By task analysis, behavioral 
objectives, cntenon-referenced 
testing, pre-post norms for pro- 
gram discussions, or progress 
chart 


At periodic intervals as scheduled 
by contract 
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TACTICAL ARENAS TACTICAL STEPS ^ WHO 



3. An outside agency wDI assist 
with the prescriptive process. 



Conti acted agency, e g resource 
center, university, state depart- 
ment, or private agency 



4. The staff will be trained in 
presciptive methodology. 



Contracted agent, curncuium 
specialists, university personnel, 
teachers, or admmistrators 



CURRICULA: SPECIAL CLASS 

1.2.17. EDUCATIONALLY PROGRAM 
ALL REFERRED INDIVIDUALS 
FROM EARLY CHILDHOOD TO 
THE UPPER LEGAL LIMITS 
THROUGH THE DEVELOPMENT 
AND USE OF APPROPRIATE 
PROCEDURES AND 
PROGRAMMING. 



1. Commercially produced pro- 
grammed material in areas such 
as reading, mathematics, etc., 
will be obtained. 



Teacher or support personnel 



2. The teacher will develop her 
own programs. 



Teacher or support personnel 



An outsfoe agency will provide 
program methodology. 



Contracted agency, for example, 
resource center« university, state 
department, or private agency 



The MaU will be trained in 
programmed material meth- 
odology. 



Contracted agent, curriculum 
specialist, higher educators, 
or teachers 



CURRICULA: SPECIAL CLASS 

1.2.18. EVALUATE ALL REFERRED 
INDIVIDUALS FROM EARLY 
CHILDHOOD TO THE UPPER 
LEGAL LIMITS THROUGH THE 
DEVELOPMENT AND USE OF 
APPROPRIATE PROCEDURES 
AND PROGRAMMING. 



Exceptional students will be 
evaluated by criterion-referenced 
instruments. 



Teacher or support personnel 



2. Exceptional students will be 
evaluated by commercial 
instruments. 



Teacher or support personnel 



ERJC 



3. Exceptional students will be 
evaluated according to local 
criteria or norms. 



Teache" or support personnel 



BEST COPY AVAIIABLE 



WHERE 



HOW 



WHEN 



At the sctioui location at hon^e 
or at a clonic 



W<th ma^vidual mstruments. 
sociai workups, medical evalu- 
ations or school data 



To be specified by contract 
delivery schedule 



In a school coile^ie communay 
or T^eighbornDoc sctiool 



Through demonstrations, liter- 
ature searches lectures, viaeo- 
tapes fTiatenals. mternship, or 
media center 



Yearly 



in the classroom 



Ordering commercially produced 
program materials based on 
individual student's need and 
teact^er s ability to properly use 
material or commitment to learn 
to use it 



On an ongoing basis 



In the classroom 



In a clinic mobii unit, or school 



In school, college, community, 
or neighboring school 



In the classroom 



Teacher-developed programs will 
be based on needs ot handi- 
capped individuals 



By observing stuaents, hearing 
teacher needs, and reviewmg 
program methodologies relevant 
to needs of students and 
capabilities of teacher 



By demonstration, literature 
searches, lectures, audio-visual 
media, matenals. internship, or 
media center 



Using cntenon-referenced tests, 
progress charts, or behavioral 
charts 



On an ongoing basis. 



Administratively programmed as 
determined by the teacher 



Yearly 



On an ongoing basis 



in the classroom 



Using norm-re*erenced and group 
or individual instruments 



On an ongoing basis 



In the classroom 
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Using norm-referenced and 
group or individual instruments 



On an ongoing basis 



51 



TACTICAL ARENAS 



TACTICAL STEPS 



WHO 



7 



CURRICULA: HOMEBOUND 

1.2.19. DEVELOP AND IMPLEMENT 
A SYSTEMATIC MECHANISM 
FOR DELIVERING EDUCA- 
TIONAL DIAGNOSTIC SERVICES 
TO HOMEBOUND HANDI- 
CAPPED CHILDREN. 



4. Exceptional students will be 
evaluated by observation of their 
behavior. 



1. Inventory existing educational 
diagnostic tools. 



Teacher, ctmicjan, support 
personnel, socjai worker, parents, 
or medical person 



The person with primary respon- 
sibility tor knowledge of existing 
services 

Supporting diagncstic personnel 
m the immediate service area 



2. Identify diagnostic tools 
applicable to the homebound 
population. 



1. The person with primary respon- 
sibility for knowledge of existing 
services 

2. Supporting diagnostic personne 
in the immediate service area 



Identify diagnostic needs of the 
homeboL.id population. 



The person with the pnmary 
responsibility for knowledge of 
existing services; the supporting 
diagnostic personnel in the 
immediate service area, the 
identification team and other 
referral sources when available 



Identify any existing support 
diagnostic services regularly 
available to the homebound 
instructor to meet the needs not 
satidfled by Tactical Step 2. 



The person with primary respon- 
sibility for the homebound 
program and local support staff 



ERIC 



BEST Zm AWllABli 




WHERE 


MOW 


wriciM 


In the child s environment eg 
school home ot neighborhood 


Usmg behavioral observation 
charts o» checklists 


On an nngo.ng basis 


Jn the immedtatt servtce area 


Utilize the following sources 

1. EPIC system 

2. Bibliographies ot diagnostic toois 

3. Council tor Exceptional Children 

4. Local university 

5. Area Learning Resource Center 

6. Mailmg lists 

7. Catalogues 

8. Stat! personnel resource list. 


Pnor to performance of the 
diagnostic service and then 
penodicaily to review 


in the immediate service area 


The instrument should: 

include a range of handicaps 

include a range of ages 

use a rarige of areas 

be reliable and valid 

be easy to administer 

not require extensive training 

have a short administraiion 

time 
be portable 

be adaptable to cultural and 
ethnic differences 


Prior to initiation of diagnostic 
services to homebound children 


in the immediate service area or 
the regional area 


Review the initial identification 
referral data in regard to nijntal 
age, chronological age, handicap, 
home environment, and primary 
language 


Prior to establishing the home- 
bound service and prior to 
diagnosis of any student referred 


In the immediate service area or 
regional area 


1. Assess the capabilities cf 
immediate support staff* 

2, Review other services in the area; 

United Cerebral Palsy 
local schools 
social services 
United Good Neighbor 
Developmental Disability 

Council 
intermediate districts ^ 


Once, prior to establishing the 
homebound program anr* ♦hen as 
new services become available 
in area 
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TACTICAL ARENAS 



TACTICAL STEPS WHO 



Prioritize the acquisition of tools 
and services identified as needed 
but not immediately available 
through the homebound In* 
structor, support personnel and 
other servicing agencies. 



The person with primary 
responsibiHty for the homebound 
program with expertise of diag- 
r>^stic support personnel if 
available 



6. Complete diagnostic assessment 
by utilizing existing diagnostic 
toots, if possible. 



The home contact person 



7. If existing tools are not adequate, 
utiliie other diagnostic resources 
and tools to assess needs. 



Diagnostic support personnel 
from the immediate service area 
(speech pathologist, physical 
therapist, occupational therapist, 
psychologist, reading specialist 
learning disabilities teacher). 



8. If supplementary tools are not 
adequate, contact ancillary ser- 
vices (clinics, disability special- 
ists from universities, etc.). 



The home contact person and 
diagnostic support personnel 



CURRICULA: HOfMEBOUND 

1.2.20. DEVELOP AND IMPLEMENT 
A SYSTEMATIC MECHANISM 
FOR EDUCATIONAL PRE- 
SCRIPTION SERVICES TO 
HOMEBOUND HANDICAPPED 
CHILDREN. 



1. Develop a profile of the child's 
educational needs. 



The home contact person, 
involved diagnostic personnel 
(see 1 2,19, Tactical Step 6), 
parent, or child (when appro- 
priate) 



Prioritize needs in terms of 
long-term goals. 



The home contact person, using 
input from parents, diagnostic 
personnel, or child 



3: Break down high priority, long- 
raige goals into short-term steps 
manageable within the contact 
interval. 



The home contact person, using 
.♦put from parents, diagnostic 
personnel, child 



Put Tactic 3 into a form which 
is usable to the parent and 
program impiementer, wher« 
visits are regular and frequent. 



Home contact persons and 
parents 
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BEST m Mkm\£ 



WHERE 



HOW 




At tne local and regional ievei Compare existmg diagnostic tools 

and services (Tact»ca! Steps 2 
and 4) to what is needed 
(Tactical Step 3) to determine 
any unmet needs Pnontiare 
needs by cntena. such as cost, 
frequency of use, plus those m 
Tactical Step 2 



Pnor to the program and yearly 
thereafter 



In the home 



Admmister those assessment 
tools identified for the child 
(see Tactical Step 3). 



The first home contact should 
occur preferrabiy within 30 days 
of the referral to homebound 
placement 



In the home, the school, or the 
assessment center 



Admmister scales providing 
additional assessment data 
selected by diagnostic personnel 



After the initial assessment by 
the contact person, and as 
needed thereafter (see Tactical 
Arena 1 2 22) 



in the iiome, regional facility, 
or diagnostic facility (state 
institution, etc ) 



Review the available data, 
determine additional diagnostic 
needs, then determine the proper 
agency to refer to (see Tactical 
Step 4) 



If needed, within 30 days of 
Tactical Step 7 or as needed 
(see Tactical Arena 1 2 22). 



In the home or where the 
assessment is completed (see 
1 2 19. Tactical Step 6) 



Display strengths and weaknesses 
as determined through diagnosis 
(usmg score measures and 
summary data from diagnostic 
tools) 



followmg 12 19. not more than 
one week after Step 6, two weeks 
after Step 7. or four weeks after 
Step 8 



In the home or where the Prioritize needs according to Immediately following Step 1 

assessment is completed developmental sequence, i.nme- 

diacy for parent and student. 

student readiness for skill, etc 



In the home or where the assess- 
ment IS completed 



Task analyze long-range goals 
into steps which are small 
enough that parent and student 
can achieve them withm 
approximately one week 



Immediately following or concur- 
rently with Step 2 and ongoing 
thereafter 



In the home or where the 
assessment is completed 




Hold a conference with the 
parent(s) The parent accounts 
for observed rate of the child's 
performance change A personal 
conference is held weekly or 
every other week, phone contact 
IS made weekly 



During the regular contact 
(weekly) 
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TACTICAL ARENAS 



TACTICAL STEPS 




WHO 



Put Tactic 3 into a form which is 
useable by the parent and the 
program implementer, where 
visits are irregular and 
infrequent. 



Home contact person or parents 



CURRlCUtA: HOMEBOUNO 

1.2.21 DEVELOP AND IMPLEMENT A 
SYSTEMATIC MECHANISM FOR 
EDUCATIONAL PROGRAMMING 
SERVICES TO HOMEBOUND 
HANDICAPPED CHILDREN. 



"1. Survey existing materials and 
resources applicable to use in 
homebound programs. 



The supervisor of the home 
contact person, the home contact 
person, or other Staff 



2. Select or develop those materials 
which are most appropriate to 
a specific prescription. 



The supervisor of the home 
contact person, the home contact 
person, or other staff 



Provide training in the use of 
prescription and n:cterials to 
the program implementer. 



The supervisor of the home 
contact person, the home contact 
person, local resource personnel, 
or consuHants from other estab- 
hsed programs nationwide 



Provide appropriate program(s) 
lor each student In the home- 
bound program. 



The home contact person 



5, Provide for feedback and 

program updating when contact 
is regular. 



The home contact person, 
parent, or student (when 
appljcabie) 
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BEST COPY AVAIIABU 



WHERE HOW ^ WHEN 



In the home or whete the Hold a confef^er^ce vwith the When possible as needed 

assessment ^s cu^^p^eted parentis) Patent accounts tor 

observed rate of the chHd's 

performance change A persona) 

conference held weekly or 

every other vweek and phone 

contact IS n^ade when possible 

MaH IS used as needed 



In ?he local or rt^v^^ona^ service Using the ERIC system, bibl^ 

art»a ographjes of diagnostic tools, the 

CouncM for Exceptional Children 
local universities, local Area 
Learning Resource Centers 
mailing lists catalogues, slat! 
personal resource lists (except 
with educational program mate- 
rials) other sources such as 
Veshiv^ University and the 
National Center for Educational 
Vedia and f^atenals tor the 
Handicapped 



Prior to the estimated home- 
bound program services and on 
an onyujng basis 



In ihe local or the regional 
service area 



Develop and apply criteria, j e . 
cost, durability, frequency of use, 
broad range of academic and 
social skills, language commu- 
nication development, etc 



Prior to the estimated home- 
bound program services and on 
an ongoing basis 



In the local or the regional 
service area 



Use a structured workshop 
situation vA/itn i*^'"*\jres. wniien 
materials, and opportunities for 
actual practice Workshops could 
include training home contact 
persons to train parents, to 
implement curricula, do task 
analysts, write behavioral 
objectives, etc 



From the initial week to two- 
weeks prior to p»^ogram. and 
ongoing 



In the local or the regional 
service area 



Instruct the parent or imple- 
menter m the home on how to 
carry out the progran*., use 
reinforcement procedures, child 
management procedures, and 
how to evaluate child 
performance 



One week following prescription 
and ongoing at contact intervals 



a. Evaluation of parent perform- 
ance and student s behavior 
change, b. telephone calls to 
assist With cnsc situation or 
provide additional information, 
c. Change the program, leave the 
new program, or get more infor- 
mation on the present program 



a. At contact interval, one to 
two weeks <home visit). 

b. between contact period. 

c. either a or b 
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TACTICAL ARENAS TACTICAL STEPS 



WHO 



6. Provid"? feedback and program 
updating when the contact Is on 
a iong^term basis. 



The home contact person, parent, 
or studer'Jt {when apphcabie) 



CURRICULA: H0ME80UND 

1.2.22, DEVELOP AND IMPLEMENT 
A SYSTEMATIC MECHANISM 
FOR EVALUATION OF SERVICES 
TO HOMEBOUNO HANDI- 
CAPPED CHILDREN. 



Evaluate the acquisition of skills 
of homebound children in terms 
of whether the goals are reached. 



The home contact person, 
parent, or student (if applicable) 



If goals are not reached, institute 
a trouble^shooting process, 
looking at program impiementa- 
tion to determine whether it is 
being followed. 



The home contact oerson. or 
the supervisor of the home 
contact person 



li goals are not reached but 
program implementation is being 
followed, look at the program 
content* materials, sequences, 
and procedures. 



The home contact person, parent, 
student, or possibly resource 
peopJe at the iocal level 



4. If the goals are not reached, 
determine whether the prescrip- 
tion and the goals were 
appropriate. 



The home contact person, 
parent, student, or possibly 
resource people at the local 
level 



S. If the goals are not reached, 
determine whether the diagnosis 
was appropriate. 



The home contact person and 
others involved in the program 



6. If the goals are reached, 

reevaluate the appropriateness 
of a homebound program for the 
child and explore nther possi- 
bilities {schools, residential 
facilities, etc.)- 



The home contact person and 
others involved 
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WHERE 



BEST COPY AVAilABU 



HOW 





WHEN 



In the home 



Alt ot above (Step 5) plus 

maii new programs as others 
are Gompieted. give the parent 
better instruction, and 1 reinforce 
parental efforts 



Ali of above (a) through (c) 
{Step 5), plus d. at contact 
interval {home visit as needed), 
e phone, vveekly. f. mail, 
monthly 



in the home Use baselme and post-baselme At contact interval personal visit. 

measures of skill acquisition mail contact, phone contact 

that is. was It achieved within 
time period determined? Parent 
and or student may evaluate 
the program 



in the home or at the local Check out program components As the need arises and on a 

service level by making a home visit to yearly basis 

determine if teaching procedure 

is being followed, if reinforcement 

IS appropnate. and whether 

teaching intervals are appro- 

pnate 



In the home or at a local service Evaluate the following. Is the As the need arises and on a 

level content at an appropriate level yearly basis 

for the student, are the matej'ials 

appropnate; are they interesting 

to the student: are better ones 

available, is the sequence cor- 
rect, IS a smaller step needed or 

a different step; is the language 

used at the student s level? 



In the home or the local service 
level 



Reevaluate the long- and short- 
term goals in terms of additional 
information on the child's rate 
of behavior change. 



As the need arises and on a 
yearly basis 



At the local or regional level Reevaluate the test performance As the need arises 

of the child and possibly relate 
it to the appropriateness of the 
diagnosis. 



In the local and regional service Reevaluate program possibilities As the need arises, or on a yearly 

3f^3 in regard to the new or revised basis 

diagnosis. The child's progress 

toward goals may quality him for 

a new program placement. 

especially in regard to preschool 

and temporarily homebound 

students. 
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TACTICAL ARENAS 



TACTICAL STEPS 



WHO 



CU»RiCULA: RESIDENTIAL 

1.2.23. PROVIDE EARLY EDUCATIONAL 
DIAGNOSIS fOn ALL CHILDREN 
WITH SPECIAL NEEDS. 



1. Administer developmental 
screening tests. 



Psychologist, resident pediatri- 
cian, social worker, or other 
qualified person 



Make specific (developmental) 
assessments. 



Specified residential staff 



CURRICULA: RESIDENTIAL 

1,2,24, PROVIDE EARLY EDUCATIONAL 
PRESCRIPTIONS FOR ALL 
CHILDREN WITH SPECIAL 
NEEDS. 



Prepare a profile of strengt^is 
and weaknesses of tlie ctiitd. 



Special education director, 
teacher psychologist, or other 
designated personnel 



Identify the skills necessary for 
developmental growth. 



Special education director, 
teacher, psychologist, or other 
designated personnel 



Identify and recommend tasks or 
procedures to strengthen the 
child*s weaknesses by capi- 
talizing on strengths. 



Special education director, 
teacher, psychologist, or other 
designated personnel 



Develop a plan for implemen* 
tation including objectives, 
currlcular materials* and data 
collection procedures. 



Teaching or training staff, or 
other designated personnel 



1.2.25. 



CURRICULA: RESIDENTIAL 

PROVIDE EARLY EDUCATIONAL 
PROGRAMMING FOR ALL 
CHILDREN WITH SPECIAL 
NEEDS. 



1. The selected prescription will be 
communicated to the persons 
Involved in the training of the 
child. 



All involved staff (professionals 
and paraprofessionals) 



2. implement the plan developed 
for the child. 



All involved staff (professionals 
and paraprofessionals) 



3. Set up the mechanism(s) for 
collecting data. 



All involved staff (professionals 
and paraprofessionals) 
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in) 



WHERE 



* 7 , J A * - • 



HOW 



WHEN 



At cltmc home hospital or 



Using fofmal developmental tests 



Pnor to tmai placement into the 
residential center or program 



At the residential facility 



Using mtormal and or formal 
assessment scales 



Pr»or to placement into the 
residential classes or programs 



At the res dentiai setting 



Through summaries of test 
results and other information 
obtained 



Before placement into classes 



A! the residential setting 



Through analysis of the profiles, 
test results^ and additional 
information compared to develop- 
mental skill sequences 



Before placement into classes 



At the resider-tiai setting 



Based on the information ob- 
tained, select next-step skills to 
be learned from developmental 
skills sequence 



After the placement has been 
made 



A^ the residential facility, educa- 
t.onal facility, or other specified 
facility necessary for specialized 
treatment, eg . therapy facilities, 
medical laboratones 



Devise a long-range plan Deter- 
mine step-by-step procedures 
(unit or lesson plans) Flow chart 
and PERT the plan- 



After the placement has been 
made 



At the residential setting 



Draw on the training component 
of the institution. Meet with 
involved staff or representatives- 
Distribute printed instructions. 
etC- Document the individual 
educational plan. 



Prior to implementation 



At *he residential setting or 
faciMty designated for specialized 
trammg (pool, etc.) 



At the residential setting or facility 
designated for specialized 
trammg (pool, etc ) 



Assign the responsibility for 
training to the appropriate staff. 
Outline the use of materials or 
equipment needed- 



Use the data collection instru- 
ments dssignated dunng the 
diagnostic phase to get change 
data on each programmed 
person. 



Following staffing, at the time, 
place, etc.. decided upon 



During the course of the program 
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TACTICAL ARENAS TACTICAL STEPS WHO 



CURRICULA: RESIDENTIAL 1^ Compile all data and reports Assigned staff 

relating to the program 
PROVIDE EARLY EDUCATIONAL objectives, 
EVALUATIONS FOR At L 
CHILDREN WITH SPECIAL 
NEEDS. 



2. Compare ttie results wltli ttie 
objectives stated in ttie program. 



Program coordinator, des gner(s) 
of the prescnpt^on, special 
education director, teaching * 
training team{s) representatives 



3. Utilize the comparisons to make 
decisions regarding additional 
programming. 



Program coordinator, designer(s) 
o1 the prescnption, special 
education director, teaching/ 
training team(s) representatives, 
or other designee(s) 



4. Re-enter (recycle) at the 

prescription stage and modify 
as necessary. 



Program coordinator, designer(s) 
of the prescription, special 
education director, teaching/ 
training team(s) representatives, 
or other designee(s) 



CURRICULA: RESIDENTIAL 

1.2.27. IDENTIFY AND PROVIDE 

IND]ViDUALi7ED DIAGNOSTIC 
SERVICES TO ALL HANDI- 
CAPPED CITIZENS WHO ARE 
PRESENTLY UNSERVED OR 
UNDERSERVED, TAKING 
CULTURAL AND ETHNIC 
DIFFERENCES INTO ACCOUNT, 



1. Determine through observation 
of other procedures appropriate 
assessment tools which would 
assess motor, self help, commu 
nication, social and cognition 
skills, attention to stimuli, 
compliance, and recreation. 



Supervisor of special education 
or psychologist 



2. Administer selected tests. Supervisor of special education, 

psychologist, diagnosticians, or 
appointed and tramed designees 



3. Summarize the results of the Supervisor of special education. 

lesH, psychologist, diagnosticians, or 

appointed and trained designees 
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BEST COPY AVAILABLE 


M 


WHERE 


HOW 


WHEN 


At the residentiai setting 


Provide summaries of bW data 
collected according to standard- 
ized evaluation format and 
procedures 


Ongoing 


At the restdentiai settmg 


Compare the data collected with 
the objectives of the program 


Ongoing 


At the resident«al setting 


By analyzing 

1, information 

2. Data 

3, Comparison statements 

4. Recommeridaiions which have 
been requested or submitted 


Ongoing 


At the residential settmg 


Utilize the collected data as it 
applies to the fiow of events m 
program development 


Upon completion ot each task 
or at predetermined intervals, but 
at least every three months 


At the res»d€ntial setting 


1. Contact other tacilities tor m-use 
procebses- 

2. Search the literature to select 
options to try. 

3. Search for sample sets of 
matenals and processes. 

4. Try out and select the best tools. 


At the point of development of 
new procedures 


At the residential setting 


By screening, or by specific 
assessment of developmental 
needs using pre-determined 
pat<annri*>c <itanrli3rHi7Pri across 
the facility 


On development of new 
procedures 


At the residential setting 


laDuiaie ine lesx resuns ana 
group according to the type of 
information neeoed. 


Continuous or at least every 90 
days or as determined by facility 
policy 
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CURRICULA: RESIDENTIAL 

1.2.28. IDENTlfY AND PROVIDE 
INDIVIDUALIZED PRO- 
GRAMMING SERVICES TO ALL 
HANDICAPPED CITIZENS WHO 
ARE PRESENTLY UNSERVED 
OR UNDERSERVED, TAKING 
CULTURAL AND ETHNIC 
DIFFERENCES INTO ACCOUNT. 



1. Comniunicale prescription infor- 
mation to persons involved in 
the training of the child. 



The coordinator of resident 
growth and development, 
respontjible tor a g^ven set of 
residents and a given living area 



2. Implement a prescriptive pro- 
gram for each resident for whom 
a prescription has been 
developed. 



Assign specific responsibility to 
preMramed direct-care staff 
whenever possible, or profes- 
sionals when others cannot do it. 



3, Set up a mechanism for collect- 
ing data for each child. 



Direct-care and professional 
staff coHect the behavioral data, 
supervisory staff collect and 
summa^l^e the data. 



CURRICULA: RESIDENTIAL 

1.2.29. IDENTIFY AND PROVIDE 

INDIVIDUALIZED PRESCRIPTIVE 
SERVICES TO ALL HANDI- 
CAPPED CITIZENS WHO ARE 
PRESENTLY UNSERVED OR 
UNDERSERVED^ TAKING 
CULTURAL AND ETHNIC 
DIFFERENCES INTO ACCOUNT. 



1. Document a profile of strengths 
and weaknesses. 



A professional person with 
appropnate skills where neces- 
sary, direct-care staff may be 
used as they become trained 



2. Identify the skills necessary for A professional person with 

sequen' -I developmental growth. appropnate skills where neces< 

sary; direct-care staff may be 
used as they become trained 



3. Identify and recommend tasks or 
procedures to strengthen the 
child's weaknesses by capital- 
izing on strengths. 



A professional person with 
appropriate skills where neces- 
sary, direct-care staff if trained 



4. Develop a plan of Implementation 
Including objectives, curricular 
materials, and data collection 
procedures. 



A professional person with 
appropriate skills where neces- 
sary: direct-care staff if trained 
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BLST COPV iMlUSil 



HOW 



At the tacHity or at another 
agencv or orgarv?ation providing 
training 



On standardi2ed forms in use for 
such purposes throughout the 
facility stating who what. how. 
how often how well the subject 
IS learned, reinforcements used, 
etc 



After each assessment and 
staffing assignment for resident 
training 



At the tacHity or at another 
agency or orga»^^«?ation providing 



Schedule and carry out training 
session periods for each resident 
and document responsibility and 
accountability assignments given 
to staff on standardized forms 



After each assessment and 
staffing assignment for resident 
training 



At the fac^lttv or at another 
agencv or organisation providing 
training 



As behaviors are shaped and 
maintained- data is recorded on 
standardized forms to be col- 
lected for tabulation at periodic 
intervals 



At periodic intervals independent 
of resident achievement of 
objectives for education or 
training 



At the tac?i»iv Through a develop .lentai At leasi every 90 days for each 

curricuiar model inclusive of resident 
categories of resident growth 
and development determined by 
task analysis 



At the facility Through a developmental At least every 90 days for each 

curncular model inclusive of resident 
categories of resident growth and 
development determined by 
"task analysis" 



A\ the facility Using a developmental curncular At least every 90 days for each 

model inclusive of categories of resident 
resident growth and development 
determined by "task analysis' 



At the facility According to the existing hier- 

archy of both professional and 
direct-care staff outlining imple- 
mentation accountability for 
hands-on training, data recording 
and coordination 



Concurrently with Steps 2 and 3 
and reflecting changes recom- 
mended as training proceeds 
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TACTICAL ARENAS 



TACTICAL STEPS 



^..J.-- 

WHO 



CURRICULA; RESiDENTIAL 

1.2.30. IDENTIFY AND PROVIDE 

INDIVIDUALIZED EVALUATION 
SERVICES TO ALL HANDI- 
CAPPED CITIZENS WHO ARE 
PRESENTLY UNSERVED OR 
UNDERSERVED TAKING CUL- 
TURAL AND ETHNIC DIFFER- 
ENCES INTO ACCOUNT. 



1. Compile data and reports relating 
to program objectives. 



Program director or designee 



2. Compare the results with the 
objectives stated in the program. 



Program director or designee 



3. Utilize comparisons to make 
decisions regarding additional 
programming. 



Program director or designee 



4. Recycle back to the prescription 
stage and modify as necessary. 



Program director or designee 



CURRICULA: RESiDENTIAL 

1.2.31. DEVELOP. IMPLEMENT, 

EVALUATE, AND REVISE ON 
A CONTINUING BASIS, PLANS 
TO UPGRADE AND UPDATE 
NECESSARY EDUCATIONAL 
DIAGNOSTIC SERVICES. 



1. List all of the existing programs. 



2. List desired and /or needed 
program areas according to 
given or developed standards. 



Assigned staff 



Assigned staff or possibly a team 



3. Analyze discrepancies between 
iv/iaf /s and iv/ial /s needed. 



Assigned staff or team 



4. Prioritize the needs. 



Assigned staff or team 



BEST COPY AV/\iLABL£ 



WHERE 




HOW 



WHEN 



At the facility m the appropriate 
administrative unit e g O) school 
program, (2) living unit training 
program, etc 



Using management-by -objectives 
procedures lor measureable 
program achievement relative 
to optimal resident grovtfth and 
development 



At three-month intervals, or at 
least annually 



At the tacility in the approonate 
administrative unit e g 
(1) school program. (2) livmg 
unit training program, etc 



At the facility m the appropriate 
administrative unit, e g 
(1) school program. (2) living 
unit training program, etc 



At the facility in the appropriate 
administrative unit. eg. 
(1) school program, (2) living 
unit training program; etc 



At the residential setting 



Do analysis of descrepancies 
between objectives cntena and 
actual achievement or outcomes. 



Develop new or modified program 
objectives stating relevant and 
feasible objectives which are 
measurable. 



Modify resident piescnptions so 
that mdividual growth is in line 
with program objectives and the 
latter is dependent on the 
former s potential for growth. 



Tabulate from the organization s 
records: observe and record 
data from the programs 



At three-month intervals, or at 
least annually 



At three-month intervals^ or at 
least annually 



At three-month intervals, or at 
least annually 



At the start of the project 



At the residential setting 



At the residential setting 



By a review of the literature, 
legislative directives, admmistra- 
tive directives, records, and 
progress reports 



By summary and comparison 



At the start of the project 



At the start of the project 



At the residential setting 



List the needs according to the 
target date required as deter- 
mined by program objectives and 
standards. 



As soon as Steps 1 and 2 are 
completed 
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TACTICAL ARENAS TACTICAL STEPS 



WHO 



CURftiCUtA: RESIDENTIAL 

1.2.32, DEVELOP, IMPLEMENT, 

EVALUATE, AND REVISE ON 
A CONTINUING BASIS, PLANS 
TO UPGRADE AND UPDATE 
NECESSARY EDUCATIONAL 
PRESCRIPTION SERVICES. 



1 . Determine the cos) of imple- 
menting priority programs. 



Assigned staff 



2. "^^tail the structure of the 
priority programs. 



Assigned staff 



3. Outline the program objectives 
in measureable terms. 



Assigned staff 



4. Make .ecommendations for 
Implementing the program: 
clarify the scope of work and 
determine budgeting procedures. 



Assigned ftaff 



CURRICULA: RESIDENTIAL 

1.2.33. DEVELOP, IMPLEMENT, 

EVALUATE, AND REVISE ON 
A CONTINUING BASIS, PLANS 
TO UPGRADE AND UPDATE 
NECESSARY EDUCATIONAL 
PROGRAMMING SERVICES. 



Procure the goods and services 

necessary for implementing the 
plan. 



Director of programnung, 
administralOf , personnel 
director or other designated 
person(s) 



Relate the procurement and 
procedures to the scope of work 
outlined In the plan. 



Director of programming, 
administrator, personnel director, 
or other designated person(s) 



3. Carry out the procedures to 
meet the objectives stated. 



Director of programming, 
administrator, personnel 
director, or other designated 
person(s) 



CURRICULA: RESIDENTIAL 

1,2.34. DEVELOP. IMPLEMENT, 

EVALUATE, AND REVISE ON A 
CONTINUING BASIS, PLANS TO 
UPGRADE AND UPDATE 
NECESSARY EDUCATIONAL 
EVALUATION SERVICES. 



1. Determine the evaluation design. 



Assigned staff 



BEST co?i mmii 

WHERE HOW 



At the res^dent^ai setting 



Complete a cost analyses, make 
mquiries. conduct surveys 



Betore wntmg the plan 



At the residential setting 



At the residentjal setting 



At the residential settmg 



At the residential setting 



Outline the scope of the program 
m flow charts 



Attach to the flow chart events 
the probable measurable 
indicators o? future and needed 
program success 



List program guidefmes> objec- 
fives and flow chart items as the 
scope of work Code proposed 
goals, services, and expenditure 
categories within the scope of 
work. 



Notify and inform residential 
finance office of intent to submit 
bids, complete negotiations, 
contact personnel office if 
needed: and assign responsi- 
bilities for accountability 



Before writing the plan 



Before wntmg the plan 



Before implementation of the 
program 



Following approval of the plan 



At the residential settmg 



At the residential settmg 



Usang performance scales, flow 
charts, and data coilecfion 
instruments 



Complete jobs designated, 
complete contract obligations, 
write personnel performance 
evaluations, write progress 
reports, and maintain account- 
ability mformation. 



On an ongoing basis 



On an ongoing basis 



At the residential setting 



Review required state information 
and formats Use agency per- 
formance scales or manage Tient- 
by-objectives cnteria. 



Prior to implementation of ?he 
plan 
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TACTICAL ARENAS 



TACTICAL STEPS 



WHO 



2. Develop data collection inttru^ 
ments and procedures to 
accommodate the design. 



Assigned staff 



3. Collect the necessary data 



Assigned staff 



Analyie the data and draw 
program conclusions. 



Assigned staff or possible team(s) 
of state advisory personnel 



CURRICULA: RESIDENTIAL 

1.2.35. THE RESIDENTIAL FACILITY 
WILL DEVELOP, IMPLEMENT, 
EVALUATE, AND MODIFY ENTRY 
AND EXIT REFERRAL SYSTEMS 
AS NEEDED. 



1, Compile a list of existing 
referral systems. 



Staff assigned to the project 



Define the components and 
parameters oi the identilled 
systems. 



Staff assigned to the project 



3. Analyze the effectiveness of the 
components of the Identified 
systems, and summarize the 
findings. 



Staff assigned to the project 



4. Modify the present system or 
develop a new system of referral 
as indicated. 



Staff assigned to the project 



5. Detail the procedures necessary 
to Implement the selected system. 



Staff member(s), e g., adminis- 
trator. {Admissions and discharge 
committee 



Describe the system In terms 
of measurtable objectives. 



Staff memper(s). e.q., adminis- 
trator, admissions and discharge 
committee 



WHERE 



HOW 



At the residential setting 



At the residential setting 



At the residential setting 



Develop outcome or criterion- 
based assessment procedures to 
fit the measurement requirements 
of the program evaluation 
design 



Use the above criteria for 
evaluation procedures, and tie 
mto the management-by-objec- 
lives system where possible 



Tabulate assessment data by 
organizing and grouping it 
Generalue from the data to 
whether or not the goals have 
been met 



Prior to implementation of the 
project 



Dunng the implementation of 
the project 



Following implementation and 
tor the duration of the program 



At the residential facility 



At the residential facility 



At the residential facility 



1. Review pertinent literature 

2. Tabulate the previously used 
system^s). 

3. Identify the systems through 

a review of previous referrals. 



By prepanng a flow chart 
beginning with the source of 
the referral and going through 
admission and or discharge 
procedures 



Compare the present criteria to 
the desired criteria as observed 
from the existing process. 



Prior to the wnting of the 
referral plan 



Pnor to the writing of the referral 
plan 



Pnor to the writmg of the referral 
plan 



At the residential facility 



As appropriate for the facility 
requirements and needs 



Pnor to writing the referral plan 



At the residential facility 



At the residential facility 



Outline new or modified proce- 
dures. List the ^:ocedural steps 
to be taken prior to admission 
and discharge 



Use flow charts. 



Before implementation and 
continuously thereafter 



Before implementation of the 
system 
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TACTICAL STEPS 



WHO 



7. 


Make spMifIc recommendations 
for implementing the system by 
(1) clarifying the scope of work; 
and (2) defining budgetary needs 
and procedures. 


Staff nieniber<s). e g . adminis- 
trator, admissions and discharge 
committee 


8. 


Package the syrtem and 
disseminate the components 
and criteria to referring 
agenry(s). 


Assigned stad member{s) or 
contracted personnel, e.g , 
printer, public relations office 




Cany out the procedures to meet 
the objectives. 


Assigned staW member<s) or 
contracted personnel, e.g.^ 
pnnter public relations office 


10. 


Accept referrals within the 
criteria of the packaged system. 


Assigned staff 


11. 


Determine an evaluation design. 


Assigned staff member(s) 


12. 


Develop data collection instru- 
ments and procedures to 
accommodate the design. 


Assigned staff member{s) 


13. 


Collect the data. 


Assigned staff member{s) 


14. 


Analyze the data and draw con- 
clusions about the effectiveness 
of the referral system in use* 


The team that designed the 
finalized system or another 
designated person 
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BEST COPY AVAIUBIF 












WHERE 


HOW 


WHEN 




At the residential tac^J^ty 


Prepare a finalized plan. 


Before implementation of the 
system 




At the residential faculty or at 
another designated locauon 


Publish and disseminate the 
materials and information by mail 
or personal contact 


On an ongoing basis 




A\ the residential tacUay or at 
another designated iocatior 


Publish and disseminate the 
materials and information by 
mail or personal contact 


On an ongoing basis 




At the residential facility or at 
another designated Ic^ dt^on 


By using the forms and proce- 
dures designated m the selected 
program 


On an ongoing basis 




At the residerUial facility 


Through reports and objer^ives 
translated into charts, graphs, 
etc 


Prior to the implementation of 
the proposal 




At the residential facility 


Through charting and designating 
desired reporting formats 


Prior to implementation of the 
proposal 




At the residential facility 


Use summaries of referrals 
received and processed, charts, 
graphs of data, processed 
referrals, delayed referrals, and 
feedback from referring agencies. 


On an ongoing basis 




At the rei^idential facility 


Compare the collected data to 
the objectives. 


On an ongoing basis 
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BEST copy mUBU 




BEST COPY AVAiUBif 
PROGRAM TASK FORC^: Training 



PROGRAM 
Training 1.3 




llMOure* Person: 

Frank South, 

State Service Coordinator. 
Rocky Mountain 
Regional Resource Center 



Facilitators: 

Phil Deppe 
Robert L. Erdman 
George Jeslen 
Wayne Johnson 
Bill Wilson 

Recorders: 

Mike Hansen 
Shirley Florence 



"The training program, staying within the context of the conference, addressed the four 
categories outlined. The general intent was to identify what the needs are, to develop strategies 
for meeting the needs, to identify the kinds of people It would take to accomplish that kin© 
of training — the competencies these people would need — and to assure that the community 
and consumer input and involvement are presented. The training group participants submit 
their efforts to the document representing their corporate wisdom and reflecting their dedication 
and collegiaiity." 

— Frank South 



CONTENTS 



BEST COPY mimuE 



Tactical Arenas: Page 

1.3.1. Tactical arenas for regula» ciass 78 
thru 
1.3.4. 

1.3.5. Tactical arenas for special class 84 

thru 
1.3.6. 

1.'.7. Tactical arenas tor homebound 86 

thru 
1.3.10 

1.3,11. Tactral arenas for residential 90 

thru 
1.3.13. 
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TACTICAL ARENAS 



TACTICAL STEPS 



WHO 



TRAINING: REGULAR CLASS 

1.3, i. CONDUCT A NEEDS ASSESS- 
MENT TO PROVIDE A 
RAT10NA*>. FOR INSERVICE 
TRAINING. 



1. Develop a comprehensive needs 
assessment instryment (one 
capable cl assessing local needs 
and interests). 



Appropriate educational 
agencies initiating the service 



2. Conduct the needs assessment. 



Trained staff designated by 
initiating agency 



3. Evaluate the results of the needs 
assessment. 



Staff designated by initiating 
educational agency 



4. Specify the training needs. 



Initiating and receiving agtincies 
and consultants 



TRAINING: REGULAR CLASS 

1.3.2. PROVIDE INFORMATION AND 
MOTIVATION TO ALL 
EDUCATORS TO INDIVIDUALIZE 
INSTRUCTION FOR ALL 
CHILDREN REGARDLESS OF 
LEARNING DIFFERENCES OR 
HANDICAPPING CONDITION. 



Disseminate needs assessiment 

r#9«iits to community and 
schools. 



Persons designated by the 
initiating agency (state* regional, 
local) 



O 
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>- 


WHERE 


HOW 


WHEN 


As designated by the initiating 
agencies 


1. Identify the population to be 
surveyed 

2* Utilize consultant help (human, 
library, and agancy resources). 

3. Design a plan for data 
interpretation. 

4. Identify existi*^-^ demonstration 
models. 

5. Modify r^odels relative to 
populations to be assessed 
and served. 


Prior to initiation of the training 
program 


On a local level 


1. Contact superintendent or area 
supervisor for input and appr vaK 

2. Train staff to use the instrument. 

3. Publicize through local resources. 

4- Distribute the instrument with 
simple instructions and cover 
letter {personal delivery and 
pick-up when possible). 


Prior to the initiation of the 
training programs 


As appropriate 


1. Tabulate data, 

2- Summarize data into "useable ' 
forms, services needed, 
available, and desired. 

3. Follow-up or evaluate initial 
study informally. 


As soon as data and summaries 
are prepared 


As appropriate 


1. L«st needs on the basis of data 
returned. 

2. I ist needs according to the 
severity of the need. 

3. Disseminate data in an appro- 
priate form to the participants. 


Upon completion of the evalu- 
ation of the needs assessment 
data and upon a "need to know" 
basis 


Within boundaries ot agencies 
being assessed, i e.. loca) 
schools, administrators, local 


Multimedia presentations* written 
reports, group meetings, public 
news media 


Upon completion of the evalu- 
ation of the needs assessment 



school comfT unity, parent 
boards, and local educational 
associations 
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WHO 



Identify atid present alternative 
approaches to meeting needs 
as indicated by the needs 
assessment. 



Persons designated by the 
initiating agency (state, regional, 
local) 



TRAINING: REGULAR CLASS 

1.3.3. PROVIDE ADEQUATE, RELATED 
TRAINING PROGRAMS TO 
PRODUCE COMPETENT 
EDUCATORS TO MEET THE 
IDENTIFIED NEEDS OF THE 
DEVELOPING SPECIAL EDUCA- 
TION PROGRAMS, STRESSING 
RECRUITMENT AND APPRO^ 
PRIATE TRAINING OF RURAL 
EDUCATORS. 



Recruit educators lor rural and 
remote areas. 



Training institution in coordi- 
nation with local education 
associations 



2. Establish behavioral objectives 
(expected outcomes) based on 
a needs assessment 



The training agency in cooper- 
ation with locai educational 
associations and community 
groups 



3. Pre-test trainees on established 
objectives. 



The trainer 



Develop a training sequence and 
determine needed materials. 



The trainer and the trainee in 
a coordinated effort 
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■ jr . - 


WHERH 


HOW 


WHEN 


Withm the boundaries of the 
agencies bemg assessed. \ e . 
local Schools, administrators, 
local school communities, parent 
boards and local educational 
associations 


Multimedia presentations, news 
media, written reports, group 
meetings, etc 


Pnor to determination of the 
approaches to be taken to meet 
the needs 


Any location where potential 
educators can be found 


Develop inc3ntives to attract 
rur J teachers into program. 

free trammg 

on-site training 

extensio;> credits 

administrative support from 
local education association 

tetiure anc: salary increments 

stipends 

]aws and regulations* 


Pnor to the initiation of the 
training program 


In the office of the framing 
agency and m local educational 
associations 


Review the needs assessment: 

1. Identify, review, and evaluate 
available sources of behavioral 
objectives for training, 

2. Consult With resource people and 
teachers with proven compe- 
tencies m writing befiavioral 
oiDjectives; also, with regular 
classroom teachers with proven 
competencies in the selected 
teaching model. 

3. Present obiectives to community 
groups for feedback, 

i|. fieVISe ODjeCIiVco UaOCU v»ii 

community feedback. 


After needs have been specified 
through the needs assessment 
process 


At me iraininy oiit? 


1. Develop criterion-referenced test 
observation form and ' or a 
standardized test. 


After identification of the 
oarticipants 




2. Administer the pre-test. which 

rvitic4 r£^iov/£)nt thA isrofit 
rnusi DC iciovciii* 11 "3 ioiy^* 

population. 




At the trainmg site 


1. Perform a task analysis of 
objectives, 

2. List skills to be taught (group- 
related skills, skills in behavior 
manapjment, etc ). 

3. Develop dL time line. 

4. Develop entry level skill 
requirements. 


After pre-testlng 
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TACTICAL ARENAS TACTICAL STEPS 



WHO 



5. Implement and monitor the 
training program. 



The tramers 



9. Evaluate the training program, 
revise, and provide program 
foltow-up based on evaluation 



Outside consultants, trainers, 
trainees, community groups, 
admmjstrators (school training 
agency and local educational 
associations) 



TRAINING: REGULAR CLASS 

1,3,4. MODIFY UNIVERSITY AND 

COLLEGE TEACHER PREPA- 
RATION PROGRAMS TO 
INCLUDE SPECIAL EDUCATION 
TRAINING FOR CLASSROOM 
TEACHERS. 



1. inform the state board Of 
education of the educational 
needs of handicapped children 
In regular classrooms for the 
purpose of bringing about 
Changes In teacher training 
programs. 



Parent advocacy groups, 
concerned cUtzens. educational 
agencies 



erJc 



2. Specify changes needed In 
current university /college 
programs necessary to prepare 
teachers to meet the needs of 
handicapped chlldr#n In regular 
classrooms. 



A task force directed by the 
state board of education 



WHERE 



CO?* 

HOW 



On the tra^img site 1^ Enroi! the trainees. By a previously agreed upon 

schedule 

2* Establish the meeting schedule 
and place. 



3. Admm^ster the program base^ on 
Jocai educational association 
input cooperation, and 
commitment. 

4. Monitor time lines, guidelines, 
and agreements, 

5. Test and or observe the trainees 
relative to each skill taught. 



Upon completion of the training 
program 



On the Site of the training 
program 



1. Trainer administers the post-test 
to the trainees. 

2* Trainer develops program 
evaluation plan- 



s' Outside consultant evaluates 
program, trainer, and monitonng 
system. 

4* Outside consultant contacts 
school, trainees, training agency, 
local educational association, and 
community groups for their input 
regarding: usefulness of program; 
modifications needed; feelings 
toward the program. 

5* Trainer and /or consultant estab- 
lishes follow-up procedures and 
schedules. 



At state board of education 
offices 



1. Correspondence 

2. Contact state department of 
special education. 

3. Contact model local educational 
associations. 



When the need is demonstrated 



4- Contact media. 



5. Disseminate results of relevant 
data including needs assess- 
ments, demographic data, etc. 




Ui university or college general 
education teacher training 
programs 



1, Evaluate needs assessments. 

2- Evaluate certification require- 
ments, teacher training personnel, 
course offerings. 

3. Identify existing training 
programs available to rural, 
remote iedacators- 



At the discretion of the state 
board of education 
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TACTICAL ARENAS TACTICAL STEPS ~^ WHO 



3. Recommend changes needed In A task, force directed by state 

current university or college board of education 

programs necessary to prepare 
teachers to meet the needs of 
handicapped children in regular 
classrooms. 



TRAINING: SI'ECIAL CLASS 

I.3.S. PROVIDE INSERVICE TRAINING 
(WITH FOLLOW-UP AND 
EVALUATION) TO MOTIVATE 
AND PREPARE EDUCATORS TO 
INDIVIDUALIZE INSTRUCTION 
FOR ALL CHILDREN AND TO 
DEVELOP COMPETENCIES IN 
SPECIAL EDUCATION. 



1. Establish Special education 
needs of the community as a 
basis for designing appropriate 
inservice training. 



The director or superviso*- of 
special education programs 



2, Identify needed competencies to 
meet the stated needs. 



The director or supervisor of 
special education and an ap- 
pointed advisory committee m 
cooperation with available 
university ttainmg programs 



3. Determine material and human 
resources needed and available 
to meet stated needs. 



The director or supervisor of 
special education and an ap- 
pointed advisory obmmittee in 
cooperation with available 
university training programs 



4. Develop, evaluate and adopt 
alternative approaches for 
inservice training to achieve the 
stated competehcies. 



The inservice coordinator or the 
administrative staff 



TflAINING: SPECIAL CLASS 

1.3.6. PROViOE APPROPRIATE PRE- 
SERVICE TRAINING FOR 
SPECIAL EDUCATION CLASS- 
ROOM TEACHERS IN REMOTE 
AND RURAL AREAS RELATED 
TO THE LEARNING NEEDS OF 
THE HANDICAPPED CHILDREN 
AND COMPETENCIES FOR 
MEETING THESE KcEDS. 



1. Rural and remote areas should 
be used by univ/^rsity trainers 
and students as subjects for 
practlcums, internships, and 
field assignments. 



University department staffs, 
students, and local petsonnel 



2. Orient Instructional staff to local 
constituency needs by Involving 
them in needs assessmc^J, data 
gathering and state and local 
planning eHorts^ 



Local consultants* unit heads, 
special education directors, 
university peronnel. state 
department personnel 



ERIC 



WHERE 


HOW 


WHEN 


In university or college general 
education teacher trammg 
programs 


The task force viU make wntten 
recorrmendations to state board 
ot education 


Upon completion of the task 
force study 


in the ^ocal service area or local 
education agencies 


1, Study special education records 
tor indications ot training gaps 
and needs 

2, Conduct teacher selNasrsessments 
and supervisory assessment ot 
teachers 

3, Conduct a community survey of 
inservice training needs. 


Ongoing data based predictions 
of inservice needs stated yearly 


in the local service areas, or local 
education agencies 


Use teacher observations to 
build a comprehensive teacher 
competency model 


Ongoing data based predictions 
ot inservice needs stated yearly 


\r\ the local service areas and 
local education agencies 


Conduct a community survey as 
to available persons, alert staff to 
locate resources; and inventory 
presently available materials and 
resources 


Annually, with updates as needed 


In the local service areas or local 
education agencies 


Exchange and disseminate 
inservice projects statewide, 
establish evaluation processes, 
seek university aid, and apply 
for and allocate funds. 


Yearly 


In university departments and 
local districts 


1. Mandate field experiences 
necessary 

2. Negotiate with universities to 
provide paid internships and 
training programs. 

3. Uni^'ersities will prepaw personnel 
for given districts by recruiting 
and field training within that 
district 


Quarterly 

y 


On university campuses or m 
state special education 
departments 

ERLC 


Use local units and university 
personnel to gather data; use the 
university to ass^ist community 
leaders with design, and use 
university. locH education and 
state department task forces 
to treat data. 


Yearly 
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TACTICAL ARENAS TACTICAL STEPS WHO 



3. Develop, implement and evalu- University staffs with input from 

ate programs on the basis o1 local staffs 

stated constituency needs In 
cross^categorical Identlllcation* 
educational assessment, pre* 
scripiive programming* and 
evaluative methodology. 



4. Initiate programs lor the deveK University staffs mXh cooperation 

opment ot unique skills needed of field personnel 

by persons to be employed In 
rural, remote areas* 



TRAINING: HOMEBOUND 

1.3.7. PROVIDE INSERViCE TRAINING 
(WITH PRE AND POST EVAtU^ 
ATION AND FOLLOW-UP 
MONITOR) TO MOTIVATE AND 
PREPARE HOMEBOUND 
PERSONNEL TO INDIVIDUALIZE 
INSTRUCTION FOR ALL CHIL- 
DREN REGARDLESS OF 
LEARNING DIFFERENCES OR 
HANDICAPPING CONDITIONS. 



1. Conduct a needs assessment to 
determine training needs of 
homebound teachers. 



Establish a master teacher In 
the Regional Resource Center to 
coordinate and supervise home- 
bound teachers. 



Regional Resource Center 
personnel coordinated by tfie 
state office of special education 



State depertment of special 
educaticn 



3. Conduct insarvice programs to The master teacher 

homebound teachers with 
follow-up, monitoring, and 
evaluation components. 



1.3.8. 
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TRAINING: HOMEBOUND 

PROVIDE APPROPRIATE PRE- 
SERVICE AND INSERVICE 
TRAINING FOR REGULAR AND 
SPECIAL EDUCATION CLASS- 
ROOM TEACHERS IN RURAL. 
REMOTE AREAS RECEIVING 
PUPILS FROM HOMEBOUND 
PROGRAMS RELATED TO THE 
LEARNING NEED^> OF 
HANDICAPPED CHILDREN. 



1. Make a pr«-service pretcntation 
of a homebound intervention 
model to local special education 
and regular classroom teachers. 



Establish an ongoing liaison 
iMtweesi homebound teachers 
and school personnel. 



The master teacher wtth local 
homebound teachers 



The local homebound teacher 
and school personnel 



WHERE 


BEST COPY mmi£ 

HOW 


WHEN 


In the local districts and 
university departments, vvith the 
cooperation of local districts 


Use special education depart- 
ments to relate to state and local 
advisory group (refer to 1 3 5 


To be ongoing wjth a report on 
the design at one-year intervals 


On university campuses with 
emphasis on tieid-t)ased training 


1. Survey ot present programs 
2* Test by demonstration 

3. Supervision by area-onented 
personnel 

4. Ongoing evaluation (5 year) 


Ongoing 


Statewide 


Using a questionnaire with 
sample interviews and obser- 
vations of homebound teachers 


On an ongoing basis after 
initiation 


In the Regional Resource Center 


By allocating position funds 


At the onset of the program 


At the Regional Resource Center 


By use of consultants, state 
educational agencies. Area 
Learning Resource Centers, state 
li^^npftmpnt*; and federal DroiectS 
to meet the needs obtameJ in 
needs assessment 


Ongu^f^S Hotermined by the 
progran 


If? the local school 


Using demonstrations and 
presentations 


At the beginning of \he school 
year 


In the Soca! school 


Staffing with homebound teacher, 
with ancillary service personnel* 
ar.d With classroom teacf sr 


Regularly as needed 
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TACTICAL ARENAS 



TACTICAL STEPS 



WHO 



3, Inservlce train on Ihe Imple- 
menlation of a prescriptive 
transitional program for each 
once-homabound child coming 
into scfiooK 



The homebound teacher, pupil 
services, special services per- 
sonnel and classroom teacher 



TRAINING: HOMEBOUNO 

1.3.9. PROVIDE ADEQUATE SPECIAL 
EDUCATION INSTITUTIONS TO 
DEVELOP COMPETENT PRIMARY 
AND SECONDARY HOMEBOUND 
EDUCATORS TO MEET THE 
IMMEDIATE^ AND LONG-RANGE 
NEEDS OF THE DEVELOPING 
SPECIAL EDUCATION PROGRAM 
FOR RURAL AND REMOTE 
AREAS. 



1. Conduct a needs assessment to 
identify homebound population, 
both served and unserved^ vtlth 
respect to geogra:^hicai location, 
number, type, condition, age, 
and to identify the needs of 
that population 



Present rationale documented by 
the needs obtained from the 
needs assessment to training 
institutions (colleges, univer- 
sities, etc.)- 



The otfice of the state super- 
intendent of public instruction 



State superintendent of public 
instruction and state coordinator 
of special education. 



3. Identify skills and competencies 
lor homebound personnel to 
meet the needs of the population 
as determined by the needs 
assessment. 



State special education depart- 
ment personnel \n cooperation 
with universities 



Develop a competency based 
curricntum for homebound 
personnel. 



Special education department at 
the instructional institutions 



5. Provide Inceni'ves for rural Local, state, and federal sources 

remote educato/s to receive 
homebound training. 



TRAINING: HOMEBOUND 

1.3.10 CONDUCT PROGRAMS FOR 
PARENTS IN RURAL, REMOTE 
AREAS TO DEVELOP COMPE* 
TENCIES IN DEALING WITH 
THEIR HOMEBOUND CHILDREN. 



1. Develop a parent advisory 
council. 



Parents of handicapped children 
with a liaison to the school 
district 
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BEST 






WHERE 


HOW ~" 


^V;:: - " ^- — - — . 

WHEN 


\n the local school 


Informal staffing with periodic 
follow-up 


As needed 


Statewide or by territory 


By uii5i2ing: 

1, Incidence probability figures 

2. Teachers end school p€>rsonnel 

3. Social welfare, public health, and 
medical personnel 

4, Colorado House Bill 1060 with 
adaptations (for example) 


Now. and ongoing at the 
monitoring level 


All Concerned agencies withm 
the state (special concern to 
training institutions) 


Plan and hold a statewide 
conference with key spt;rial 
education personnel . 


Upon completion of the needs 
assessment 


Statewide 


Sources of input: 
needs assessment 
on-site service personnel 

Avictinn mnrtpl^ /P^rfAOA 

Project, Marshall Town) 


In conjunction with a rational 
predichon 


In the state instruction institutions 


Organize a task force with 
representation from higher 
education, special educators. 
nAnor^i AHuc;ritof<% nrsctitioners 
and parent advisory staff- 


Within the developed timeline 
with an initial time block and 
ongoing development and 
evaluation 


In education institutions 


1, Using monies from local, state, 
and federal sources 

2, Using the state planning commit- 
tee to identify plausible incen- 
tives, e g., salary increases, 

federal fellowships 


Upon the development of the 
curriculum 


in each school district 


1. School personnel, parents, and 
volunteers initiate a plan 

2. Parents provided with travel 
monies and a mailing budget 


Before program implementation 
(ongoing) 
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TACTICAL ARENAS 



M 



TACTICAL STEPS 



WHO 



Develop an ongoing parent 
intervention model to meet 
individual needs ^1 parent and 
child. 



State department of special 
education personnel in cooper- 
ation with representatives of the 
parent advisory councd and 
school district personnel 



3. Develop support categorical 
instruction and resources for 
parents In remote areas. 



State department of special 
educaticn, regional centers^ stale 
institutions, and univ* ities 



Disseminate information on 
programs through districts. 



Coordinated by .state office of 
special education to focal school 
district personnel 



TRA:NING: nESIDENTiAL 

1.3.11. PROVIDE APPROPRIATE PRE- 
SERVICE TRAINING FOR 
SPECIAL EDUCATION 
PERSONNEL IN RURAL, REMOTE 
AREAS RELATED TO THE 
LEARNING NEEDS OF THE 
HANDICAPPED AND SKILLS 
FOR MEETING THEM. 



Develop competency based job 
descriptions for all special 
education personnel (defined as 
all personnel attending to needs 
cf the tiandlcappad. Including 
cuBtodlans, attendants, bus 
drivers) in residential or 
institutional settings. 



2. Provide field-based cooperative 
training l>etween training Insiitu 
lions, community based agers- 
cies, and reldentlal facllitl ji^ 
for all personnel. 



Aii personnel within the training 
component who are in institu- 
tional settings and community 
based agencies 



University professors, insti- 
tutional training personnel 
{administration, teachers, etc.), 
community trainer, and other 
training personnel 
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BEST C0?1 mmi^ 



WHERE 



HOW 



WHEN 



In state regional departments 
ot education 



Review and select appropriate 
rrodels from national demon- 
stration projects 

Present selected models to local 
distr»cts and local advisory 
councils 



Six months from establishment 
of parent advisory council 



3. Determine a local adaptation 
mode for models presented « 

4. Allocate personnel, materials and 
monu^s to implement the modeK 



In state or regional areas By establishment of centrali2ed In conjunction with the parent 

regional resource centers with intervention model 

media, telecommunications, and 
matenals-development capa- 
bilities adapted from existing 
resource center models 



All distncts News media, radio, television. At the initiation of program pnd 

conventions, flyers, state and ongoing 
local Associations for Retarded 
Citizens 



In governmerital agencies, state 
and local institutions, and 
community agencies 



Survey research literature, 
examine specific job objectivesi. 
examine available models of 
competency based job descrip- 
tions, examine present job 
descriptions, examine current 
manpower utilization. 



Prior to program implementation 
and the hiring of new or replace- 
ment of personnel- 



In universities, residential facil- 
ities, other agencies which 
provide pre-service training, and 
community based service systems 



1. Consortium planning conferences 
among universities and resident 
institutions for implementation of 
field-based teaching 

2. Extension courses 

3. Core curriculum off-campus 
ti ^lining 

4. Special off-campus institutes 

5. Exchange program of university 
trainer and other trainers 

6- Various off-campus practicum 
settings 

7. Training component for para- 
professional personnel 



Prior to and ongoing during 
employment. 
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TACTICAL ARENAS TACTICAL STEPS 



WHO 



3. Develop and provide a commu- Im ^attng agency 

nication skills package to articu- 
late the needs of the community, 
residential programs, and 
governmental agencies. 



4. Develop a reciprocal feedback 
mechanism which will be ^ 
means of continuous training 
evaluation. 



Admmistrators, pre-servrce 
tramers, and curriculum devel- 
opment personnel 



TfiAINlNG^ RESIDENTIAL 

1.3.12. DEVELOP HIGHER EDUCATION 
INSTITUTIONS WHICH WILL 
RECRUIT PERSONNEL FROM 
RURAL AREAS AND THROUGH 
PRE-SERVICE AND EXTENSION 
TRAINING, DEVELOP COMPE- 
TENT TEACHf ?^S, SUPER^ 
VISORS. AND V ONSULTANTS 
TO MEET THE IMMEDIATE 
AND LONG RANGE NEEDS OF 
THE DEVELOPING SPECIAL 
EDUCATION PROGRAMS. 



1 . Develop and conduct a needs 
assessment Instrument or 
process design which will 
address those specific training 
needs which have relevance in 
an institutional or residential 
setting and community based 
agencies. 



Develop a state higher education 
program plan with short- and 
long-term objectives to provide 
pre-service and inservice training 
in conjunction with the state's 
special education procedures 
and guidelines* 



Task force, mciudirig represen- 
tation from: 

administrative units 

support staff 

psychological services 

medical services 

social services 

cottage house and staff 

correctional institutions 

speech and auditory services 

educational facilities 



A consortium composed of 
deans, professors, personnel 
from state and local agencies 
responsible for special education 
programming, personnel from 
institutiorts and community 
based personnel 



BLsi cc?H' mum 



WHERE 



HOW 



WHEN 



\n resideritiai programs, conimu- 
nity based agencies, .^nd trammg 



Personnel wtio have been 
mvolved m pre-service training, 
and other trainers 



At governmental agencies withm 
the state, mstitutions, pnvate 
agencies, and community 
agencie<= 



1. Publications 

2. Bunetins 

3. Research surveys 

4. Public meetings 

5. Evaluation reports 

6. Communicator sKiil packages 

7. Workshops 

8. Radio and television 



Examine avaiiabie commercial 
feedback systems, disseminate 
evaluation back to administrators 
and trainers 



Suggestions: 
checklists 
surveys 

position papers 
intervievvs 

review ot research literature 
observations 



From program implementation 
stage onward 



Develop as a component ot the 
training package and include as 
soon as completed. 



Prior to developing the training 
package. Evaluation of ongoing 
training programs should be 
continuous 



In each higher education 
component of the university 
system 



1. Conduct a needs assessment ot 
existing training programs within 
each training institution. 

2. Conduct a needs assessment of 
in-field personnel 

3. Revise course offerings in ac- 
cordance with needs assessment, 

4. Recruit qualified personnel to 
provide appropriate instruction in 
conjunction with the needs 
assessment 

5. Prioritize administrative and 
budgetary elements within reguJar 
and special education training 
components. 

6- Provide a delivery system to 
include on-campus course work. 



On completion of the needs 
assessment from Tactical Step 1. 
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TACTICAL ARENAS TACTICAL STEPS WHO 



3. Providv training to mwt the 
nMds of detnsiltullonalizatlon 
programs (group homas, fostar 
cara, ahaltarad iworkshopt, day 
cara canters, etc.). 



State and local administrators 
State and local instructional staff 



4. Develop and provide a feedback Administrators and staff of 

model to articulate ttie needs of various agencies 

the community, residential 
programs, and governmental 
agencies* 



TflAININQ: RESIDENTIAL 

1.3.13. MOTIVATE, PREPARE AND 

DEVELOP COMPETENCIES OF 
PERSONNEL/STAFF IN ORDER 
TO INDIVIDUALIZE INSTRUC- 
TION FOR ALL INDIVIDUALS 
REGARDLESS OF LEARNING 
DIFFERENCES OR HANOI* 
CAPPING CONDITIONS. 



1, Develop and conduct a needs 
assessment Instrum^mt or 
process design which will 
address those specific training 
naeda which have relevance In 
an inatitutlon or residential 
aetting and In community based 
agencies. 



Establish a task force to include 

representation from: 
administrative units 
psychological servicGs 
medical services 
social services 
cottage house and staff 
correctional institutions 
speech and auditory services 
educational services 




BEST COP^ K^^^^ 




WHERE 



HOW 



WHEN 



7. Maintain a task force previously 
established as a means o1 
providing ongoing communication 
between the field and training 

instilut'^ "»s, 

8. Evatt .ourse work credit 
allocation processes to avoid 
limiting course offerings 

9. Identify potential candidates for 
employmerl through student 
performance in undergraduate 
and graduate work, internships 
and pract i^uns 



On the local ievel and *n training 
areas, at universities, at on-the- 
job training sites, m county 
residential programs and exten- 
sion services 



1. Workshops and assistantships 

2. Exchange programs 

3. On-the-job training 

4. Higher education course work 

5. Teaching internships that estab- 
lish specific competencies based 
on objectives for each program 
component 

6. Extension course work 

7. Practicums and internships 

8. Field trips 



Concentrated on the initial 
program with continuous 
follow-up 



Community agencies, residential 1. Periodic reports provided by On a continual basis 

agencies, governmental agencies interdepartmental agencies 

2. Advisory committees made up of 
representatives from various 
agencies to provide ongoing 
feedback 



At governmental agencies within 
the state, institutions, community 
agencies, private agencies, and 
parent interest groups 



Suggestions: 
checklists 
surveys 

position papers 
interviews 

review of research literature 
observations 



Prior to the development of any 
training programs 
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TACTICAL ARENAS TACTICAL STEPS ^ WHO 



2. D^terinin^ thw •pMtrum of typ«8 
of porsohnot noodod to provld* 
dlroct and Indlnict sorvicM to 
the handicippod, and Idantlfy 
tralnlng/contultlng rasourcaa 
whicti can provlda Indivlduallaad 
initructlon for ttiosa parsonnaK 



Administrators of each program 
component or their designees 



3, Davalop a compalancy bated 
training program In rasidantial 
programs and in community 
based aganctas for their staffs, 
e.g., university teachers, social 
workers, physical therapists, ate 



Administrative staff, local educa- 
tors, social services, medical 
services, psychological services, 
public health, and training 
personnel 



4« Idantlfy and provide an appro- 
priate transitional process for 
student ntovamant between 
residential and community 
agendas. 



A task force to be made up of 
personnel from institutions, 
community and the local educa- 
tion agency, will identify the 
needed transitional process, i.e., 
institutionalization, half-way 
homes, and group homes. 
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BEST COPY AVAllABIi 

j^HHiMD<li^^ 

WHERE HOW WHEN 



At the local level Us\r\g needs assessment infor- Upon completion of the needs 

residential programs mation and conlmumg evaluation assessment 

mstitutional programs 
parents 

community agencies 
higher education 
private consultants 



W»thm ttie residential programs 
and community based agencies 
in conjunction with tramin^g 
institutions 



1, Establish specific competency 
based objectives to be developed 
tor each trammg staff component 

2, Specitic objectives should be 
carntd out by each o^ the 
toUowmg education components 

exchange programs 
tieid trips between agencies 
demonstrations and video tapes 
higher educationaJ course work 
on-the-iob training 
practicums and internships 
extension course work. 



During the pre-service training 
(prior to program implementation) 
and dunng the ongoing mservice 
training 



^n the institut on the community, 
and in local education agencies 



Through a group process of 
multi-agency involvement, includ 
ing facdities and personnel 
needed to implement the 
transitional process 



At the conclusion of the com- 
petency based training program 



ERIC 



97 



BEST COPY mUBil 




BEST copn mm\£ 

PROGRAM TASK FORCE: Parent and Community 



PROGRAM 
Pwrm\\ and 
Community 1.4 





Rttourc* Parson: 

Jean Moore, 
Publications SpeciaHst, 
Rocky Mountain 
Regional Resource Center 



Facilitators: 

Judy Ann Buffmire 
Winston Egan 
Mary Patten 
Joan Sebastian 
David Shearer 

Racordars: 

Gail Murdock 
Jeri MIzuno 



"I wisti we had had one parent for each professional in o^ir group. We did not have a lot of 
parents, but everyone in the group worked hard at addressing how can we. as educators, social 
workers, administrators, how can we get the parents involved and how can we get the commu- 
nity involved. Special educators have known all along that their strongest advocates are 
parents. When you go home and the document arrives, those of you In others groups. I hope 
that you will take the document and see what these fine contributors did about outlining steps 
that you can take in your own job to encourage parent participation." 

— Jean Moore 
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BEST COP^( AWilABlE 

CONTENTS 



Tactical Ar«na*: 



Pa»» 



1.4.1. Tactical arenas for regular class 102 
thru 
1.4.6. 

1.4.7. Tactical arenas tor special class 110 

thru 
1.4.14. 

1.4.15. Tactical arer>as for homebound 118 

thru 
1.4.20. 

1.4.21. Tactical arenas for residential 124 

thru 
1.4.2B. 
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TACTICAL ARENAS TACTICAL SI EPS WHO 



PARENT AND COMMUNITY: 
REGULAR CLASS 

1.4.1. CREATE A PROCESS TO 

IDENTIFY COMPONENTS Of 
A COMPREHENSIVE EDUCA^ 
TiONAL DELIVERY SYSTEM FOR 
SERVICES TO EXCEPTIONAL 
CHILDREN AND THEIR PARENTS 
IN REMOTE. RURAL AREAS. 



Identity and secu ^ responsible 
persons for task force member- 
ship. 



School administrator 



Convene the task force, explain 
to them their purpose and 
responsibilities, and establish 
calendar of checkpoints. 



Initiating administrator 



3. Provide task force with a sch^Ki- 
ule for checkpoints for sub- 
mission of progress reports and 
a final report. 



Initiatmg administrator 



4. Have task force report findmgs. 



Task force members 



5. Contact and inform others of the 
task force findings^ Including 
leaders of community organi- 
zations, and change agents In 
the school system* 



tnitiatmg administrator 



PARENT AND COMMUNITY: 
REGULAR CLASS 

1,4,2, ORGANIZE COMMUNITY 

GROUPS TO SUPPORT ENACT- 
MENT, FUNDING, AND 
IMPLEMENTATION OF LEGIS- 
LATION TO PROVIDE APPRO- 
PRIATE SPECIAL EDUCATION 
PROGRAMS AND SERVICES TO 
ALL HANDICAPPED CHILDREN. 



Identify appropriate responsible 
persons for task force member- 
ship. 



Identify In objective terms me 
task ^ ^e's purposes and 

respot«.^.dilltles. 



Administrators or directors of 
community agencies or school 
staff members, or parents, or 
composite of above groups 



Initiator and \BSk force members 



Establish timelines for comple- 
tion of the task force's 
responsibilities. 



Task force initiator with 
consensus of task force members 



O 
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Have the task force report the 
findings to b^ used M advocating 
for Improved special education 
services. , , ^ , 

UilU 



Task force members 



BEST COPY AVAIIABLE 



WHERE 



HOW 



WHEN 



Wiltim cot*imunity service 
agencies the srhool system, 
or ttie ccmmiinity 



By persona) contact, by seekmg 
appointees, or by seeking com- 
munity vciunteers 



Prior to progi «atn initiation, dunng 
the planning phase 



At a central meeting place in a 
neutral environment 



From the initiator's office 



At a central meeting place 



From the initiator s office 



The administrator convenes the 
task force, presents specifics of 
the task force mandate, and 
secures funding for task force 
activities- 



Admimstrator mails the schedule 
which was developed m conjunc- 
tion with task force members to 
meet the final deadline 



By a multi-media presentation, to 
include the written report; m 
include audio-slide presentation, 
formal individual reports, etc. 



The administrator niails written 
reports to appropriate staff. 



Dunng the planning phase 



As soon as the schedule is 
written and typed 



Upon completion of t >k force 
data gathering 



As soon as findings are com- 
pleted and prepared for dis- 
semination 



In community agencies, local 
schools, and neighborhoods 



By personal contacts, by flyers, 
by seeking appointees from 
community, or by seeking 
volunteers 



Six months to one year before 
the legislative session begins 



As designated by the initiator 



At a central location in a neutial 
environment 



Conduct a survey with regard to 
present •'^gislation. present 
funding, ^^tijsent programming, 
and locEi legislation and 
funding needs. 



By legislative calendar 



During the first three months 



As soon as the task force is 
formed 



At a central location in a neutral 
environment 
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By progress reports, by preseri- 
tations. and by a fmai report 



As specified by calendared 
activities 
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TACTICAL ARENAS 



TACTICAL STEPS 



WHO 



Jhm task forca Idantity thm 
key community organizations 
and agancias. 



Task force members 



6. Disseminata the report to 
persons responsible for 
Implementing changes. 



Initiator and ta^k force members 



7. The task force members will 
meet with key organizations and 
make presentations for securing 

support* 



Appropriate task force member(s) 



8. The tasK force will seek some 
concrete form of commitment 
from each organization. 



Task *orce member(s) 



Implement follow-up with key 
organizations on commitment 
and supply appropriate com- 
mendation or encouragement. 



The appropriate task force 
members 



PAftENT AND COIMMUNITY: 
REGULAR CU^SS 

1.4.3. A TASK FORCE SHALL BE 
FORMED TO INCREASE 
PARENTS* UNDERSTANDING 
OF WHAT CONSTITUTES AN 
EFFECTIVE SPECIAL EDUCA- 
TION PROGRAM AND TO 
PROMOTE PARENTAL INVOLVE- 
MENT IN THE DECISION^ 
MAKING PROCESf AT ALL 
LEVELS OF SPECIAL 
EDUCATION. 



Identify the memtiers of the 
task force. 



Advocate in educational system 
or parent(s) cf handicapped 
children 



Convene the task force, explain 
what needs to t>e accomplished, 
and reach consensus on goals 
and completion dates. 



Initidtor(s) 



Provide the task force with the 
schedule of progress reports 
arsd the final report with 
recommendations for imple- 
mentation. 



Initiator(s) or task force leader 



O 
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BEST COPY AVAILABLE 



WHERE 


HOW 


WHEN 


In the neighborhood, community, 
and distnct 


By personal contact, through 
volunteers, or appointees 


During the first month after 
findings are completed 


In communitv agencies, local 
schools, and neighborhoods 


Through the mass media, and by 
multi-media presentations to 
community organizations, and 
agencies 


Three to six months before the 
legislative session begins 


1, At organization meeting sites 
dunng regular meetings 

2, Meet with boards of directors, 
executive boards, etc . by 
appointment 


1, By personal contact 

2. By a multi-media presentation 


As soon as possible after findings 
are completed and key organi- 
i^ations identified 


At the organization meeting sites 
at regular meetings, and at 
special meetings 


By personal contact and by 
presenting relevant information 
and requesting assistance 


As dictated by the legislative 
calendar 


At meetings and throuyh the mail 


Convey appreciation by letter, by 
the personal appearance of task 
force member(s) at meetings, by 
the phone, or by public an- 
nouncement: encourage greater 
efforts, if needed, at meetings. 


For appreciation, promptly after 
assistance; when appropriate and 
necessary for encouragement 


At universities, in model pro- 
grams, in the local school 
system, in parent groups, or 
through the Bureau of Education 
for the Handicapped 


Through recommendation from 
local, state, or national sources 


Whenever possible 


Comn.unity nieeting site 


1. Present program outline of 
appropriate programs. 

2. Identify funding sources and 
plan of action. 


Whenever possible 


Community meeting site 


Disseminate the schedule which 
will include reporting deadlines 


As soon as available 
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TACTICAL ARENAS 



TACTICAL STEPS 




WHO 



4. Contact and inform program 
personnel of ttie task force and 
its mandate. 



Task force leader 



Arrange with radio and television 
stations and with local news- 
papers for disseminating ttie 
findings. 



Task force leacer 



Arrange visits to model programs 
for parents and agency repre- 
sentatives. 



Task force leader or committee 



PA»)ENT AND COMMUNITY: 
REGULAR CLASS 

1.4.4. CREATE A TASK FORCE TO 
MAKE ALL COMMUNITY 
MEMBERS AWARE OF THE 
SPECIFIC NEEDS OF 
EXCEPTIONAL CHILDREN. 



1, Ttie task force leader will 
identify appropriate persons to 
create public aw^*^eness and to 
Implement informational plan. 



2. Ttie task force will idontify ttie 
goals related to dissemination of 

information. 



Task iorce leader, from agency 
personnel, school personnel, 
parent group, or p/ofesstona) 
association 



Task force leader, agency 
personnel, school personnel, 
parents, professional associ- 
ation memhors 



3. The task force will establisti 
methods for distribution. 



Task force members 



4. The task force will disseminate 
the information. 



Task force members 



PARENT AND COMMUNITY: 
REGULAR CLASS 



1. Identify appropriate, responsibl* 
persons. 



School or agency administrator 
or a parent group leader 



1.4.5. SELECT A TASK FORCil 

COMPOSED OF PARENTS AND 
PROFESSIONALS TO DETER- 
MINE THE CURRENT LEGAL 
RIGHTS OF HANDICAPPED 
INDIVIDUALS. 



Identify competent and knowl- 
edgeable people from the legal 
profession. 



Task force members 



O 
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3. Identify in objective terms the 
task force charge. 



Uii'i 



The representatives specified in 
Tactical Step 2 



BEST COPY AVAIUlBLf 





WHERE 


HOW 


WHcN 


In schools, community agencies 
and parent groups 


By personal contact or letter 


As soon as a schedule can be 
formulated 


In the community, the district, ihe 
state, and natjonaliy 


1. Meet with station managers and 
schedule news releases, inter- 
views, or panel presentations 

2. Contact newspapers and submit 
reports or request coverage. 


After findings are completed 


At the model program locations 


Schedule visits, arrange trans.- 
portation, putDlicize the schedule 
tor maximum participation 


Whenever possible and 
convenient 


Withm the community or d]Stnct 


Task force leader, from agency 
personnel, school personnel 
parent group, or professional 
association 


During planning phase, prior to 
program initiation 


At a central meeting location 


Conduct a needs survey, evaluate 
the needs, and compare a 
number of service delivery 
systems 


During the planr-ing phase 


At a central meetuig location 


By contacting mass media per- 
^onnel. school personnel, PTA 
leaders, and service clubs 


After completion of data collec- 
lion ano neeos burvey 


Locally, within the state, region- 
ally, and nationally 


Through the mass media, school 
publications, and PTA and service 
club presentations 


Whenever feasible 


In community agencies, local 
schools, parent (consumer) 
groups, and in professional 
groups 


By persona* contact, by volun- 
teers, or by appointment from 
agencies 


During planning phase and prior 
to the program initiation 


Within a legal aid society, 
university, or law school; from 
national organization repre- 
sentatives, advocates or private 
attorneys 


By contacting nationa' ^r state 
organizations, or other profes- 
sionals 


Dunng the planning phase, prior 
to program initiation 


At a central meeting location in 
a neutral mvtronment 

ERLC 


Conduct a needs survey, evaluate 
the needs, and compare a 
number of service delivery 
systems. ^ i j ^ 

u i lo 


During planning phase 
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WHO 



4. DM«rmln0 tha l#gal rights of 
ih« handlcappad Individual. 



Task force members 



5. Eatabllah timellnas for task 

completion. 



Task lorce members with 
consensus 



8. Submit the report to change 
agents. 



Task force members with 
consensus 



7. Have the task force report their 
findings. 



The appropriate task force 
member(8) 



8. Disseminate the f .dings. 



Task force ieader or through 
cooperative effort of the task 
force members 



PARENT AND COMMUNITY: 
REGULAR CLASS 

1.4.8. PROVIDE TRAINING FOR 

PARENTS REGARDING THE 
LEGAL RIGHTS OF HANDI- 
CAPPED CHILDREN. 



1. Identify appropriate persons for 
training parents with regard to 
the legal rights of handicapped 
Individuals. 



2. The task force will establish 
goals and objectives. 



The task force leader from 1,4.5. 
an advocate within the educa- 
tional system, or an advocate 
from parent or professional 
organizations 



The task force initiator in con- 
junction with task force memt>ers 



3. Establish timelines for task 
completion. 



Task force members with 
consensus 



Implement training program for 
parents on the legal rights of 
handicapped Individuals. 



Appropriate task force memt>ers 
and legal consultants 



ERIC 



Oiio 



BEST COPY AVAIUBLF 




WHERE 


HOW 


WHEN 


Within state t ^rntones or trust 


By conferring with legal 
advisor(s) 


As soon as legal advisors are 
involved and available 


At a central meetrng location in a 
neutral environment 


The administrator or task force 
leader will expla;n the function of 
the task force, with specific, 
realistic dates for completion of 
progress reports or final report, 
perhaps negotiating dates. 


After the needs survey has been 
conducted 


In cnange agent s office, or 
through the mail 


By written report which clearly 
states the current legal rights of 
the handicapped 


As soon as the information is 
compiled 


At centra! meeting locations in 
neutral environments 


Through prepared talks, panels 
or discussion groups, with hand- 
outs of salient points 


As soon as the information is 
compiled and meetings scheduled 


1, To parent professional 
organizations 

2, To educators 

3, To community agency 


oy muiti~meoia □issorriiriaiiun 
(written report. TV), by presen- 
tations to pafent groups, with 
special emphasis on contacting 
parents of handicapped children 
who do not belong to formal 
parent organizations 


Upon completion of the task 
force mission 


From law firms, law school, 
advocacy agencies, or legal aid 
societies 


By personal contact* by referral, 
or by consultants 


During the planning phase 


At a central meeting location 


Assess parent information needs 
with regard to legal rights and 
secure funds. 


During the planning phase 


At a central meeting location 


The task force initiator, in 
conjunctiun with task force 
members, will develop a calendar 
of events. 


During the first month 


At a location most convenient 
for parents 


Schedule training sessions, 
secure facilities and materials 
for training. 


As soon as training program 
is ready 


ERIC 
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TACTICAL ARENAS 



TACTICAL STEPS 




PARENT AND COMMUNITY: 
SPECIAL CLASS 

1.4,7. DEVELOP A PROCESS TO 

CREATE A MODEL FOR DELIV* 
ERY OF COMPREHENSIVE 
EDUCATIONAL SERVICES TO 
EXCEPTIONAL CHILDREN AND 
THEIR PARENTS IN REMOTE 
RURAL COMMUNITIES. 



Identify a ratponsiblft person to 
initiate the process: accumulate 
data on needs; provide back- 
ground information; convene 
a taste force. 



Identify problem areas In 
establisfiing special class 
services. 



Special education directors, 
superintendents, or appropriate 
program officials 



Coordinator in consultation with 
the governing body (i.e., school 
board), and program officials 



3. Identify tfie task force members. 



Coordtnator 



Convene tfie task force to meet 
the problems outlined. 



Total task force to meet the 
problems outlined 



PARENT AND COMMUNITY: 
SPECIAL CLASS 

1.4.8. PROVIDE AN ADVOCATE 
COMMITTEE TO INFORM 
APPROPRIATE DECISION* 
MAKERS OF THE LEGAL 
RIGHTS AND OF TK£ UNIQliE 
NEEDS OF EXCEPTIONAL 
CHILDREN. 



Identify a coordinator to provide 
leadersfiip for tfie formation and 
ongoing activities of tfie advo- 
cacy committee. 



2. Select advocate group members. 



School official who Initiates 
contact with community groups 
for the purpose of organizing 
a selection committee 



Coordinator 



3. Set tfie objectives and purpose 
of tfie advocacy committee* 



Advocacy committee members 



O 
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BEST COPY AVAIUBLE 




WHERE 


HOW 


WHEN 


In an educational agency 


By appo^ntmeni or by special 
request 


r\ year prior lo expcCieu lunum^ 


In the educational agency 


Compile data on: 
1. Children identified 

X« MVai'aOie Tal/lilllt70 

3. Transportation 

4. Parent awareness 

5. Community resources 


Within three months after the 
appointment of the coordinator 


Where appropriate to the 
community 


1. By analyzing the data and 
involving relevant persons 

2. By requests 

3. By advertising and searching the 
cumiTiUiiiiy*cii i0>^i3 wiwiiiodo 

4. By coTnmunity meetings 

5. Assign more members than 
needed to guarantee an active 
group to follow through. 


As quickly as possible; as soon 
as the charge is identified 


Where appropriate to the 
community 


By setting a meeting time 
convenient to members with 
enough time to reach consensus 
on the exact aspect of the charge 


Within time for funding appli- 
cation deadline 


in the local community 


As designated oy tne selection 
committee; their purpose is to 
identify a person to lead the 
advocacy committee. 


Aft AAon sAlApfinn cnfnmittAfi 

surveys the community for 
coordinator (usually within three 
months) 


In the local community 


By advertising the need for 
advocate group members 


As soon as the coordinator is 
identified 


At the central advocacy com- 
mfttee meeting 

O 

ERLC 


Review the objectives and 
purpo86^ of such organizations 
as the National Association for 
Retarded Citizens and adapt them 
to the community needs. 


After selection of the advocacy 
committee members 
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TACTICAL ARENAS TACTICAL STEPS WHO 



Achi«v« th* objMtlvM and 
purposM of th* advocat* 
committaa. 



Advocacy com.nittee group 



PARENT AND COMMUNITY: 
SPECIAL CLASS 

1.4.9. INCREASE PARENTAL UNDER- 
STANOINQ OF WHAT AN 
EFFECTIVE SPECIAL EDUCA> 
TION PROGRAM IS AND 
PROMOTE PARENTAL INVOLVE- 
MENT IN THE DECISION- 
MAKING PROCESS AT ALL 
LEVELS OF SPECIAL 
EDUCATION. 



Salact a diractotr to laad a taak 
forca. 



Oist.ict director of special 
aducation program or a respon- 
sible program official 



2. Salact the taak forca mambara. 



Task force director 



identify the spacific goala of 
the taak forca. 



Task force members 



Implamant tha procaduraa 
nacaaaary to raaeh tha floala. 



Task force members 



PARENT AND COMMUNITY: 
SPIFCIAL CLASS 

1.4.10. MAKE COMMUNITY MEMBERS 
AWARE OF THE SPECIFIC 
NEEDS OF EXCEPTIONAL 
CHILDREN AND OF APPRO- 
PRIATE PROGRAMS TO MEET 
THOSE NEEDS. 



Identify tha community infor- 
mational naada. 



Teachers, principals, consultants, 

loc jl organizations, community 
service agencies 



FRir 



BEST COPl 



WHERE 



HOW 



^ WHEN 



In the state legislature, school 
board, county commission, 
social organizations and parent 
groups 



By lobbying, advertising, and 
through litigation, it necessary 



As soon as possible 



in the educational community 



By appointment 



In the first month 



From the local community 


1« Contact and recruit special 
education teachers in the district 

2. Contact and recruit parents and 
others recommended by the 
special class teachers 


in the first month 


At the task force planning 


1. Determine the current level of 


The second through the sixth 


meetings 


parental knowledge and involve- 


months 




ment in special class programs 






(survey) 






2. Identify the needs based or. the 






survey of parents (i.e.. knowledge 






and involvement) 






3. Identify goals to meet the needs 






of parental involvement in and 






knowledge of special programs 






4. Develop strategies to implement 






the goals 





In the local community 



Possibilities: 

1. Understanding: pamphlets, film 
strips, group meetings, class 
visits 

2. Involvement: newsletter, parent 
advisory board 



At the beginning of the school 
year and continuing through the 
'^^chool year 



In the local community 



Hold several meetings to deter* 
mine the community's knowledge 
of services available. 



Hold a minimum of two meetings 
each month 



ERIC 
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TACTICAL ARENAS 



TACTICAL STEPS 



WHO 



Inform ihm community of tpocial 
••rvicM now avaliabia. 



Designated spokesman 



Show tho nMd for special 
tervlcet not evatiable. 



A knowledgeable person for each 
special service need (the school 
should assume responsibility) 



Present program models for 
meeting special service needs. 



A knowledgeable person for each 
special service need (the school 
should assume responsibility) 



Maintain awareness of the 
special services available and 
of future needs of the community. 



Association for Retarded Citizens 
and other interested community 
agencies 



PARENT AND COIMMUNITY: 
SPECIAL CLASS 

1.4.11. PROVIDE SUPPORTIVE 

SERVICES TO PARENTS OF 
HANDICAPPED CHILDREN. 



1. Identify m qualified person to 
provide counseling services. 



2. Preevaluate parents and formu* 
late behavioral ob|ectives. 



3 Implement behavioral ot>]ectives 
or counseling goals. 



Special education cirector or 
superintendent 



Selected, qualified professional(s) 



Selected counselor 



4. Provide follow-up evaluation 
with parents. 



1. Teacher 

2. Parent 

3. Counselor 

4. Administrator 

5. Other involved people 



ERIC 



PARENT AND COMMUNITY: 
SPECIAL CLASS 

PROVIDE HOME TEACHING 
SKILLS TO PARENTS OF HANDI- 
CAPPED CHILDREN. 



Id*nttfy an approprlat* person to 
provid* paronts with homo 
teaching akilla. 



012^ 



Special education administrator 
or appropriate schcol officials 



BEST COPi AVAilABLE 



HOW 



WHEN 



In the local community 


Through a multi-media approach: 
teiapnone calls 
fdCSio spots 
special speakers 
brochure 

newspaper articles 


After the information needs of 
the community are identified 


In the community, in schools, in 
recr«ation and livmg situations; 
m trarsportation, and health 
services 


Through a multi-media approach: 
telephone calls 
radio spots 
special speakers 
brochures 


After the community knows what 
is available in special se»^vice5 


In the local community when 
possible, or oti^'Site visits to other 
communities to examine special 
services 


By university consultants, liter- 
ature, films, by arranging for 
on-site visits 


After the community indicates a 
desire for special services to 
meet the needs of handicapped 
individuals 


In the local community 


Utilize the National Association 
for Retarded Citizens to form a 
local unit; continue the multi- 
media approach; use existing 
community news bulletins, the 
YMCA, church announcements 
etc. 


Monthly or more often as needed 


In a district or cooperative office 


By locating appropriate resources 
(mental health organizations, 
agencies, colicjcs, etc.) 


When funding is available or 
when service is available at no 
charge 


In the home, school, state or 
private agency office 


By behavior check list, altitude 
check list, teacher observation 


Prior to rendering direct services 


In the home, school, or 
community 


The counselor will work with an 
mciiviuual parent, both parents, 
the total family or multi-family 
groups 


At leust once a week initially, 
then as needed thereafter 


In the home or school 


By direct observation, by school 
performance, by attitude or 
behavior check lists 


Every three to six months 


From the special educanon 
administrative office 


By locating appropriate resources 
(teacher, mental health or agency 
personnel, through colleges, etc ) 


When funding is available or 
when service is possible through 
other agencies 


ERLC 
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TACTICAL ARENAS 



TACTICAL STEPS WHO 



2, PrMvaluato parent's tuching 
f kills and set obJectivM. 



Teacher-diagnostictan 



3. Impltmant lha bahavloral 

objectives. 



Special teacher, aide or clinician 



4. Post-evaluate and monitor the 
parent's effecllveness. 



Special teacher, clinician, or aide 



PARENT AND COMMUNITY: 
SPECIAL CLASS 

1.4.13. PROVIDE TRAINING FOR 

PARENTS REGARDING REAL- 
ISTIC EXPECTATIONS OF 
HANDICAPPED CHILDREN, 
LEGAL RIGHTS OF HANDI- 
CAPPED CHILDREN AND 
EFFECTIVE EDUCATIONAL 
PROGRAMS. 



A leader w'M Identify appropriate 
persons to lead parent education 
programs. 



2. The task force will establish 
goals and objectives. 



Agency repraodntative. school 
staff member, parent or profes- 
sional organization representative 



Task force initiator 



3. Establish timelines for task force 
responsibilities. 



Task force members through 
consensus 



4. Implement the parent training 
programs developed by the task 
force. 



Appropriate task force members 



PARENT AND COMMUNITY: 
SPECIAL CLASS 

1.4.14. ORGANIZE PARENT GROUPS TO 
REPRESENT THE NEEDS OF 
HANDICAPPED CHILDREN IN 
THE LOCAL DECISION*MAKING 
PROCESS. 



1. Identify key resource people. 



2. Identify the task force goals and 
obfectlves. 



Leader(s) from the community or 
advocacy organizations 



initiator in conjunction with the 
task force members 



ERIC 



3. Establish timelines for achieve- 
ment of goals and objectives. 



Task force members through 
consensus 



BEST COPl ftVAIlABLE 




WHERE HOW WHEN 



In the home, clinic, or school 
setting 



in the home 



In the home or schooi 



By direct observation of teaching 
or by questionnaire 



1. By demonstration or teaching 

2. By audio-visual aids 

3. By programmed materials 



By direct observation, check lists* 
questionnaires, and by progress 
of the child 



After the ch\\d has been evalu- 
ated and the curriculum written 



After the preevaluation is 
completed 



Three to six months after training 



m community agencies, from By personal contact, volunteers. Prior to program initiation 

school personnel, or parent and or by appointment from an 

professional organizations agency 



At a central meeting location By conducting needs survey. During the planning phase 

evaluating needs, comparing a 
number of service delivery 
systems, and securing funds for 
the development of programs 



At a central meeting location 



Task force initiator, in con- 
junction with task force members, 
will develop a calendar of 
activities. 



Dufiiig the first month 



At most convenient locations for By scheduling training sessions. After the planning stages 

parents securing facilities and materials 

for training 



In neighborhoods, the commu- 
nity, or in advocacy organizations 
(state and national) 



By personal contact, by referral, 
by appointment, or by volunteers. 



When feasible 



At a central meetmg location By conducting a needs survey. When feasible 

evaluating the needs and se- 
curing funds 



At a central meeting location 




Task force initiator, in conjunc- 
tion with task force members, 
will develop a calendar of 
activities, ^ - 



At the first task force meeting 
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TACTICAL ARENAS 



TACTICAL STEPS 




WHO 



Implement the procedures 
delineated by the tuftk force. 



Task force and advocacy group 
rpembers 



PARENT AND COMMUNITY: 
HOMEBOUND 

1.4.15. IDENTIFY THE COMPONENTS 
OF A SUCCESSFUL MODEL TO 
DELIVER COMPREHENSIVE 
EDUCATIONAL SERVICES TO 
EXCEPTIONAL CHILDREN AND 
THEIR PARENTS IN REMOTE 
RURAL AREAS. 



1, Identify the homebound popu- 
lation in the community to be 
served. 



Knowledgeable and interested 
person 



2. Determine the special education 
needs nf those children identified 
as homebound. 



Parent, educator, health nurse 
or physician 



3. Determine the awareness levels 
of parents and of the community 
in relation to the problems and 
special education needs of 
homebound children. 



Knowledgeable and interested 
persons with assistance from: 
public health nurses, social 
workers, educators, and church 
leaders 



4. Determine the facilities and 
services availab!a within the 
community. 



Knowledgeable and mterested 
person 



5. Based on homebound children's 
needs and available services, 
prepare a report on unmet needs 
of the homebound. 



Knowledgeable audi interested 
advocate 



6. Disseminate the report on the 
proposed delivery model for 
homebound children to decision^ 
makers and to parents. 



Advocate 



PARENT AND COMMUNITY: 
HCMESOUND 

1.4.16. laANiZE COMMUNITY 

GROUPS TO SUPPORT AND 
IMPLEMENT LEGISLATION TO 
PROVIDE APPROPRIATE 
SPECIAL EDUCATION PRO- 
GRAMS AND SERVICES TO ALL 
HANDICAPPED CHILDREN. 



Assess the community's 
perception of priority needs in 
relation to the homebound 
population. 



Determine the avenues through 
which the community members 
can make their support known. 



Leader from the local parent 
'group 



Leader and members of the 
parent group 



ERIC 
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BEST COP* AVAIIJRBLE 


/ZR\\iL 


WHERE 


HOW 


WHEN 


In the local school system, and in 
local service ogencies 


As specified by the task force 
plan 


Following the planning stages 


In the local community 


1. Through intervir^ws with: parents 
in the hor"e, church leaders, 
school personnel, public health 
nurses, physic ans. welfare 
agency employees 

2. By contacts with: state agencies, 
public health agencies, commu- 
nity organizations 


To begin irtimediately after 
funding is approved 


In the home or at a prearranged 
site 


By a screening test and a check- 
list 


Upon identification of the target 
population 


In the local comnnunity served 


By evaluating services available 
in structured interviews with 
parents and with community 
members selected at random 


To begin immediately after 
funding is approved 


In the local community served 


By survey questionnaire, and by 
interviews with local, state, 
regional and federal agencies 


To begin immediately after 
funding is approved 


In the advocate c office 


By comparing unmet needs and 
available resources (which may 
be underutilized) with reports of 
model delivery systems available 
elsewhere 


As soon as the data can be 
collected 


Throughout the community and 
district, and at the state level 


By preparing a concise, factual 
report that lists needs, resources 
and the proposed delivery system 


As soon as a rational, formal 
report can be compiled 


in ine iuCai QUiiiriiuiiiiy sicivvu 


By a survey questionnaire, 
personal interviews, discussions 
with community groups, tele- 
phone interviews 


As soon as appropriate methods 
and tools are identified to assess 
the community's perceptions 


in ine IvJC'al cuiiiiiiuinij ocivcw 

ERLC 


By contact with community, 
regional, state and federal 
agencies; dialogue with other 
parent groups; communications 
with local school boards: contact 
with local, regional, and state 
legislators 


Once priority needs of community 
members have been assessed 
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TACTICAL ARENAS 



TACTICAL STEPS 




PubliclM )h« communlly groups' 
support of appropriate educa- 
tional services for all tiandi- 
capped children. 



Parent group members and the 
leader 



PARENT AND COMMUNITY: 
NOMEBOUND 

1.4.17. ORGANIZE PARENT GROUPS TO 
REPRESENT THE NEEDS OF 
HANDICAPPED CHILDREN IN 
THE LOCAL DECISION-MAKING 
PROCESSES. 



1. Assess parent groups' percep- 
tions oi priority needs in relation 
to tha tiomebound population. 



2. Select a parent group leader. 



KnowJedgeabIa and interested 
person svith parent group leader 
and parent group 



Parent group leader and other 
knowledgeable and interested 
persons 



Determine avenues through 
which the parents can make thair 
needs known. 



Parent group leader; knowl- 
edgeable and intert^sted person 



4. Notify ail parents of identified 
handicapped children of parent 
group activities and of services 
available. 



Parent group leader 



PARENT AND COMMUNITY: 
HOMEBOUND 

1.4.18. PROVIDE TRAINING FOR 

PARENTS REGARDING REAL- 
ISTIC EXPECTATIONS OF 
HANDICAPPED CHILDREN, 
LEGAL RIGHTS OF HANDI- 
CAPPED CHILDREN AND 
EFFECTIVE EDUCATIONAL 
PROGRAMS. 



Identify interested f»^rents to 
form a parent group. 



Implement a series of training 
sesslon(s) for interested parents 
bssed on realistic expectations 
of handicapped children. 



An advocate from the educational 
system or parent group, or a 
church leader social worker, 
educator or other knowledgeable 
and interested person 



Special dducator(8), handicapped 
adult from the immediate or 
nearby community, or other 
appropriately trained persons 



3. Conduct training session(s) 
based on the legal rights of 
handicapped children. 



Legislator or attorney 



ERIC 



WHERE 


HOW 


WHEN 


In the local community served 


By mformative interviews m the 
local newspapers, radio inter- 
views, telephone caUs. etc 


After the suppo'* of a reasonable 
number of groups has been 
pledged 


in the local communities served 


By survey questionnaire, personal 
interviews, discussions with 
parent group, and telephone 
interviews 


At the mitial meetings of the 
parent group 


In the local rommunity served 


Through the democratic process 


During the initial meetings of 
parent group 


In the local community served 
{may include district or larger 
area) 


By contact with community, 
regional, state ana tederal 
agencies, dialogue with school 
boards, contact with special 
education administrators 


Immediately following the assess- 
ment of priority needs of the 
parent group 


In the local community served 


By letters, parent meetings, news- 
papers, educational television, 
radio, brochures, minutes of 
meetings or cassette tapes to be 
sent tc all parents not m attend- 
ance at parent meetings 


Concurrently with parent 
meetings 


In ♦Htf> locfil comrnunitv served 


By telephone interviews, survey 
questionnaire, brochures, 
personal interviews, radio and 
other media announcements 


Once the target population is 
identified 


In local communities served or 
in mdividua! homes 


By brochures, parent meetings, 
cassette tapes, parents' hand- 
book, on-site visits to existing 
facilities, educational television 
(weekly), radio, films, newspapers 


To begin once interested parents 
are identified and materials and 
resources are prepared 


In the local communities served 
or in mdividual homes 


By presentation of legal infor- 
mation on rights of and due 
process for handicapped persons; 
printed information to be distrib- 
uted to parents in attendance 
and mailed to those unable 
to attend 


To begin after training ses8ion(s) 
on expectations of handicapped 
children 


ERLC 
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TACTICAL ARENAS 




TACTICAL STEPS 



WHO 



Implement training SMiion(t) 
bated on effective education 
programs for the target 
population. 



Special educator or a special 
education consultant 



PARENT AND COMMUNITY: 
HOMEBOUND 

1.4.19. HELP PARENTS OF HANDI- 
CAPPED CHILDREN INFLUENCE 
DECISIONS ON SPECIAL 
EDUCATION PROGRAMS. 



Identify all available special 
educatl<}n homebound programs. 



Parent group leader> special 
education consultant, or special 
education teacher 



Present to parents and parent 
groups the accumulated infor- 
mation on available homebound 
special education programs. 



Parent group leader, special 
education consultant, or special 
education teacher (or ail three) 



3. Facilitate avenues for parent 
interests and decisions to be 
expressed. 



Parent group leader, special 
education consultant, or special 
education teacher 



PARENT AND COMMUNITY: 
HOMEBOUND 

1.4.20. ESTABLISH TIMELINES AND 

TECHNICAL APPROACHES TO 
IMPLEMENT A CAREFULLY 
CONCEIVED INFORMATIONAL 
PLAN FOR EDUCATING THE 
COMMUNITY TO THE NEED FOR 
APPROPRIATE HOMEBOUND 
PROGRAMS. 



1. Identify all Interested community 
members to serve as a commu- 
nity task force. 



Parent group leader, special 
educator, or other knowledge- 
able, interested person 



2. Implement training S0sslon(s) lor 
community task force leased on 
identified special education 
needs of identified target 

population. 



Initiator or committee 



3. Conduct additional training 
session(s) to report ttie survey 
results of the available special 
education homel>ound programs. 



Initiator or other appropriate 
persons 



O 
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WHERE 


HOW 


WHEN 


in in© 1OC81 communuies serveu 
or in individual homes 


sette tapes, newspapers, radio, 
brochures, parents* hoiitibooK, 
on-site visits to existing programs 

2. Tape recordings or minutes to be 
sent to parents unable to attend 


After training se5Sion(s) on 
legal rights 


in the communities where home- 
bound programs exist 


grams, contact with educational 
agencies, discussion with special 
education consultant, survey 0! 
IccaK state, federal and private 
agencies 


To begin after training session(s) 
of expectations of handicapped 
children are completed 


In the local communities served 


At parent meetings, through 
brochures, parents' handbook^ 
newspaper services, radio, etc. 


To be presented after the 
identification of all available 
special education ^homebound) 
programs and following the 
training sessions 


In the local communities served 


By contact with: special educa- 
tion administrators, and local or 
state legislators — via letters, 
personal contact, telephone calls 


Ongoing process beginning at the 
termination of the training 
sessions 


Local community served 


By telephone interviews, survey 
questionnaires, brochures, 
community meetings, personal 
interviews, newspaper and raoiu 

church leaders, social workers, 
educators, parent group mem- 
bers, knowledgeable and 
interested people 


Upon completion of the parent 
training sessions 


jn the local community served 


At community meetings, by 
educational television, films, 
cassettes (to be used with those 
not attending meeting), news- 
papers, radio 


Once the community task force 
is identified 


In the local community served 


At community meetings, by 
educational television, cassettes, 
newspapers, radio 


Following community task force 
training ses8ion(8) 
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TACTICAL ARENAS TACTICAL STEPS WHO 



4. tmpi»m»n1 aciditlonal training Initiator or other appropnaib 

ft«saioii<i) n^rtlng tha rMyiti persons 
of %h% parents' intarftitt and 
priorltitt, and their most favored 
programs to meet the needs of 
the target population. 



PAf)£NT AHO COMMUNITY: 
RESIDENTIAL 

1.4.31, IDENTIFY THE COMPONENTS 
OF A SUCCESSFUL MODEL TO 
DELIVER COMPREHENSIVE 
EDUCATIONAL SERVICES TO 
THE EXCEPTIONAL CHILDREN 
IN RESIDENTIAL INSTITUTIONS. 



1. RMearch the availat)ie literature, 
and contact state agencies to 
Identify resldMtlal centers that 
serve similar target populations. 



Facilitator assigned responsibility 
who may wish to solicit assist- 
ance from 9 unive sity department 
for research, and who may 
involve graduate students for 
assistance tor credit 



2. Solicit consultants or graduate 
assistants to help in outlining 
a comprehensive summary of the 
m-'^r components of successful 
models from the state and 
nation. 



Facilitator, university curriculum 
specialists, program directors, 
students 



3. Survey existing programs to Facilitator, consultant, students 

deteitnlne the major components 
of their models. Develop a ques^ 
tionnaire that will obtain descrip- 
tion of models and outline their 
ma}or components t>y mall (or 
in person, if possible}* 



4. Survey parents yAto have chll^ Facilitator and staff 

dren placed in residential 
facilities to evaluate their 
expectations and experiences. 



5. Matte site visits to identify the 
unique features of the better 
models and obtain data docu* 
menting the success of 
programs. 



Facilitator witti resource per 
sonnet skilled in evaluating 
programs 



6. Compile the Infonnallon and 
disseminate across the state, 
with special emphasis on dis* 
semination in rural, remote areas 
and to decision-makers ^ 
educational and legislative. 



Facilitator, students, parent 
groups, other advocates 



O 
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WHERE 



BEST COPY AVAllABLE 
HOW 




WHEN 



\r\ the communrty served 



At community meetmgs, by 
educational television, radio 
newspapers, cassettes 



Following sess<on<s) communi- 
cating survey results of available 
homebound programs 



1. Ubranes 

2. State departments <e g . public 
instruction, mental health) 


By travel, letters, invitations to 
visitors, literature requests 


Allow two weeks 


3, Contact with professional 
organisations {eg . American 
Association on Mental Deficiency. 
Council for Exceptional Children) 






In the office 


By collaborative meetings to 
develop ; ;e ?inal model to be 
used 


Allow one month 


From the office 


By asking for tours, and mailing 
questionnaires to existing 
programs 


Allow six weeks; develop a 
follow up to be mailed four weeks 
after the survey is sent out 


From the office 


By questionnaire 


Allow six weeks; develop a follow- 
up to be mailed four weeks after 



original mailing, if no response. 



At the facilities where education 
and training programs for the 
target population are operational 



From the office 



By touring facilities, observing 
program efforts, confernng with 
educational director, and by 
obtaining available documents 
and handouts 



By letter, or brochure outlining 
exemplary services in easily 
understood language and format 



As soon as can be arranged, 
based on the information 
obtained 



As soon as the information is 
accumulated 
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TACTICAL ARENAS TACTICAL STEPS WHO 



7. Complin t#chnical and tophis^ 
ticatad data for limltad dia- 
aaminatlon. Sand to iaglfistora 
and salactad daciaion^makara. 
Hava avallabia for othara by 
raquaat. 



Facilitator 



PARENT AND COMMUNITY: 
RESIDENTIAL 

1,4,32. ORGANIZE COMMUNITY 

GROUPS TO SUPPORT APPRO- 
PRIATE PROGRAMS AND 
SERVICES TO HANDICAPPED 
CHILDREN IN INSTITUTIONS. 



1, Educata tha community to 
parcalva tha tiandicappad raai* 
dantlal clilld aa a fallow human, 
antitiad to tha aama contldar- 
atlon and aarvlcaa provldad othar 
chlidran. Bring In a atata 
raiourca paraon and raaldantlal 
aducaflonal paraon to daacrlt>a 
ih« naada and raaourcaa. 



Special education person iden- 
tified by principal, district or state 
director of specie) education in 
conjunction with parents and 
advocates 



Contact axiating advocacy 
groupa to Inquire about afforta 
already made to involve commu* 
nity In thia endeavor and aupport 
exiating efforts* If no group 
exiata, organize parents of chil- 
dren In reildentlal programs to 
become a local special interest 
or lobby group. 



Committee formed by above 
coalition 



Determine the programa avail- 
able to children In communltiea 
and identify unmet needa of 
reaidential groupa agalnat tha 
services available to other 
children. 



Coalition committee 



Advocate for needed. Identified 
services. 



Committee and advocates 



PARENT AND COMMUNITY: 
RESIDENTIAL 

1.4.23. INCREASE PARENTS' UNDER- 
STANDING OF WHAT COM- 
PRISES AN EFFECTIVE SPECIAL 
EDUCATION PROGRAM. 



1. Obtain parent input for program 
content to t>e included. 



Survey programa currently oper- 
ating in residential settings; 
survey programa to be preaented 
to parenta aa exemplary alter- 
natlvea to reaidential placement. 



Facilitator and parents 



Facilitator, program personnel 



O 
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BEST m A^AlUUiU 



WHERE 



HOW 



WHEN 



From the office 



By prepared docurDent contammg 
cost 'igu'^es, tmelmes. legal 
decisions, etc 



As soon as completed 



In local communitjes 



Through n^ed^a, by contacting 
clubs and organizations, to set 
speaking engagements 



As soon as possible 



In local communities 



By persona) contact 



As soon as the above group )S 
formed 



Throughout the area, wherever 
information is available 



By letters> personal contact, 
parent questionnaire on satis- 
faction with present program 



As soon as the group is formed 



Locally and throughout the state 



By radio, television, and news- 
paper advertisements, letters to 
legislatots and educational 
leaders, letters to the editors 



As soon as the information is 
available 



In the community to be served 



Outline, distribute, and collect 
a needs assessment from parents 



At a predetermined time, or 
integrated into an ongoing 
program series 



In the community and state 



By writing letters to directors of 
programs for target populations, 
by making site visits 



Allow three months 
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TACTICAL STEPS WHO 



3. Provlda damonstratlons of 



fiesource personnel farOitator 



i^xaiTiplary programs cur'^^ntiy 
oparaiing in r«sldtntla1 sattlngs 
and provlda damonatrationa of 
aicamplary programs being 
uliHxad nationwida as allarna- 
tivaa to raaldantlal placamant, 
homabound day achooK 



4. Prapara aasily undaratood ovar- Facilitator^ resource perscnne) 

vlaw of hlararctiy of apaclal 
aducallon aarvlcca. Includa 
namaa of key paopla to contact 
for Information regarding avail- 
able apeclai edt'catlon aarvlces 
In a given locale* 



PARENT AND COMMUNITY: 
RESIDENTIAL 



1, Inveatlgate the current program, 
funding, and training needs of 
current residents of an inatitu- 
tlonal facility. 



PJanning committee, agency staff 



1.4.24. ESTABLISH TIMELINES AND 

TECHNICAL APPROACHES TO 
IMPLEMENT A CAREFULLY 



CONCEIVED INFORMATIONAL 
PLAN FOR EDUCATING THE 



COMMUNITY TO THE SPECIFIC 
NEEDS OF EXCEPTIONAL 



CHILDREN AND THE NEED FOR 
PROGRAMS TO MZZT THOSE 
NEEDS. 



2. Reaearcir»iinllar programs In 
other states snd evaluate their 
approaches to obtaining change. 



Planning group members 



3. Hire a profaaslonal consultant 
for marketing plana H possible. 



Agency wit^ money 



4. Prepam draft plans for the 
Informational effort based on 
available media and funds; based 
on local events for training. 



Professional consultant* iocal 
staff, volunteers 



5. Share plans with constituent 
group and residential atatf for 
support and for feedback. 



Professional leadership, local 
leadership 



6. Develop and prepare materials 
for television, newspapers, and 
speeches. Use professional akn»# 
when available* 



Consultant, art firms, media 
specialists 



O 
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BEST m WM^^^ 
HOW 



In the local community By multimedia presentations Monthly 

prepared by resource oersonnei, 
and by site visits to model 
programs 



Where the informatton is available Visit the state education depart- To be presented following the 

ment; research and consult with demonstrations of exemplary 

Hey personnel, invite state programs 
education person to present 
information in workshop using 
role paying, etc 



In the residential facility Through interviews, research Three months prior to imple 

mentation 



In other communities, through 
newspacBrs, and by calling 
organizations 


Read newspaper articles, get 
reports from other groups. 


Three months prior to planning 


Locally 


Call state resource person^ 
contract for services. 


By the end of the first three 
months 


Local groups, consultants in 
specific area (state, city) 


Work group will contact the local 
media. 


At the end of the first three 
months 


In local groups 


By interviews 


By the fourth month 


Local and consultant facilities 


With camera, art supplies, etc. 


By the fifth month 
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TACTICAL ARENAS TACTICAL STEPS 



WHO 



Design strategies for special 
groups (PTA, ladies' clbbs, 
businessmen) to appeal to their 
interests and to Include a trip to 
the nearest facility, plus lilms, 
discussion, testimonies, etc. 



Local leaders 



8. Develop evaluation and feedback 
plan regarding ihe effectiveness 
of the program by survey calls. 



Local siatt committee members 



9. Prepare worksheets of activities 
Including details. 



Ct:^ I jommittee 



10. Communicate with key local 
people for their reactions and 
suggestions for change. 



Planning committee 



11. After promotion, review the 
informational effort for "do*s** 
and *'don'rs** for the next time. 



Planning committee 



PARENT AND COMMUNITY: 
RESIDENTIAL 

1.4.25. PROVIDE TRAINING FOR 

PARENTS REGARDING THEiR 
LEGAL RIGHTS, THE RIGHTS OF 
HANDICAPPED CHILDREN AND 
ACCESSING EFFECTIVE 
EDUCATIONAL PROGRAMS, 



Contact the state legislature and 
research litigations regarding the 
rights of oarents and of handi- 
capped children. 



Facilitator assigned respon- 
sibility for carrying out the 
objectives, i.e , school personnel 
from the locai or the state level 
or a member of an agency out- 
side education 



2. Contact any parent and child 
advocacy group In the area for 
Information and a possible plan 
of action. Explore the possibility 
of future working relationships 
to initiate objectives with 
existing advocacy groups. 



Facilitator and members of 
local groups 



Contact national advocacy 
groups for legal Information 
and methods. 



Facilitator 



Develop the training program 
for parents based on the Infor- 
mation obtained from advocacy 
groups and from the law. 



Facilitator and resource person 
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£ ■ s 


WHERE 


HOW 


• 


WHEN 


In the local area 


Discuss, plan and implement a 
trial run, arrange transportation. 




In the fourth month 


LocaHy 


Office supplies and telephone 




By the fifth month 


in the centra) office 


By group and individual activities; 
test for feedback 




In the fifth month 


in the local target area 


8y telephone, letters, and meet- 
ings; compile the information 
obtained. 




In the fifth to eighth months 


In the central office 


Fui: day session; compile the 
information for future reference. 




By the tenth month after the 
campaign began 


State education department; local 
or state legislature, libraries 


By phone calls and personal 
contact, by researching the law, 
rules and regulations, and 
guidelines 




Prior to making parent contact 


In the central office, at regular 
meeting place of other groups 


By personal contact, or confer- 
ence workshop; prepare objec- 
tives and plans to share with the 
agencies contacv d; attempt to 
develop collaborative efforts 




Prior to making parent contact 


From the central office 


By mail; sources may include 
the National Association for 
Retaided Citizens, Council for 
Exceptional Children 




Prior to making parent contact 


Locally 


Develop the program, develop 
handouts and audio-visual 
mat«:irials with easily understood 
content 




Six v«eeks after initiation of the 
program 
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TACTICAL ARENAS 



TACTICAL STEPS 




WHO 



5* Obtain a list of parents of 
residents from administration of 
residential facilities to make 
personal contact with parents 
so that they might avail them- 
selves of services to be offered* 



Facilitator and admmistration 
of residential facilities 



Obtain facilities and schedule 
training sessions as needed. 



Facilitator and group process 
people if possible 



PARENT AMD COMMUNiTV: 
RESIDENTIAL 

1.4.26, ORGANIZE PARENT Gl^OUPS TO 
REPRESENT THE NEEDS OF 
HANDICAPPED CHILDREN TO 
LOCAL DECISION-MAKERS. 



Contact the parents of handi^ 
capped children and others in 
the community interested in local 
programs regarding the needs 
of handicapped children. 



Facilitator 



2. When a group has been Iden- 
tified as interested In dealing 
with the problem, assign a 
person to head the group and 
schedule meetings* 



Facilitator ^^nH person who will 
head the group 



Assess the needs as seen by the 
group; also, present needs as 
seen by professionals. 



Chairman, group, and consultants 
who know the needs and problems 



4. Use the group as a force to 
present needs to local decision- 
makers* 



Person from the group or the 
group as a whole 



O 



BEST coPt kmmik 



WHERE 



HOW 



WHEN 



LocaMy 



Through personal contact with 
facility admmistrator, expiammg 
goals and soliciting assistance 



As soon as the program is 
developed 



At a location most convenient to 
parents 



In the community 



By prepared presentation and 
handouts of basic information 



By personal contact, telephone 
or letter 



At scheduled sessions 



As soon as possible 



In the community 



in the community 



Group leader may be assigned 
or chosen by the group; leader 
wn arrange meeting facilities 
and notify group of meeting 
schedule 



By interaction between parents 
and consultants 



As soon as possible 



Monthly 



In the community 



By personal presentations to 
local decision-makers (legislators, 
school board, principal etc.) 



When local decision-makers meet 
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ADMINlSTRATIOi^ TASK FORC£: Communication and Commitment 




OosaphTodd. 
Training Specialist. 
Coordinating Office for 
Regional Resource Centers 



rafH lt at n i n * 
Mike Hardman 
Sue Shoemaker 

fleconiaf: 

Kathleen Olson 



"Looking at ^e goal statements that we har,, we found bMlca% two requirement to infomi 
and to involve. One ieviti 9m\ we were concerned i^ut was the davgiopmem ^ underslamj^ 
and Involvement of administrators In the legliMatlve and Ending procewes. l>o^ in the slate 
and federal governments. Another level of concern was emphi^s on Informlr^ and ^ivolvlng 
patents of handicapped children In the eduoatlonal process. A third levai concerned the 
Informing and involvliH} of the public at large, the community and mHllHi In y^ilj^ handicapped 
children shoukl eventually become Involved, ^so we were ooncamed vMth lo Infoim v 
employers of the many attributes of the handlo^ped and trying to enoourage iielr emptoymei^ 
What will be the ^fect of what we did? To me ^at Is based on two fhli^: Mt tli dissemmaltoyi 
of the product and second, the manner In which the product la used. I am M wOMed about 
the first step because I think that people who need this dooumem ^U, get a Hit iiaoond 
step bothers me. You can't foioe admlnistratGr^ teachers, parents, or mf&tm fo read ^ 
document and implement the Ideas. So my only desire is ^at, afiar H4e mmimimm$, pei^ 
do get the document, read It digest it, and attemi^ to in^Hemii^ Iht tMiy^»edeil«te0a 
If that is done, i feel we wlH have been hlgMy euceesafy} heri fn tMidiii^i^^!^ 
^)eclal education in rur^, remote areas.*' ' 




CONTENTS 



Tactical Arena*: P«ge 

2.1.1 Establish oersonnei with an understandmg of patterns m special education who can assist 
local school districts: educate loca^ personnBl as to lega) methods and means of articulating 
to state legislators respons^ble solutions to local needs, 138 

2.1-2 Evaluate and document present ru'-al special education programs operating under 

present state and federal guidelines to demonstrate the areas of metfectweness and the 

resulting inflexible cost and service patterns 138 

2.1.3 Make the rural distnct responsible tor assuring that parents gain a knowledge and under- 
standing of their special programs and component needs to help gam their acceptance and 
mvolvement in program planning, 140 

2.1.4 Provide assistance to remote, rural areas m identifying their needs and problems through 

special education agency mt'^rvention 142 

2.1.5 Design a system for communication and cooperation among state education and service 
agencies staff members 142 

2.1.6 Treat handicapped people with as much acceptance and kindness as others, 144 
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TACTICAL ARENAS 



TACTICAL STEPS 




2.1.1. ESTABLISH PERSONNEL WITH 
AN UNDERSTANDING OF 
PATTERNS IN SPECIAL 
EDUCATION WHO CAN ASSIST 
LOCAL SCHOOL DISTRICTS 
AND EDUCATE LOCAL PER* 
SONNEL AS TO LEGAL 
METHODS AND MEANS OF 
ARTICULATING TO STATE 
LEGISLATORS RESPONSIBLE 
SOLUTIONS TO LOCAL NEEDS. 



1. Formulate resource pool 

(existing and potential resources). 



Bureau of Indian Affairs, Bureau 
of Education for the Handi- 
capped, Coordinating Office of 
Regional Resource Centers, 
Area Learning Resource Centers; 
state department utilization via 
agency registry; other key people, 
state agencies: Health, Education 
and Welfare, Mental Health, 
^'ocational Rehabilitation, etc : 
regional cooperatives, university 
programs,^ advocacy groups, 
community agencies, parent 
groups, local education agencies 



2. Establish a task force for 



yt^ state and or regional agency 



technical assistance. A iask 
force Includes those resource 
persons who are collectively 
Identified, selected and con- 
tracted from a total resource pool 
for assistance In meeting needs 
articulated at local, state, 
regional, and federal levels. The 
netiMOrk may be mediated fcy an 
ombudsman who serves as 
contact for the resource pooi 
network. 



3. The task force functions are See Tactic 1 for list of agencies 

(a) to disseminate Information 
and (b) to educate local 
personnel 



2.1.2. EVALUATE AND DOCUMENT 
PRESENT RURAL SPECIAl 
EDUCATION PROGRAMS 
OPERATING UNDER PRESENT 
STATE AND FEDERAL GUIDE- 
LINES TO DEMONSTRATE THE 
AREAS OF INEFFECTIVENESS 
AND THE RESULTING 
INFLEXIBLE COST AND 
SERVICE PATTERNS 



1. Identify discrepancies between 
currently served, unserved, and 
underserved clients due to 
guideline parameters 



State departments of special 
education, t^sk force<s). 
consultants 



2. Compile and analyze evaluations 
of local programs, i.e., educa* 
tional and service programs. 



State departments of special 
education, task force(s). 
consultants 
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BEST COPY AVMUBLE 



WHERE 



^ rv 



HOW 



WHEN 



Regional consultant level ano or 
state level, dissemmated to local 
level and tederal level 



Check agency registry 
Wnte grants 

Create an ombudsman position 



As soon as possible on a 
periodic basis (by December 1st 
oT each year) 



At the local educational service 
agency 



1. Identify areas of need <state and 
local needs assessment) 

2. identity criteria tor authonzation 

3. Make a decision on authorization 



On completion of Step i 



At task force meetings, 
conferences 



4. Communicate authorization 
(positive or negative) 

5. Review the resource pool 

6. Select people from the resource 
pool who fill areas of need 
including local education 
agencies 



Groi meetings, tele-conferences 
(WATS line), newsletters, mail 
communication 



Within 60 days of authorization, 
or as soon as possible after 
authorization 



At the state level 



At the state level 



ERLC 



1. Locate the underserved and the 
unserved. 

2. Identify needs 

3. Construct a list of discrepancies 
between the guidelines and those 
who should be served. 

4. Make recommendations for 
reducing those discrepancie*^ 



1. Establish criteria for local 
evaluations 

2. Design strategies for collecting 
local evaluation reports. 

3. Collect local evaluation reports. 

4. Analyze the degree to which 
existing programs reflect and 
meet existing guidelines. Q 



Ongoing, with at least a yearly 
status report 



Annually 
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TACTICAL STEPS 



3. Review facilitating and inter- 
facing guidelines. 



State department of special 
education 



2.1.3. MAKE THE RURAL DISTRICT 

RESPONSIBLE FOR ASSURING 
THAT PARENTS GAIN A 
KNOWLEDGE AND UNDER- 
STANDING OF THE SPECIAL 
PROGRAMS AND COMPONENT 
NEEDS TO HELP GAIN THEIR 
ACCEPTANCE AND INVOLVE- 
MENT IN PROGRAM PLANNING. 



1. Make parents of liandicapped 
children aware of special educa- 
tion programs. 



Admtnistrators, teachers, coun- 
selors, resource teachers, 
parents already active in parent 
programs, regular education 
students 



involve parents in special 
education programs. 



Same as Step 1 above 



O 
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oil, 



WHERE 



BEST COPY AVAlLflfilE 



HOW 




WHEN 



A! task force meetings or com- 
munication sessions, at state 
department offices, or at project 
sites 



1. Analyze the relationship between 
existing guidelines and existing 
programs within the state. 

2. Analyze successtu) projects from 
other states, and the relationship 
between those projects and the 
state guidelines from the 
respective states. 

3. Identify guidelines which: 

a. facilitate effective programs/ 
projects 

b. need to be modified in order 
to support successful 
programs ' projects. 

4. Submit suggestions for modifi- 
cation of existing guidelines, 

{to be accompanied by supportive 
data specifying needed changes) 
to those charged with the con- 
structon and modification of 
current guidelines. 

5. Adapt or modify current guide- 
lines 



Annually, through a review of 
exemplary project final reports 
and task force findings 



In the local schools 



1. Develop a handbook describing 
available programs and services. 

2. Teacher will hold an open house 
m ihe classroom. 

3. Hold a staffing to include parents 
and teachers. 



Begin wnen a handicapped child 
is identified and continue during 
the child's period of service. 



Parent advisory committees will 
consult with parents who are 
unaware of special education 
programs. 



In the local schools 




1. Communicate alternatives for 
parent involvement based on a 
survey of successful projects and 
needs assessment 

2. Select alternatives consistent 
with needs and administrative 
constraints. 

3. Involve parents in existing parent 
programs, such as Association 
for Retarded Citizens, and 
Association for Children with 
Learning Disabilities. 

4. invite parents to inserviLe training 
activities, workshops, and 
conventions. 

0i4o 



On an ongoing basis 
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TACTICAL ARENAS TACTICAL STEPS WHO 



2.1.4. PROVIDE ASSISTANCE TO 1. Conduct a n»tdt assMsmsnt. State department of special 

REMOTE. RURAL AREAS IN education 
IDENTIFYING THEIR NEEDS Task force 

AND PROBLEMS THROUGH Consultant 
SPECIAL EDUCATION AGENCY 
INTERVENTION. 



2. Perform an on-site observation State department of special 

and visitation. education 

Task force 
Consultants 



i.1.5. DESIGN A SYSTEM FOR 1. Assign a r«sourc« coordinator. The appropriate administrative 

COMMUNICATION AND unit 
COOPERATION AMONG STATE 
EDUCATION AND SERVICE 
AGENCIES' STAFF MEMBERS. 



2. Develop or obtain an agency The resource coordinator 

registry containing an agency 
description as to what services 
are available. 



3. Tiie resource coordinator will The resource coordinator 

develop and maintain liaison with 
local and state service agencies. 
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BEST COPY AVAIUfflLE 



WHERE 


HOW 


)NHEH 


In the local educaDonal agency 


1. mmunicate technical assist- 
ance services available to 
agencies 

2. Lotby tor a needs assessment, 
convincing those m decision- 
making positions of the value of 
a needs assessment: 

a. identify issues for and against 

b. develop a rationale for 
a needs assessment 

identify the population v\/hose 
needs are to be assessed 

d. assist local education and 
service agencies in developing 
plans for a need*^ '^'^ cessment. 


As soon as possible 


At the Site of the local education 
agency 


Establish criteria for observation 
Carry out logistics 
Summanze needs through written 
report of the observations 


Periodically as scheduled 


^n the appropnate a'^' ^mistrat^ve 
unit. I.e., school distnct, county, 
service areas, etc 


Announce position opening and 
elicit responses from interested 
school personnel 


Before the beginning of the 
school year 


The appropriate administrative 
unit 


1. Determine information and 
agencies to be included by 
personal contact with all known 
agencies, referrals, telephone 
survey, and questionnaires. 

2. Collect information (local, state, 
federal) 

3. Compile information. 

4. Distribute the registry to local 
levels 

5. Make provisions for up-dating 
the registry 


Before the beginning of the 
school year 


The appropriate administrative 
unit 


1. initial contact by mail or phone 

2. Foilow-Lp mail and phone 
communicatiorji> o> a personal 
visit 

3. rarticipation in local, regional, 
state, and or national 
conventions 


On an ongoing basis 


ERLC 


4, Follow-up and ongoing 
communication 
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WHO 



4. Develop and maintain liaison 



The resource coordinator 



and public relations with the 
consumer or potential consumer 
(parent, child, teacher, servU e 
agency, administrator, commu- 
nity, etc.). 



5, Periodically evaluate the The resource coordinator 

communication system w^tt state 
and local agencies. 



2.1,6. TREAT HANDICAPPED PEOPLE 
WITH AS MUCH ACCEPTANCE 
AND KINDNESS AS OTHERS. 



1. Create a public relations pro- 
gram to make the public aware 
of handicapped citizens. 



Parent groups, advocacy groups, 
school personnel, and appro- 
priate organizations 



2. Conduct inservice training to 
make educators aware of the 
handicapped citizen*s needs. 



Resource consultants, special 
education teachers, well-known 



spokesmen, advocacy group jnd 
parent group representatives, 
college personnel and students 
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BEST COPY AVAIlABifc 
HOW 



In the local community Media, public meetings, personal On an ongomg basis 

contacts, p esentat;ons to service 
and CIVIC organisations 



In the administrative unit 1. Df^termine the presence of Quarterly 

observable change m service to 
children and citizens 

2. Gather input from consumer 
groups. 

3. Obtain feedback from agency 
involvement, 

4. Secure teacher evaluations 

5. Document the use of services 
based on numbers of requests. 



in the adniniblrattve unit 1. Media On an ongoing basis 

2. Increase the visibility of the 
handicapped m the community. 

a. open houses of facilities for 
handicapped 

b. mamstreaming 

c. Awareness Week 

d. Special Olympics 

e. encourage enployment of 
handicapped with local 
businesses 

t establish advocacy groups 

g. mtegrate with Boy and Girl 
Scouts, church activity groups 



At participants places of work 1. Require special education On an ongoing basis 

courses for teacher certification. 

2. Encourage communication 
between regular education and 
special education people: 

a. plan workshop visitations to 
exemplary projects 

b. include educators in special 
education activities, such as 
the Special Olympics 



145 



. _ _ 

TACTICAL ARENAS TACTICAL STEPS WHO 



3, Promote and enforce legislation 
regarding the rights of handi- 
capped citizens. 



All concerned citizens, parents, 
advocacy groups, school 
personnel, service and civic 
organization members 



1 
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WHERE 



HOW 



WHEN 



On all levels of society 



1. Conduct a needs assessment to 
show the level of discrepancy 
between needs and present 
levels of services available 



Ongoing throughout the year with 
emphasis during the legislative 
session 



2. Support candidates for political 
office who favor legislation for 
the handicapped- 



id 
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BEST COPY AVAiUIBU 
ADMINISTRATION TASK FORCE: Staffing 



ADMINtSTRATiON 
Stetflng 2.2 




RMOurc* Person: 

Richard Zeiler, 
Associate Director, 
Northwest 

Regional Resource Center 



Recorden 

Jeri Mizuno 



FacllllatoR 

Mack McCoulskey 



"We looked at the four goals from Portland that dealt with staffing. We «nded up with aboift 
two or three words out of those and in about an hour generated six goals that made a lot more 
sense to us. Those six we divided into two groups, one which dealt principally with issues related 
to staffing at a local level and the other which related to staffing at regional and state levels. 
The local level group came up with three goals: basically, the first involving recruitment, 
the second, ri^taining competent staff — which seems to be a principal difficulty in rural areas 
and third, recruiting people on a temporary basis ~ for pilot projects, developmental proiects, 
that will help develop staff and program. I think the third goal is an Intereslltig one that has 
not been utilized enougri ^he state level we also broke down into three basic goals: one dealing 
with long-term manpower projection (something we don't often do); second, statewide stratifies 
to support recrultmuni in rural areas. There are some things we decided a state department 
could do better than local systems operating in Isolation. We came up wim some Ideas under lhat 
. goal — some new, probably some old — for bringing candidates-and locid admini^rators 
from rural areas together that 1 think might be helpful. We also came up with some ideas to 
get training Institutions involved to make students in training more aware of the oppor^nitlet in 
special education in remote, rural areas. The third goal dealt with the state development df 
support systems for staff on a larger-than-local level, involving things like InMructlonal materia} 
centers on a county-wide basis, muHidisclpllnary teams for diagnosis^ pretcHptloni. programs 
and evaluations, and so on. That is a quick overview. The informatton looks goo^>" 

~ Rictiard Zeller 




CONTENTS 



Tactical Arenas: Page 

2.2.1 Establish long-term stating projections to meet ttie needs ot all handicapped chjldren in 

remot#^ ruraJ areas "^52 

2.2.2 RecruJt staff for pnot or developmental projects to assist in local program development 

in special education staff development, etc , at the local rural level 152 

2.2.3 Identity or provide tor systems to support the staff m rural remote special educatior, services 154 

2.2.4 Devise statewide Strategies to secure and retain competent special education personnel 

at the loc*^^ level m r^:mote, rural areas 154 

2.2.5 F^etain at the local level certified, competent, and trained special education personnel 

m rural areas 156 

2.2.6 ftecrua at the local level, certified competent and trained sprcia) education personnel In 

rural areas 158 
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TACTICAL ARENAS TACTICAL STEPS WHO 



2.2.1. ESTABLISH LONG-TERM 1. Analyse ' child find** data from State department of speciai 

STAFFING PROJECTIONS TO local districts. education staff 

MEET THE NEEDS OF ALL 
HANDICAPPED CHILDREN IN 
REMOTE. RURAL AREAS. 



2. Identify those programs which 
are needed, based on short-term 
<two year) to long-term (ten year) 
projections relevant to the needs 
analysis. 



State department of special 
education staff, plus local 
education agency representative 



3. Determine available manpower 
resources. 



Representative of the local 
education agency and state 
department of special edi : .*Jion 
staff 



4. Determine staff needed for short- 
ar^ long-term projections that 
cannot be met by available 
manpower resources. 



State department of special 
educatior« staff and a local 
education agency representative 



2.2.2. RECRUIT STAFF FOR PILOT OR 1. Specify needed projects. Local educational agency 

DEVELOPMENTAL PROJECTS personnel 
TO ASSIST IN LOCAL PROGRAM 
DEVELOPMENT AND SPECIAL 
EDUCATION, STAFF DEVEL- 
OPMENT, ETC., AT THE LOCAL, 
RURAL LEVEL. 






BEST copy mum 

ill 


p \ 




WHERE 


HOW 


WHEN 




At the state level 


In terms of these possible 
considerations 

a. urban rural 

b. served underserved unserved 

c. currently served outside local 
area 

age 

e. remedial rates for identified 
children 

population trends 

g. needs according to handi- 
capping condition 


Annually 




At the state level 


By correlating demonstrated 
needs data from the state master 
plan and state guidelines, m 
order to determine the number 
of programs, by type, needed in 
two years and in ten years 


Annually after Step 1 




At the state level 


Developmental Disability Councils, 
special education resource 
directones. human resource 
directories, local education 
agencies, ot^i'^^^^y^jncy person- 
nel, consultan*s and contract 
personnel, university clinics, 
institutions, rate of teacher 
production from training, attri- 
tion rate of teachers 


At least annually 




At the state level 


1. Determine the capability of 
existing resources to meet 
projected needs. 

2. List needs which cannot be met 
by short range (two year) and 
long-range { ten year) projection. 


After completion of Step 3 




At the local educational agency 1. Perform a local needs 

assessment. 


Onnoino 






2, Survey local teachers for their 
ideas. 








3. Obtain parental input on a set 
format. 








4* Obtain input from :nterested 
community members. 
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5. Draw up a docijment of needed 
projects. 
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TACTICAL ARENAS 



TACTICAL STEPS 



WHO 



2. Identity sources lor obtaining 
assUtance. 



Local educational agency 
personnel 



3. Communicate projects to 
potential assistance sources. 



Involved personnel at the local 
educational agency 



Assess project needs and 
provide for local arrangements 
to meet those needs. 



Involved personnel at the local 
educational agency 



2,2,3. IDENTIFY OR PROVIDE FOR 
SYSTEMS TO SUPPORT THE 
STAFF IN RURAL REMOTE 
SPECIAL EDUCATION 
SERVICES. 



1. Provide for Itinerant, multi- 
disciplinary support teams (state, 
regional, county, district) in 
remote, rural districts to identify, 
assess, and prescribe programs. 



The director of the state 
department of special education 



2. Provide staff tor regional (county) 
special educational materials 
and training centers to serve 
remote, rural special education. 



The state department of special 
education, with input from staff 
in remote, rural areas 



2.2.4. DEVISE STATEWIDE STRATE- 
GIES TO SECURE AND RETAIN 
COMPETENT SPECIAL EDUCA- 
T:CN PERSONNEL AT THE 
LOCAL LEVEL IN REMOTE, 
RURAL AREAS. 



Identify or establisfi a state-level 
locus of advocacy for tfie staff 
recruitment and development 
needs of rural areas* 



The state director with rural staff 
and advocate's tnput 



BEST COl'i H^hiUBlE 



WHERE 



HOW 



WHEN 



At ttie locai educational agency 



1. Request sources trom the state 
education agency 

2, Contact appropnate private 
companies or pubi^c agencies 

3> Contact the appropriate depart- 
ments m colleges and universities 



Annually at the beginning of the 
school year 



from the local educational 
agency to possible sources of 
assistance 



Present document of projects by 
personal appointment, telephone, 
maiJ. or media presentations 



On an ongoing basis 



At the local educational agency 



By supplying names of capable 
jOb candidates to local 
administrator 



As soon as pilot is underway 



At the state level 



Research existing multidisci- 
plinary team models (through 
ERIC, site-vjsitations, etc ) 

Initiate an organization model 
applicable to the state and 
region, utilising available local 
education agency resources, 
specifically hired staff, and other 
possible state resources. 

Provide budgetary support to 
regional units, cooperative units, 
etc 

Develop guidelines for team 
operation including local educa- 
tion agency staff involvement, 
a description of the team 
specialist s function, and referral 
and service follow-up procedures 



When specified by the state 
master plan 



At the state level By providing money for hiring When specified by the state 

staff, by examining existing master plan 

models {see above) 



In state offices 



1, Hire or assign a remote, rural 
specialist, a regional liaison 
person in rural areas, and a rural 
advocacy council 



As soon as possible (if council 
meets at least quarterly) 



2. Survey existing local education 
agency special education staff to 
determine what areas to train 
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TACTICAL ARENAS 



2. Identify sourcM of trained 
special #ducation pertonnel 
potantlally avallabia to rural, 
ramota programs. 



Stale department of special 
education staff 



3. Establish a formal for bringing 
togathar groups of potantlal 
candidate* and ramota rural 
administrators. 



State department of education 
stiktf, training institution staff, and 
local education agency repre- 
sentatives 



4. Oavalop commltmants on the State department of education 

part of training Institutions to staff 
bring awaranass to studonts 
prasantly In training of tha 
opportunities In special educa- 
tion in rural areas. 



2.2.5. RETAIN, AT THE LOCAL LEVEL, 
CERTIFIED, COMPETENT, AND 
TRAINED SPECIAL EDUCATION 
PERSONNEL IN RURAL AREAS. 



1. Develop attractive fringe benefits. 



I he loc&l education adminis 
tra»ion and school board 



2. IMake provisions for prof^islonal The local educational adminis* 

development* tration and scnool board 
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fiEST COPY mmu 



HOW 



WHEN 



\r\ state otfjces 



At the state office 



At the training institution or m 
a rural district 



1, Survey aW state, rbgioriai. and 
selected national trxiimng mstitu- 
tions With special education 
program preparation 

2. Survey local education agency 
substituto rosters for unemployed 
special education personnel. 



By holding recruiting conferences 
and obtaining state-provided 
per diem and travel to students 
to travel tor interning 



1. Hold practica and internships in 
rural, remote areas. 

2. Use rural remote administrators 
as guest lecturers 

3. Provide opportunities for field- 
based training in rural, remote 
areas 

4. Where possible, revise the 
existing curriculum to reflect the 
needs of rural, remote areas. 



On an ongoing basis 



At recruiting time; annually 



As soon as possible 



At the local educational agency 



1. Through negotiations with 
school board 

2. By showing the need and sug- 
gesting a rationale 

3. By investigating cooperative 
arrangements with other districts 
for benefit plans at lower rates 



Prior to contract negotiations 
with teachers 



At the local educational agency 



By utilizing the following 
methods 

1. Negotiating with the school board 

2. Influencing administrative 
decisions 

3. Writing provisions into long-range 
planning 

4. Providing mservtce training 

5. Providing recertification credit 



Prior to contract negotiations 
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TACTICAL ARENAS 



TACTICAL STEPS 



WHO 



UlMiie iocai r«toyrcM to 
develop and maintaiii teachers* 
interest in the community. 



District admmistjators. teachers, 
parents, and parent groups 



Demonstrate a high-level priority 
for the special education 
program. 



Admmtstrat^on, school boards 
and parents 



5. Actively encourage local staff to 
assume special education 
functions. 



Ail Of the school personnel 



6. Insure thai special education 
_ staff and legular education staff 
are jointly involved in ail school 
operations. 



An of the school personnel 



2.2.6. RECRUIT, AT THE LOCAL 

LEVEL, CERTIFIED COMPETENT, 
AND TRAINED SPECIAI 
EDUCATION PERSONNEL IN 
RURAL AREAS. 



Develop job specifications and 
desirable qualifications. 



Involved local educational 
agency personnel 



2* Identify all referral sources for 
obtaining certified, trained, and 
competent personnel. 



Designated local school 
pe oonnel 



ERIC 
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WHERE 


HOW 


WHEN 


At the local educational agency 


1. Organize parent groups. 

2. involve local service clubs 

3. Involve protessional i^ervice 
agencies 

4. Encourage involvement m social 
cultural, religious, recreation 
and other groups as warranted. 


Continuously 


\n the school 


1. Provide the funds and facilities, 

2. Provide a release tor training time, 

3. Encourage a positive attitude 
regarding the importance of 
special education. 


Coritinuously 


In the local educational agency 
and the individual school 


1. Provide a salary differentials 

2. Provide additional training. 

3. Provide recertificatjon credit. 


As appropriate 


in the local educational agency 
and individual agencies 


1. include special education staff 
m all regular staff meetings 

2. When and where possible, 
integrate special education 
programs, 

3. Insure the inclusion of special 
education staff in information 
flow (memos, routing slips, etc 


Continuously 


the local educationa. agency 


Form workshops tc revise, add 
to> or modify existing job 
descriptions. 


On an ongoing basis and 60 days 
prior to hiring 


At the local educational agency 


1. Request lists from state educa- 
tional agency 

2- Contact placement services of 
highe*- education. 

3. Contact state employment 
services- 

4- Contact private employment 
agencies, 

5. Contact school personnel. 


As job descriptions are developed 
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TACTICAL ARENAS 



TACTICAL STEPS 



WHO 



3. Develop information packets with 
details about the job and the 
area 



Community and school personnel 



4. Disseminate Information to 
applicable areas. 



Designated local school 
personnel 



5. Actively encourage the local staff 
to assume special education 
functions. 



The local educational adminis- 
tration staff 



6. Receive, review^ and screen 
applications. 



The local educational agency 
designate 



7. Interview best-qualified 
applicants. 



The local educational designate 



8. Collect additional information, If 
required, from the best qualified 
applicants. 



The local educational agency 
designate 



9. Review selection information and 
select the best candidate. 



The local educational agency 
designate 
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WHERE 


HOW 


WHEN 


At the local education agency 
and where community resources 
can be found 


1, GoHect information from com- 
munity resource people 

2. Select the most appropriate 
information to meet needs. 

3 ComDile and Dublish the infer- 
mation packet. 


Concurrently with the completion 
of job d^criptions 


rrom ine lOcai ccjucaiion aycnvpy 


fiv mail hv media bv DerSOnal 
contact 


As required 


In the local educational agency 
and the community 


1. Providing inservice training 

2. Release time for on-site visits 

3. Additional formal training 


To be ongoing in apptopriate 
instances 


In the local educational agency 


1. Establish a screening committee. 

2. Do an initial screening on all 
applications comparing job 
qualifications to applicant 
resources. 

3. Design a performance test. 


30 days before hiring personnel 


At the local educational agency 
and the community 


1. In person 

2. By telephone 

3< By written communication 


As required 


At the local educational agency 


1. By obtaining written references 

2. By conducting telephone inter* 
views with references (especially 
previous employees) 

^ Rv hAwinn thA best aoohcants 
submit to a performance lest 


As required 


At the local educational agency 


1. Rank the best applicants in terms 
of qualification, experience, inter- 
view, and performance test. 

2. Select the best applicant 
(attending to. but not necessarily 
oeing controlled by rankings). 


As required 
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ADMINlSTftATiON 

ADMINISTRATION TASK FORCE: Responsibility and Accountability 




RMoyrc* P«rson: 

Wayne Johnson, 

Technical Assistance Director, 

Coordinating Office for fleeorder: 

Regional Resource Centers Bobbi Cole 



"Our area was within the Administrative Task Force, zeroing in on responsibility and account- 
abiiity. As we started grappling with this we were questioning ourselves, I think, about what 
kinds of expertise we had on board that couid lend some good, sound thinking to tactical 
steps — the how's, the why's, the when's, the vino's. When our group met. ttie people had 
already been working in other groups for a day and a half. They were ready tor this new chal- 
lenge, and the proceedings went at a crisp pace. 1 think this was necessary to get the information 
out and make it most explicit. We wanted our part of this conference to represent a consensus 
so that as people look at the document oui in the field they will know we had them in mind." 

— Wayne Johnson 



BEST COPY AVAILABLE 

CONTENTS 



Tactical Arenas: 



Page 



2.3.1 Develop, tmplement, and evaluate policies and procedures to provide the most appropriate 
educational services to handicapped children through a communication network among 
parents, educators, and legislators 

2.3.2 To assist and support rural and remote districts in implementing appropriate special 
educational services tor handicapped children 

2.3.3 Actively seek federal and state funding specifically designated for services to handicapped 
children in rural remote areas 

2*3*4 Develop guidelines to assist local school districts to be responsible and accountable for 
the education of severely handicapped children in their junsdiction. 

2.3.5 Develop and implement a procedure for local accounting and reporting to the state 
department of education of funds expended for special education programs. 

2.3.6 Develop a cost analysis program for categorical special education services in rural areas. 
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TACTICAL ARENAS 



TACTICAL STEPS 



WHO 



2.3.1. DEVELOP. IMPLEMENT, AND 1. Establish a communication A statewide ad hoc task force 

EVALUATE POLICIES AND nstwork of parents, educators. 

PROCEDURES TO PROVIDE THE and leglslatorft. 

MOST APPROPRIATE EDUCA- 
TIONAL SERVICES TO HANDI- 
CAPPED CHILDREN THROUGH 
A COMMUNICATION NETWORK 
AMONG PARENTS. EDUCATORS. 
AND LEGISLATORS. 



2. Plan and develop policies and 
procedures to provide the most 
appropriate educational services 
to handicapped children. 



Communication network partic- 
ipants in cooperation with the 
local education agency 



3. Implement policies and proce- 
dures to provide the most 
appropriate educational services 
to handicapped children. 



Communication network partici- 
pants in cooperation with the 
local education agency 



O 
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WHERE HOW ' ' " WHi-N 



On the Site ot the scheduled 
meeting place 



1. Identity interested parents, 
educators, legislators 

2. UtHize surveys, questionnaires, 
TV spots, radio 

3. Distribute prmted media such 
as brochures 

4. Schedule meetings of appropnate 
groups 

5. Obtain a commitment of those 
interested in becommg a part 
ot the communication network 

6. Coordinate through a parent 
advisory group, 

7. Identity a statewide special 
education advisory council 

8. Establish an ad hoc task force to 
formulate a communication 
network, 

9. Provide guidelines tor the loca! 
ad hoc iask force. 



After the designation of a state- 
wide ad hoc task force, with a 
scheduled meeting 



At ihe s^te of the scheduled 
meeting place 



1. Determine numbers and types of 
existing special education pro- 
grams and students served 

2. Determine current operating 
policies and procedures on a 
local state and national level. 

3. Assess special educational 
needs of unserved and under- 
served populations 

4. Evaluate programs, policies, and 
procedures for modification or 
addition. 

5. Deveiop a timehne for imple- 
mentation. 



Upon the establishment of a 
communication network 



At an appropnate site 1- Identify participating distncts. Upon completion of the 

developmental phase 

2. Conduct an inservice on the 
findings of the needs assessment, 
recommenoations from the needs 
assessment and the revision of 
policies and procedures. 

3. Dissemmate written policies and 
procedures. 
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TACTICAL ARENAS 



TACTICAL STEPS 



WHO 



Evaluate policies and procedures 
to provide the most appropriate 
educational services to handi- 
capped children. 



Communication network partici* 
pants m cooperation witti the 
local education agency 



2.3.2, ASSIST AND SUPPORT RURAL 
AND REMOTE DISTRICTS IN 
IMPLEMENTING APPROPRIATE 
SPECIAL EDUCATIONAL 
SERVICES FOR HANDICAPPED 
CHILDREN, 



Develop a plan to provide 
assistance and support to rural, 
remote districts. 



The state department of educa- 
tion m cooperation with 'he 
local education agency 



Implement the plan to assist and 
support rural, remote districts in 
order to provide appropriate 
special educational services for 
handicapped children. 



State department, local education 
agencies, and cooperating school 
supervisors 
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WHERE HOW WHEN 



4. Provide tectinicai assistance and 
support tor implementmg policies 
and procedures 

5. Conduct monitonng of program 
implementation 



At an appropnate location 1, Determme numbers and types of After the implementmg phase 

special education programs 



2. Determme numbers of students 
served and unserved 

3. Compare data m the mittal needs 
assessment (Tactic 2) to lha from 
the secondary needs assessment 

4. Assess the improvement m 
special education student 
performance in usmg objective 
testing instruments. 

5. Survey paHic^pating parents, 
educators, and legislators regard- 
ing their subjective evaluation of 
the effectiveness of the programs, 
policies, and procedures. 



In the state depaument of special 
education 



Analyze the data from 2 3 1 
Tactic 3 regarding rural remote 
areas to determine the present 
service level. 



After the completion of Goal 2 3 1 



2. Investigate geographic con- 
straints, transportation, and 
delivery systems 

3. Determine needed support 
programs. 

4. Identify human, material, and 
fiscal resources. 

5. Develop a timeline and identify 
persons responsible for 
implementation. 



On site and at the local education 
agency 



1. Identify participating districts. 

2. Hire the support staff, such as 
coordinators and facilitators. 

3. Notify the participating districts 
of the inservice. 

4. Implement a support service 
system 



After the completion of the 
planning phase 
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TACTICAL ARENAS TACTICAL STEPS 



WHO 



3. Evaluate the assistance and Support staff, iocaJ education 

support service systems to rural, agencies and state department 

remote school districts. staff 



2.3 3. ACTIVELY SEEK FEDERAL AND 
STATE FUNDING SPECIFICALLY 
DESIGNED FOR SERVICES 
TO HANDICAPPED CHILDREN 
IN RURAL. REMOTE AREAS. 



1. Create an awareness that federal 
and state program supports are 
available lor services to the 
handicapped. 



Regional Resource Center Staff, 
professional organization staff, 
and state special education 
directors 



2. Establish a communication A designated advocate 

system between the local 
districts and the state in terms 
of what money Is available and 
where, and procedures on how 
to secure it. 



3. Write a support program {grants, 
specialized monies, etc.) to meet 
needs in the local districts. 



An advocate using backup 
assistance such as technical 
persons and Regional Resource 
Center staff 



2.3.4. DEVELOP GUIDELINES TO 
ASSIST LOCAL SCHOOL 
DISTRICTS TO 8E RESPON- 
SIBLE AND ACCOUNTABLE FOR 
THE EDUCATION OF SEVERELY 
HANDICAPPED CHILDREN IN 
THEIR JURISDICTION. 



1. Research exemplary programs. 



1. State departments of special 
education 

2. Regional Resource Centers 
2. Educational task forces 



B£S1 COPK li^iAlUbiE 



WHERE 



HOW 



WHEN 



On location at the remote school 
districts 



5. Establish a schedule of regular 
on-site visits With each district, 

6. Provide materials to districts on 
request 



1, Determine the numbers and types 
of special education programs. 

2. Determine the numbers ot 
students served and unserved 



After the completion ot the 
implementation phase 



3. Compare the data analysis in 
Step 1 to the current level of 
increased^ improved programs, 

4. Assess improvement in special 
education student performance 
by using objective testing 
instruments 

5. Survey participating parents, 
educators, and legislators regard- 
ing their subjective evaluation 

of the effectiveness of the pro- 
grams, policies and procedures 



In school d>stncts local education 
agencies, state education agen- 
cies, and parent groups 



Through inservice legislative 
provisions 



Immediately 



In the local education agency 



By use of: telephone, mail, 
meetings, and on-site visitauons 



Continuously 



On a local level 



By following established guide- 
lines, accumulating information, 
forms, etc. 



Continuously 



On a local state or regional level 



By conducting an ERIC Search 
and requesting technical 
assistance 



immediately 
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TACTICAL ARENAS 


TACTICAL STEPS 


WHO 




2. Establish local constraints In 
setting guldalinas for program 

capped with tho local school 
district. 


A survey team appointed by the 
tocal x?ducation agency 




3. Writs guidelines for responslt>llity 
anu flccouniaoniiy in ivrfiis oi 
local education opportunlfles 
for children with severely handi- 
capping conditions. 


By a local education agency team 
ot advocates or technical assist- 
ance consultants 


2.3.5. DEVELOP AND IMPLEMENT 
A PROCEDURE FOR LOCAL 
ACCOUNTIMG AND REPORTING 
TO THE STATE DEPARTMENT 
OF EDUCATION OF FUNDS 
EXPENDED FOR SPECIAL 
EDUCATION PROGRAMS. 


1. Identify the appropriate person(s) 
with the responsibility for 
accounting and reporting the 
expenditure of special education 
funds. 


Local education agency staff 
members 




ments and procedures for 
obligating and expending special 
education funds. 


The st^te director of special 
education, m cooperation with 
local education agencies 




3. Establish a timeline for reporting 
special education funds 
expended. 


The state director of special 
education m cooperation with the 
local education agency 


2.3.6. DEVELOP A COST ANALYSIS 
PROGRAM FOR CATEGORICAL 
SPECIAL EDUCATION SERVICES 
IN RURAL AREAS. 


1. Identify aoDroDriate neraoriA with 
the responjibillty of developing 
and lmplementif«g special 
education programs. 


1 lie luucii c\j\iuciitLin aUt^nvy 5» 
d signated staff 




2. Identify geographic areas to be 
served with special education 
programs. 


By local education agency 
and/or appropriate agency staff 
members 




3. Specify the human, material, and 
fiscal cost of resource personnel 
to provide the needed services. 


By local education agency 
and /or appropriate agency staff 




4. Analyze the cost of delivery of 
needed services. 


Local education agency and/ or 
appropriate agency staff 



WHERE 



BEST COPY AVAILABLE 



HOW 




WHEN 



In the loca) d^stf^ct 



Surv<6y the spectrum ot the 
children s handicapping condi- 
tions, resources available, 
community sophistication level, 
population distribution, and 
geographic aspects 



Begin three to six weeks after 
Step 1 



At the local education agency, 
regional service agency, or state 
education agency 



Proposed guidelines to be 
accepted by the local education 
a\jency board and to be imple- 
«^ented by a legislative mandate 



Begin within one year after Step 2 



In the respective administration 
units 



The highest administrative office 
v\/}ll designate the appropriate 
staff personnel 



Accounting and reporting 
procedures will be implemented 
upon the establishment and 
funding of special education pro- 
grams within the existing 
administrative unit 



Secure guidelines from the state 
department o! education 



Via verbai or written communi- 
cation with the state department 
of special education 



Continuing, ongoing process 



At the state department of 
education 



As prescribed by applicable law 
and or '^ules and regulations 



As mandated or requested by 
funding source 



in the respective administrative 
units 



As mandated by the appropnate 
authority 



As mandated or requested by 
funding source 



In the respective administrative 
units 



Utilizing programmatic funding 



As needed 



In the respective administrative 
unit 



By usual administrative commu- 
nication means 



As mandated or requested by 
funding soc'cc 



*n the respective administrative 
unit 



As specified by the administrative 
office in the district or state 



As mandated or requested by 
funding source. 
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TACTICAL ARENAS 



TACTICAL STEPS 



^ WHO 



3,1,1. IDENTIFY AND PROVIDE 

ACTIVE VEHICLES THAT CAN 
BE USED TO INFLUENCE 
STATE, LOCAL, REGIONAL, 
AND FEDERAL LEGISLATIVE 
BODIES TO RESPOND WITH 
ENABLING LEGISLATION AND 
APPROPRIATIONS TO ENSURE 
ACTION FOR EXCEPTIONAL 
CHILDREN IN RURAL AREAS. 



Survey existing active organi- 
zations and other vehicles which 
are currently involved in 
influencing iegislation, and 
define the goals and objectives 
of those vehicles. 



Contact the toUowing: 

1. Consumer groups, te.. Associ- 
ations for Retarded Citizens, 
Associations tor Ctitldren with 
Learning Disabilities, and other 
groups 

2. Professional groups, e g.. Council 
for Exceptional Children, 
Amencan Association for School 
Administrators, American Speech 
and Hearing Association, etc, 

3. Stote departments of education 

4. Private groups 

5. Lobby Groups, e.g., National 
Education Association* Council of 
Chief State School Officers, etc 



6, Bureau of Education for the 
Handicapped 

7, Higher education 



2. Select the loest components of 
those groups or active vehicles 
which were surveyed. 



Initiate a multiagency task force 
composed of representatives from 
groups contacted during the 
above survey 



3. Ditseminate/asslmllate Informa- 
tion regarding those best 
components which were selected. 



Contact iegislators, community 
groups, parents, administrators, 
teachers, or other appropriate 
personnel 



Assess and evaluate the legis- 
lative activities of existing 
groups. 



Administrators, professional 
groups, consumer groups, 
legislators, parents 



5. Initiate new groups* 



Contact administrators, profes- 
sional groups, consumer groups, 
legirlators. parents. 



3.1.2. ORQA^im COMMUNITY 

QftOUPS TO INFLUENCE THE 
ENACTIMENT, FUNDING, AND 
IMF CEMENTATION OF LEGIS- 
LATION TO PROVIDE APPRO- 
PRIATE SPECIAL EDUCATION 
O PROGRAMS AND SERVICES TO 
ERJC ALL EXCEPTIONAL CHILDREN. 



Provide action groups within the 
service area with Information 
regarding the proposed legisla- 
tion as related to funding and 
Implementation of legislation. 



Ola, 



The state superintendent of 
public instruction, district super- 
intendent or advocacy groups 



BEST COP^ AVAIUBLE 



WHERE 


HOW 


WHEN 


In the ^ocal community, the state 
Of terntory, the region, or the 
nation 


M wntten mstrument. such as the 
toliowmg sample questionnaire. 

What is the name of your 
grouo? 

What are the ehgibiNty require- 
ments for your group? 

How was your group formed? 

What are the goals o* your 
group? 

What are the objectives of 
your group? 

Why was your group formed? 

Who in your group is respon- 
sible for directing the 
legislative activities of your 
group? 

Is this person available and 
willing to work on a task 
force? 

Do all of your group members 

fiinr^tion i)Q lpni<%l#iti\/P 

]Ui*^l*^i* CIO ic^twiaiivc 

activists? 
Does your group have funds 

for lobbying type activities? 
Does your group have an 

information dissemination 

component, e g., newsletter, 

bulletins? 


At least SIX months prior to the 
legislative session 


On the local, community, state or 
territory, regional, or national 
level 


Review the survey to identify 
components such as: key people, 
financial structure, information 
services, etc. Develop a com- 
mittee report. 


One month after the survey has 
been initiated or ':»o viewed 
appropriate 


On a local state, regional, or 
national level 


Publish the materials through the 
media. Disseminate thom through 
any available means. 


Two months after the surveys or 
as seen appropriate 


On a local, state, regional, or 
national level 


Provide evaluation information 
tnrougn a puDiicaiion, 


As determined by multiagency 
ta^k force in "Who" under Steo 2. 


in the state, territory, or local 
community 


Propose guidelines for the 
initiation of legislative activity 
groups. 


After the evaluation of existing 
groups 


in ine Siaio. reyioii, uioiMt^i, ui 

community 

ERLC 


Advocacy groups will contact 
action groups through: 

conferences 

task forces 

nawsletters 

television, radio, newspapers, 
etc. 

orofMsipoal associations 

uido 


At least six months prior to 
when legislative session convenes 
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TACTICAL ARENAS 



TACTICAL STEPS 



. , ^ 

WHO 



V 



Create an advisory councii to 
develop a legislative platlorfn 
related to the enactment, fund^ 
Ing, and implementation of the 
legislation. 



The staie supenntendent ot 
public instruction, district super- 
intendent ot chairmen of the 
advocacy groups 



3. Disseminate information related 
to the proposed legislative 
p^^*form• 



Each action group, legislative 
oomfrittee* and /or public 
information committee 



4. Evaluate the dissemination 
process. 



The advisory council, the iSistrict 
superintendent, advocacy groups^ 
etc. 



3.1.3. OBTAIN COMPREHENSIVE 

LEGISLATION WHICH ESTAB- 
LISHES THE niGHT OF EACH 
EXCEPTIONAL CHILD TO AN 
EDUCATION. 



1. Identify problems which require 
legislative action. 



Advocate organisations or 
individuals, including parents, 
professional?" and service groups 



Contact supportive legislators 
for sponsorship of legislation. 



Advocate organizations or 
individuals 



Formulate legislation: (1) have 
the bill written, (2) have the bill 
reviewed. (3) have the bill 
introduced. 



The legislator and his staff will 
write the bill The advocate's 
attorney, in cooperation with the 
advocacy group, will review the 
proposed bill, ^he chosen 
legislator will introduce the bill 
according to state guidelines. 



Formulate a strategy for passing 
and funding of legislation. 



A joint effort through legislative 
personnel and the original 
sponsoring organization 
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WHERE 



HOW 



WHEN 



In the state, region, distnct, or 
iocal community 



An assigned facilitator wUi ap- 
point representatives trom various 
action groups wilhm the service 
area. 



Within two months atter com- 
pletion ot the imtiaJ dissemi- 
nation process. 



In the state, the district, the 
region, or the locaJ community 



By utilizing the news media, 
tapping professional organi- 
zations, organizing conferences, 
writing newsletters, etc. 



As determined by the advisory 
council 



On a stckte, regional, district or 
local community level 



Review the previous steps. 



Within at least one month before 
The legislature convenes 



On statewide, regional and local 
levels 



On state, regional and local levels 



In the state legislature 



1. Assess needs for programs and 
services for exceptional children. 

2. Review existing legislation in the 
home state. 

3. Review Council for Exceptional 
Children model legislation. 

4. Review legislation from other 
states 

5. Obtain input from state legislators. 



Ascertain who the supportive 
legislators are by rf viewing the 
voting records. Establish personal 
contact with the aporopriate 
legislators. 



Use guidelines provided from the 
initial information and use the 
information gained from legis- 
lator. Introduce legislation 
according to state procedures. 



As the need arises 



After the formulation of the 
propcso* and before the opening 
of the .egislature 



While legislature is in session, as 
early as possible 



On statewide, regional and local 
levels 



Educate and solicit support from. 

1* The general citizenry through 
public hearings, media campaign, 
personal cor^tact. 

2* Legislators through lobby action. 
Meg^^«ate the final strategies. 



On an ongoing basis until the 
bill is passed 
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TACTICAL ARENAS TACTICAL STEPS 



WHO 



3.1.4. DESIGN PROGRAM STANDARDS 
AND GUIDELINES TO IMPLE* 
MENT THE ENACTED LEGIS^ 
LATION FOR AtL EXCEPTIONAL 
CHILDREN AND YOUTH IN 
RURAL, REMOTE AREAS WHICH 
WILL ENSURE THE DELIVERY 
OF APPROPRIATE SUPPORTIVE 
SERVICES. 



1. Review legislation and program 
guidelines as they exist. 



The state superintendent and 
staff 



2. .Elicit consumer inpuL 



Parents* special educators* 
administrators, school boards, 
advisory committees, and training 
institution staff 



3. Draft program guidelines. 



The state superintendent s staff, 
with consultants as needed 



4. Circulate lor review, and then 
finaiixe the guidelines. 



The same people under Tactical 
Step 2- 



Submit the guidelines Kr 
adoption and Implementation by 
responsible regulatory agencies. 



The state school board and the 
departmem of education 
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WHERE 



BEST COPY m\mi£ 



HOW 



\ 

\ 



At the state dtrpa tment ot 
education 


Organize a task force, which may 
include attorney, budget and 
management "Specialists, piannmg 
and evaluation specialists, 
mservice people, and other 
consultants as needed. 


When major changes occur 


On statewide ^eg^onal district 
and local levels 


Through prehmmary hearings, 
quesncnnaires, siaii *^Meexuiyo> 
and interviews 


Before the forma^izatior, of 


At the state depa^trnent of 
educaticn 


Designate a task force for such 
purpose 


Pnor to the school yea? in which 
programs are to be implemented 


On a statewide ievei 


By mailing and regional hearings 


Prior to the school year in which 
programs are to be implemented 


Throughout the state 


By official school board action, 
issuing a directive to the state 
department of education to 
disseminate and enforce guide- 
lines 


Prior to the school year m which 
programs are to be implemented 
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'Yoii know the reason most often 




Is tack of funding. It seems to me that this Issue of tundinig Is :cbmpllcate^^^^^ 
cHlernma,..the first part is based on. adequaoy/ Often ;:isufficler?t^Uf)ds 
:serve handicapped children In rural areaSi lSut lhtiecbncivpa^ 
What jdciiars are raised are sometimes raised iniixilstri^^ 
Children lft?srnall areas and certainly no liahdMppiid ^h 
educatibhai opportunity because he lives ih a rural a^^^^ 
task force on iegisiatlon funding toott a Ibbk at thi^bais siii^ 
arid ^Ickly determined we had a complex ti^k ?j^>andarta^ 
goals Intb^three major tactical arenas i* thi firel,itbi«^ 



rural areas. The second goal was 
education iti rural areas. The thi^ majpr gba^ 



-ideilvef!/ m rural areas; it Is h^y ^bpe -th^^mlrtlm 

•^?^|5|body^|nb^ "that has re$uit^d[;fix>m:t^!i|feb 
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TACTICAL ARENAS 



TACTICAL STEPS 




3.2.1. DETEDMlMe fROM A DATA 

BASE riSCAL AND PROGRAM 
NEEDS OF SPECIAL EDUCA- 
TION IN RURAL AREAS. 



1. Gather a data base utilltlng the 
procadurat dalailad In «^9ntl- 
ficailon (1.0). Collect raw data 
r^ardlng numbera of handi- 



Program administrators and 
designated personnel 



capped children (served, 
unserved ind underserved), 
numbers of programs and 
delivery systems In existence, 
existing personnaL etc. 



2. Design and Implement a study of Same as m Step 1. 

the differential costs of providing 
appropriate services for handi- 
capped children In rural areas. 



3. Analyze cost data in relation to Same as in Step 1 

current program and future 
needs. 



3.2.2. OBTAIN THE NECESSARY 



FEDERAL FUNDS IN ORDER TO 



1. Search out possible funding 
sources. 



1. Local education unit 



DEVELOP AND IMPLEMENT 
COMPREHENSIVE SPECIAL 
EDUCATION SERVICES AND 



2. State and local education 
agencies 



PROQRAI^? IN RURAL AREAS. 
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M 








WHERE 


HOW 


WHEN 


)n the affected service area 


1, Review existing identtticatJon 
study 

2. Search appropriate records 
such as those of the local and 
state education agencies, other 
agencies, etc 


After the identification study and 
prior to a cost study, with annual 
review thereafter Screen new 
students annually. 


Same as m Step 1 


Design a detailed study (using 
program admmtstrators, pro- 
grammers, analysts, fiscal people, 
legislators). Such a system may 
include. 

1. Determining fiscal and program- 
matic questions which need to be 
answered Determine direct and 
indirect cost categories 

2. Look at the existing accounting 
system. 

3. Modify the existing accounting 
system to be able to provide 
needed cost or program data 
Develop fonos and procedures 
as needed 

4. Train personnel to utilize the 
modified accounting system. 

5. Pilot the accounting system, 

6. Implement, modify, and refine 
the accounting system 


As scon ^3s Step 1 is completed 


Same as in Step 1 . 


Summarize data in a meaningful 
form: 

1. Determine the costs of programs 
at continued (present) Jevel 

2. Project the costs of increased 
and appropriate services for 

iinRAfVAH jonH iindAf j«prvAd 

handicapped people. 


Afte. the completion of the cost 
study and prior to the presen- 
tation of the results to the 
appropriate funding agency 


In the State Department, in 
Health. Education and Welfare, 


1. Consult the appropr?aie program 
officers of granting agencies. 


Initially and ongoing, upon 
completion of the needs study 



and in the Department of Labor 

2. Obtain information on •Requests 
for Proposals/' from the annual 
catalog of Federal programs 
(Federal Printing Office). 
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TACTICAL ARENAS TACTICAL STEPS ' ^ WHO 



2. Select appropriate federal 
grantors according to local 
unserved needs and Identity 
program proposal requirements. 



State and local education agency 
staff, administrative personnel, 
and or designated personnel 



3. Develop program models to mt^et 
unserved needs according to 
federal guidelines and delineate 
sources of support for proposals. 



Administrative personnel, pro- 
gram developers, or the super- 
intendent or his designee 



4. Submit proposals and documents Requesting agency personnel 

of support. 



3.2.3- OBTAIN THE NECESSARY 
STATE FUNDS NEEDED TO 
DEVELOP AND IMPLEMENT 
COMPREHENSIVE SPECIAL 
EDUCATION SERVICES IN 
RURAL. REMOTE AREAS. 



1. Present Information to state 
legislators concerning program 
services, and financial needs. 
Include Information about 
present status and projected 
plans. 



1. Lobbyists 

2. State superintendents 

3. State department personnel 

4. State advisory committee 
members 

5. Local education agency 
personnel 



2. Submit appropriation recom* 
mendations to state budgetary 
committees. 



State director ot special edu- 
cation with input from local 
superinterdents. or appropnate 
agency directors 
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WHERE 



HOW 



WHEN 



in state ar^d iocai education 
agencies 



in tl^ie local education agency 



1. Identity unmet needs from the 
local assessment (see 3.2 i). 

2- Identify local and unmet needs 
Ifom the local data base and 
select thtr federal grantor which 
could best fund programs to 
meet the needs. 

3, Request guidelines for proposal 
requirements 

4. identify grantor's proposal 
requirements. 



1. Gather input and data un needs 
and consultants 



After the needs assessment and 
prior to proposal writing 



To meet deadline requirements 



2. Brainstorm possible solutions 

3. Select feasible solutions accord- 
ing to available resource criteria 

4. Adapt the model to meet federal 
guidelines. 

5. Establish a timeline and 
budgetary structure 

6. Wnte a proposal according to 
federal guidelines. 



At the federal granting agency's 
headquarters 



As required by guidelines; obtain 
documents of support from 
relevant agencies. 



To meet deadline requirements 



At legislative committee meetings, 
or at individual office appoint- 
ments 



1. Presentation of identification and 
needs assessment documents 
(see 3 2 1) 



Prior to and during the legis- 
lative session 



2. Making use of plans of present 
service documents and cost 
analysis reports 

3. Invitation to legislators to visit 
communities and programs, also 
legislative fairs 



At legislative committee meetings 



By recommendations to state 
budgelrry committee, taking into 
account present expenditures 
and projected program costs 
determined from local education 
agency needs 



Prior to the legislative session, 
or other appropriate deadline 
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TACTICAL ARENAS TACTICAL STEPS WHO 



3. Submit key funding legislation to 
selected legislators of the 
general assembly. 



4, Organize constituency iuppor? 
and communicate that support 
to the legislation comnitlee. 



1. Parent advisory councils 

2. State and local personnel 

3. Professional association 
personnel 

4. Legislators 



Advocacy groups, e.g.. Associ- 
ation for Retardeo Citizens. 
Crippled Children, native peoples, 
education associations, indi- 
viduals, etc 



3.2,4. OBTAIN THE f^ECESSARY 

LOCAL FUNDS TO DEVELOP 
AND IMPLEMENT SPECIAL 
EDUCATION SERVICirS AND 
PROGRAMS IN REMOTE AREAS. 



1 . Identity and approach sources 
of funding, other than state and 
federal agencies^ to obtain 
supplemental monies lor pro- 
grams for handicapped children. 



The district legislator, local 
school board, school personnel, 
parents, other community 
members, etc. 



2. Present program needs to the 
community at large and local 
school board memt>ers. 



3. Encourage school t>oards to 
financially support spifcia! 
education programs al adequate 
levels. 



The program administrator, desig- 
nated school personnel, and or 
parents 



School personnel parents, and 
mterested community members 



3.2,5. DEVELOP A COST-EFFECTIVE 
DELIVERY SYSTEM TO SERVE 
HANDICAPPED CHILDREN IN 
RURAL AREAS. 



1. Design a planning model for 
special education in rural areas 
based on geography, population 
distribution, finance patterns, 
local politics, and parent task 
forces. 



Program administrators, desig- 
nated personnel, etc. 



2. Review existing delivery systems 
(regular and special education) 
for potential application of 
altemalives. 



State consultants, board mem- 
bers, parent constituents, local 
school personnel, local advocacy 
groups, other community groups, 
local teachers' education asso- 
ciations, etc. 
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WHERE 


HOW 


WHEN 


At legislative committee meetings 


By formulation of legislation to 
reflect rural fiscal needs with 
input from parents, minority 
leadership, special education 
personnel, university special 
education departments, and other 
relevant community and agency 
personnel 


Prior to the legislative session, or 
other appropriate deadline 


At the local and state level 


1. Use existing groups to develop 
task forces to submit letters, 
telegrams, phone calls to 
legislators expressing needs 
and desires 

2. Raise program and service needs 
as issues of election platforms 


On an ongoing ^asis 


On the local distnct or county 
'ev«*l 


1* Establish a non-profit 
organization, 

2. Present program needs to the 
following 
private foundations 
local business and service 

organizations 
local government 
chanty organizations 


On an ongoing basis 


In the community at large and 
the local school board 


Through the media — TV. radio, 
newspaper, etc, <See 1,1,1, 
' identification awareness 
program 


On an ongoing oasis 


In local school board meetinos 


Present rationale and use 
appropriate presentation 


Ongoing as needed 


111 iilC allCOlCU OC VIOC O <7a 


Utiliyp A third^nartv evaluation 
team as found in Regional 
Resource Center. Area Learning 
Resource Center, and university 
models. 


Dunng the initial stage 


}n the affected service area 


1, Review literature, 

2. Use other media, 

3 Mf)ke on-site visits 
4. Bnng in outside help 


During the initial stage 


ERLC 


5, Contact experts for evaluation of 
existing sw^^lsQ^ 
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TACTICAL STEPS 



WHO 



3. Evaluate the review of exitting Superintenoents. school board, 

and proposed cosl-efteciive or designated person($) 

delivery syttems to Identity the 
most leaelble aiternative(t)« 
itnplement the moet viable 
models. 



4. Evaluate the service delivery 
model and modify when appro- 
priate based on cost-effective 
data. 



Superintendents or their desig- 
nees, or thud-party evaluators 
or other consultants 
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WHERE 



BEST CUPY AVAiUau 



HOW 



WHEN 



<n the affected service area 



Compare data collected m Step 2 
With planning model >n Step 1. 



Upon completiori of Steps i 
and 2 



in the affected service area 



Utilize a third-party evaluation 
model. If possible. 



Review annually 
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APPENDIX A 

STATE REPORTS 



STATE REPORTS FROM REGIONS #1 and #3 

The State directors of special education from the J 6 states in Regions ^ 1 and ^3 were 
invited to give a l5-minute presentation to the conference participants. Since the scheduling 
of the conference coincided with state legislative sessions in many states, several state directors 
were unable to attend but sent a representative to share their state's progress in serving 
children in rural, remote areas 

These talks, which were part of the morning session each day, were an informative and 
enjoyable feature of the conference Highly condensed summaries of each of these state reports 
follow Most statements are direct quotations, but paraphrases are also used to capture the 
mam ideas m the hmited space. 
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KAREN OAViS. Presenter 
Education Program Specialist. Division of Special 
Education, State Department of Education 
Monday. February 3 

Greetings from Fred Ro^um who couldn't be he e. 
he IS meeting with our legislature this week I d like to 
share With you some background information about 
Arizona We have fourteen counties m Arizona and 
of the entire state. on«y two areas are considered urban 
That s metropolitan Phoenix and metropolitan Tucson 
The rest of the state is considered rural, so you can 
see that daily we are dealing with services to rural and 
remote areas Maricopa County has 54% of the state s 
populdt;on and that's all m Phoenix. Pima County, 
with Tucson, has 20% We also have 297 school districts 

We are currently facing a legislative mandate which 
was passed early in 1973 The mandate covers special 
education for all haroicappec^ children except for 
the emotionally handicapped, airj must be underway 
by 1976 All of the districts are gearing up to meet that 
mandate and they have to develop a district plan and 
submit that by July 1 Almost all of our activity this 
past year haj been working ;vith districts to assist them 
in this chore When you have a sooertntendent who 
does everything including taking annual pictures, and 
have him v rite a 62-page plan for special education 
when he has never had that, it is a pretty difficult job 

Each district must have a district-wide survey, and 
to help ^hem we have set up Operation Screen I think 
everybody m the entire state was a bit shocked in 
what their screening was turning up In most cases, 
the district had not been aware of what this was going 
to mean to them and had no evaluational services 
for those districts who do not have a psychologist 
on staff and no funds for a psychologist, we recruit the 
personnel and pay the bHi 

Under Title Vl-G we are run'^ing an urban-rural repli- 
cation model for learnmg disabilities This is in its 
fourth year and they are now involved in teacher 
training 



Through projected figures of kids we will place in 
special education, we anticipated a shortage of 3,000 
teachers Our universities last year graduated 187 
people in special education, so you can see we thought 
we were in big trouble So we v^rked with the univer- 
sities in setting up extension courses around the 
state As you probably know, you have to have a certam 
number ot p€:,ple enrolled If you*re talking about 
Pumpkin Center, Arizona or Blue, Arizona where two 
people might make up the entire faculty, you know the 
course will never go. The state department is currently 
paying the deficit The legislature has suggested very 
strongly that students wiH be placed in the least 
restnctive program Consequently, the majority of 
students are being handled in a resource setting and 
are in the regular program a great portion of the day. 
so we wanted to do something to gear up the skills of 
the regular classroom teachers The teachers are 
realty enthusiastic in 8isbee we said they had to have 
30 teachers enroll. 180 people showed up That's the 
type of response we are getting. 

The slate department also uses consultant specialists 
Specialists are recruited who are master teacfiers 
active y working in the field. When a distnct needs 
a per^ion or a certain type of information, the state 
department finds a specialist skilled m that area, coor- 
dinati'S getting the two of them together, pays mileape 
and expenses and a $20 per diem. The requesting 
teacher may choose to visit the master teacher's class- 
room This IS in many areas, not just special education 

Our entire state staff is looking to being regionaiizer 
at least half of them within the next year They wiii 
act ajs regional advocates - as the direct communi- 
cation link to the districts in their assigned regions 
Thank you 
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\ bring you greetmgs from Genelle Chnstensen. the 
actmg director of special education in the State of 
Ideho who is at this moment presenting to the Idaho 
Legislature the annual status of special education 
in our state !n July. 1972. the Idaho Legislature passed 
mandatory legislation for all exceptional children tn 
idaho Tho next year, the JegisJature asked for a study 
concerning how well this legislation was being enacted. 
Through funding from the F^ocky Mountain IRegional 
Resource Center, Idaho conducted a needs study 
concernmg the present status and future demands of 
special education in idaho. We found that during 
1973-74. loaho was serving approximately 28% of their 
projected numbers of handicapped children in 72 of 
the 115 school districts in the state. We also found 
a great deal of variability in the range of educational 
opportunities across Idaho. For example, the chances 
of having access to special educational programs were 
five to seven to ten trmes greater in large school 
districts than in smaiK rural areas. 

We also found a fiscal barrier At that time Idaho s 
special education finance pattern was based on average 
daily attendance which discnminated against rural 
areas in program development. We found a legislative 
barner there were loopholes in our exclusion clauses 
and compulsory attendance level. We also found infor- 
mation communication barners. Many parents were 
uninformed of the fact that mandatory special education 
had been enacted ano this meant that services must 
be provided for their children We had model projects 
going on throughout the state that had not been 
dissemmated so that they could become a catalyst for 
other program development m other areas We found 
that after one or two years of teaching in special 
education positions, 49 8% of the special education 
teachers leave We found other complicating factors 
and we set out to systematize activiUes and strategies 

i d Mke to briefly mention some of the thinrss that have 
occurred m the last few years to help provide adequate 
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service delivery for exceptional children First, a pub' c 
information campaign is presently being planned to 
inform parents throughout the state of the types of 
special education services that are avaiSable and boing 
planned. Secondly, efforts are underway to systematize 
child identification procedures in communities school 
distncts and other agencies, as well as to systematize 
corrprehensive evaluation within public schools. 
Third, a learning resource system of regional and 
local learning resource centers has been developed. 
To date special education programs have been devel- 
oped in 94 school distncts out of our 115« which leaves 
some development to occur. Pre-school programs 
and vocational programs are being developed in child 
development centers, state institutions and in the public 
schools. Several federal projects have been initiated 
We are urging our legislature to tighten compulsory 
attendance exclusion clauses, and to further support 
higher education institutions so that we can produce 
and train the needed special education personnel. 
At the present time we project meeting about 50% of 
the demand in the next few years. We are supporting 
projects such as training activities at the Idaho State 
School and Hospital They are assisting the state 
in training people to adequately serve the severely 
handicapped child. Another need is to reduce the 
tremendous turnover rate in special education teachers 
in Idaho. We have a couple of activities that will be 
initiated to hopefully reduce this attrition rate tt is our 
hope that in the next few days, with interaction with 
conference participants and with hard work in our 
group, we'll come up with further ideas that we can 
take back and implement in the State of Idaho to pro- 
vide the needed quality and quantity in special 
education services for our exceptional children 
Thank you 
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Coordinator for Special Education, 
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I would like to start by first thanking the Rocky 
Mountain Regional Resource Center for inviting us 
We had to travel about two days to get here The 
Trust Territory, as rnost of you probably know, is about 
the size of the United States» or about three million 
square miles Unfortunately, 2.999,300 are water and 
only 700 of it is land. We have over 2,000 islands 
divided into six administrative districts. Starting from 
the east to the west, you have the Marshall islands. 
Ponape, Tryk, the Marianas. Vap, and Palau. These 
islands are separated by at least 160 miles to about 
700 miles Interdistrict communication or travel is only 
possible through ships and planes The biggest school 
has a population of about 1 .200 and the smaller 
ones, which are on the very isolated islands, may 
have about 20 students and maybe one teacher or two 
These schools may be visited at the most three times 
a year The Trust Terntory has a population of about 
113.000 people spread out in all of those administrative 
districts To complicate things further, nine languages 
are spoken out there and over 60% of the population 
are between the ages of 0 to 20. 

Special education is very n-^w in the Trust Territory 
I guess it first arrived on : shores in 1968. There 
were some funds, but no professional persons. In 1970 
two professionals were hired from her^ to start the 
program Now we have over 30 people in the program-* 
administrators and teachers--and serve approximately 
500 kids in all of those districts. Each district has 
a special education coordinator. Because we could not 
possibly tram everyone within two years time, we are 
trying to bnng inservice people to the islands or send 
these people to the states so they can get some 
training In each district today we are trying to provide 
services to the mildly, moderately and severely 
handicapped 

it IS not easy to identify all of our handicapped cases. 
Q ^specially when yo j think about an island that is 500 
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miles away, and the ship only goes three times a year 
In our d^stnct they have completed a search without 
any funds and have identified about 30 children with 
hearing problems. Now until this is done d is very 
difficult for us to do any kind of comprehe;isive 
planning. We are trying to retrain from comirg up with 
some kind of comprehensive plan that is uevelopbd out 
of our dreams. We must get this search project com- 
pleted and identify ail of our handicapped children, 
the kinds of handicap they have, where they are. and 
then start thinking in terms of what services can be 
provided. Of course we have some ideas, the itinerant 
model may be the most workable one. Tiien you can 
shift a person from school to school and with a minimal 
amount of expenditures. 

We also have manpower tr^^ming designed to provide 
two territorial trainers who would visit each district and 
then work with a district trainer. They would go to 
a school and train the total staff It is designed to be 
conducted when school is in session, and the training 
packet;.^ are designed to address problems as they 
are identified in the classroom. We are also operating 
an early childhood project and we're hoping to 
expand it. 

We also have a Title 111 project which is basically 
involved in developing materials. One of the problems 
IS the nine languages. The Title III program tries to 
evaluate what is going on in the classroom, see what 
kinds of problems the kids are having with the matenals. 
and then design special kinds of materials to be used 
in the classes The materials are actually diagnostic 
and remedial packages Because of the ri ralness and 
remoteness of our area, we feel that most of the 
objectives of this conference are very relevant to us 
and we hope you. too. will learn someth^g from us 
Thank you 
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When i go places and represent the Bureau \t is 
usually pretty obvious thai I m no\ an Indjan Many 
Indians don t look Indian anyway — th<?y don t have 
a feather and all that Jn the Bureau ot Indian Affairs 
we are changing W is already nctici^able in many aieas 
Thfef^ s iess Anglo leadership and more and more 
^ndtan leadership We have sev^n BIA representative's 
here at this rcntcrence and four of them are Indian 
i U be intrjjucmg them m just n minute We have BIA 
programs m about 40 states, but actual education 
progranis operated by the BiA are mi? states We have 
200 BIA schools — federal schools for Indians — 
nationwide They cover fror:^ kindergarten through 
junior college 

As far as spec^a education is concerned, we d^dn t 
do a «ot ^n the B^A until around 1967 or 1968 Some 
programs began to appear primarily on the Mavajo 
reservation and m the last few years we have made 
considerable gams The word categorical was men- 
tioned earhpf We don t have categorical funding for 
special education «n 8iA We need that, we know we 
do but we haven't been able to get it yet Title 1 — 
ESEA funds have helped us most Pari B of the Edu- 
cation of *he Handicapped Act. Title VI funds, have 
also heen helpful because they provide us with an 
adrnmisirative peri>on to work full time m special 
education m the central office So we do have some 
prograt'S 

Almost all of you deal with Native Americans some 
time Out of 200.000 Native Americans m school, only 
50 000 or about one-fourth of them are served by the 
BIA and public schools serve tne rest At times you 
will prooabiy want to ask questions of BIA people 
who work withm the schools At the present time there 
are about 13 000 Indians m college, and about i .OOO 
rf>ce<ve degrees each year So we are getting more and 
more higher educated Native Americans who are 
increasingly able to assume leadership roles m the 
BIA as wen as other areas 



The BIA has come a long way m the field of special 
education and we owe a considerable p^ri of that 
to the Nrticnal Association of State Drroctors of Special 
Education, the other state directors in our region who 
have worked closely with us. and especially the PRC 
and ALRC tor their help ove' the jecent months ar^d 
years V^e just published a special education guideline 
for the BIA and this came about through the assisto-ce 
of the RFC here in Salt Lake I hope you wiil get 
acquainted with the folks 1 have introduced and find 
out now they can be of more help tc you 
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In Colorado each year we went to the legislature 
and asked tor money and they said, tine, we want to 
serve aH handicapped children How much money do 
you want'' We would give them a figure and they would 
cut It down a little So. m 1972 they said, no more? 
Go out and find the kids and tell us how much ?t wHI 
cost to educate them We will do this on a busi..;.3~ ^'ke 
boSis We went out. made a check hst. screened every 
kid tn the elementary schools, and grades 7 and 10 
in the secondary schools. We found that 85% of the 
teachers^ referrals using this screening mstrument were 
accurate The number one thing we learned was that 
teachers know their kids. Never undersell them. Numbei 
two. we felt that with the proper support, materials 
and assistance, the regular classroom teachers can 
serve the majonty of our handicapped children And 
number three, we found out where the kids were. 
There is no excuse m special education not to be able 
to supply the data that you are domg a good job 

We have a mandatory law that we will serve all 
handicapped children You have the same laws m 
many of your states We have 181 ochcoi districts in 
Colorado ranging in size from 12 stuaentr to 93,000. 
It was impossible to attempt to work with each 
individual district so we reorganized the state into 
43 special education administrative units Every unit 
has a director of special education^ some have assist- 
ants, and every unit has its own staff to provide 
<^ervices to the rural areas 

We are all gome to have to develop, regardless of 
whether we arf urban or rural, a good n^anagement 
data system ^ou must know how much time the kids 
spend with t^e teachers, what the teachers do. and 
most importantly, are you d:>ing any good m special 
education*? How many of your speech students 
are rerr ated each year? How many of your learning 
disability students are remediated each year? We 
can give ycu those figures m Colorado 
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Last year the legislature appropriated $2 miliion for 
the inservice training of regular classroom teachers in 
dealmg with children with handicaps. We inserviced 
over 20,000 regular teachers last yee^. This year it 
looks like we are going to be running about 28,000 to 
32,000 By July 1 of this year every education major 
will have received training in special education as 
a graduation requirement. This has taken a long time 
♦o do. We honestly believe that by the use of inservice 
training for every teacher in the state, by the use 
of the administrative units and the fine staff? *he rural 
areas ore developing, that we will be able to provide 
services to every handicapped child by the end of 1976. 
The teacher in the rural or remote area is not an 
isolated person. They are part of the total team. 
Thank you 
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Pm very happy to have the opportunity to be with 
yo^j dur ng this conference and I am very happy to have 
Six of uiy colleagues from the state of Nevada here 
with us 

Ali of our states represented here have, in my opjrion. 
many of the same problems and needs This «s especially 
true m special education areas, and Nevada is nu 
exception to tha\ Our state is 350 miles w de and 500 
miles long. Our total population is just around 500.000; 
cur two major popula* jn centers are, of course. 
Las Vegas and Reno ano they comprise approximately 
85% of the population We have seventeen counties 
and seventeen school districts, which simplifies our 
problem a little more than maybe some of the rest 

you. We have a mandated special education law and 
a unit financing system which. I believe, is one of the 
better ones. The only problem is we are omy appro- 
priated half the money to do the job. so we are only 
doing halt the job We're serving approximately 52% of 
our projected handicapped population and we have 
many, many problems in special education that we 
are not getting to Of course, one of the most serious 
problems is how to provide services in remote and 
rural areas 

From the state department level we provide consultant 
services, mservice training, workshops obtain materials 
and media, we do some diagnosis. We have a two-man 
staff, we have limited funding, so we "ire not able to 
do the job effectively m Nevada from a state department 
level 1 can t say enough good things about the uni- 
versities We only have two. but they are good ones 
The staff at these universities do the same kinds of 
things that we do at the state level: they go out into the 
districts and provide excellent services to teachers 
and kids and parents in those districts We also have 
a good working relationship with related agencies m 
our area 



We re not reaching teachers and parents and kids 
who live 400 miles from the nearest windmill. At certain 
times of the year you can't even get back there, unless 
by helicopter. We got the idea that the only way to 
bring services to these people is to assign someone 
to work with them. If he had to tie a Honda on the 
back of his station wagon, take a bedroll, or fly, our man 
has done that. We call him our circuit rider. I feel that 
he is doing the job. Today, in the second year of 
this project, our circuit rider has brought services to 
over 350 kids in some very, very remote, rural areas. 
He's helped insorvice regular classroom teachers. 
When he*s out there, whateve' the problem might be. 
he diagnoses, he prescribes, he inservices, he brings 
materials and meiia O'jr circuit rider is housed at the 
University of Nevada. Reno, This project is the combi- 
natiori of lots of efforts, but it is funded jointly by 
the RRC here in Utah and the Learning Resource 
Center in Las Cruces. It gets a little help from the 
Nevada state department, a little help from the Univer- 
sity of Nevada. Reno Unfortunately, this program 
only u VG8 the northern part of the state We're looking 
now m\o serving the southern part of the state. 

In closing, may I say I'm wearing three different hats 
at this meeting. As a consultant ^o the state department 
of education in Nevada. Tm indebted to the Regional 
Resource Center and the Learning Resource Center 
for providing Nevada with the opportunity to try 
and get some services into the remote, rural areas, as 
a member of the management board of Region ^3. 
I am grateful for the opportunity to attend conferences 
such as this, for all the other services that you people 
have given our state and our region, and as president 
of NASDSE. ' am coifident that the cooperation 
between agencies on a federal, regional, and state 
level indeed exists Thank you 
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A]so presenting: 
DON TRUMBULL 

Specialist, Mental Health. State Training Program 

) would like to tell you what ) see as significant 
movements on the state department ieveJ in Oregon 
that are going to affect not only service to rural chil- 
dren, but services to all children who are handicapped. 
One IS current legislation Last year legislation was 
passeo that requires all school districts to be respon- 
sible for the education of all school-age children, 
whether they serve them in or out of the distnct. 
Teacher certification is being changed so that there's 
a combination certificate where a single teacher is 
trained to serve ELP. emotionally disturbed, physically 
handicapped and extreme learning problem children, 
under a single service model Under Title Vl-G monies 
we are providing diagnostic services for children in 
rural areas where such services are not available. 
We bnng the children into a diagnostic center at one 



of our cotleges. This program has now developed 
model satellite centers 

Under Title W we have probably the most advanced 
program in the state it is designed to demonstrate that 
you can teach kids with varying handicapping condi- 
tions within the same model. It is going into its validation 
this next year. We also have a network of regional 
SEIMG centers. Another significant happening in our 
state is a new program, the Parent as the Consumer. 
We are beginning to educate parents as to what is 
a good program and what we should be delivenng. 

Don Trumbull — One of the problems we've had was 
that Oregon was late in getting into services for the 
trainable mentally retarded. We did not realJy attend to 
that issue except to put these folks in mental institutions 
until 1969. When the state did move in that direction, 
they chose the mental health division to administer and 
fund TMR programs, which are mostly located in public 
schools. We have to coordinate to keep government 
agencies from setting up problems that districts have 
to overcome. 

The mental health division has seven distinct services, 
four of them applicable to educational services to 
rural areas. The first is diagnosis and evaluation. We 
have a center in Salem that does diagnosis and 
evaluation for the MRDD population, and six satellite 
centers. The center, upon need, will release a traveling 
team to go to the remote areas, diagnose and evaluate 
suspected youngsters who have been identified by 
the local mental health clinic. The second service is 
a parent training model to train teachers in the 
techniques of parent training and to develop a pro- 
gram for parents to work with their own children 

As a third service, we have service coordinators serving 
24 of our 36 counties. This concept developed around 
each county having a fixed point of referral — some one 
person that the MRDD population could identify with 
and have services directed from. The last program 
is a preschool program for MRDD chldren from birth 
to six years. Currently about 350 children are in 
preschool programs. 

With the TMR program we have discovered a way 
to deliver service to rural areas. When a TMR youngster 
is identified in the rural community, an aide is placed 
in either an EMR classroom or in a regular classroom 
with the responsibility of providing educational services 
to this child. An aide can have up to four children tn 
a regular classroom. This child can get on the same bus 
with his brothers and sisters and go to the same 
school This is the most normalizing thing that can 
happen to a handicapped child. The effectiveness of 
our whole TMR system is measured by the student 
progress record, which is a criterion referenced test 
covering thirteen major areas It is a pre-post test which 
we have computerized at the state level so that the 
progress of every student is charted on a yearly basis 
We are feeling pretty good about it Thank you 



ERIC 



205 



ALASKA 



'Hi Of mi SUffMfKIS 



RSf!> mum m^'^ 



DALE LeFEVRE, Presenter 

Assistant Professor of Teacher Educat^on. 

Universtty ot Alaska 

Wednesday, February 5 



Also presenting were: 
ARLYS LOEW 

Actmg Director. Specml Education 
Alaska State Operated School System 



Tom Brown, of cou* >e. sends his best to all of you 
He too, IS t^ed up w\h the legislature tryjing to get our 
annual funds Alaska has several agencies that are 
directly related \o the education of children m rur^l 
remote areas Of course the state department of 
education is involved represented here today by th€ 
acting director of special education. Arlys Loew 
The Bureau of Indian Affa^-^s has many schools m the 
State of Alaska, the Alaskan Native Associations are 
*/ery much irwolved with Alaskan youth, and we at the 
University of Alaska are also very much concerned and 
involved When we talk about rural remote, we have 
that in ample quantity, our state having dime; 3)ons 
both north south, east and west greater than the 
contiguous 48 states, square mileage approximately 
1 5 of the contiguous 48 states When Arlys goes to 
Visit her most remote school, Atka, which is about 
2,000 miles out m the Aleutian Cham, this must be done 
by boat for 2,000 miles on open sea The University 
of Alaska campus e>^tends from Yakutat to Metlakatia 
which are about 800 miles apart None of the com- 
munities are connected by road so we measure our 
distance by air time A couple of years ago the state 
department realized that the \^ aining needs of teachers 
in the \/ery rural and remote a eas were not being met 
so they contracted with the Unr/ersity of Alaska, Juneau, 
to initiate an ongoing inservice teacher training prograf«» 
which was designed essentially to offer teachers m 
rural Alaska the skills they would need to educate 
exceptional child'^en m their care within their own 
classrooms Wp have been very successful in taking 
programs to these teachers It is very expensive but we 
are managing to do it 1 have two people on my staff 
who a'e on the road m the air I should say. four 
out of every five teaching days of the week 
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Arlys Loew — Basically, education to all children in 
Alaska is based on three quite different organizational 
systems. You have the borough system for larger cities 
like Anchorage. Juneau, Fairbanks, You have those 
children served by the BIA schools and these basically 
are rural and remote schools The responsibility for 
ail the oth^^r children rests with the state-operated 
school system. First of all, if we are to identify excep- 
tional children in a rural, remote area where you have 
not only three separate cultural groups — the Indians, 
the Aleuts and the Eskimos — but you have a white 
ponulation that has come in from the outside, what 
means for identification of exceptional children is 
appropriate to each of those cultural groups'^ Wfiat 
right do we have to move into a village and say this 
child IS mentally retarded or this child is learning 
disabled, without looking at the implications for that 
child within his village setting? What is the impact on 
a village if we say there are 20 handicapped children in 
your village when within that village life, perhaps those 
children are absorbed comfortably and well into the 
culture? And yet. how do we account for those dollars 
that we receive from the federal government without 
being able to identify accurately the problems those 
children have in some terms that articulate with 
the dollars we receive'^ What are the qualifications of 
the people who are to do these identifications^ How do 
we find the people and put them out into those fourteen 
regions and keep them in touch with things that are 
happening in the outside and still keep them in tune 
with the communities m which they live'? What is an 
appropnate curriculum for the child who may live 
his life in a rural village in Bush Alaska or in a com- 
munity uf 2.000 or 3,000 people, but who also must 
be prepared to make the transition to a culture outside'' 
Are there some t^asic qualities that we can develop in 
exceptional children'? Can we bridge the gap between 
identifying and working with the handicapped child 
and the gifted child b-cause of the tremendous need 
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for leadership m skilled people to come into Alaska 
to take the place of those of us who are coming in 
fforn the outsido*^ We do have mandated special 
education from c to 21 and this is an ^deal beginning. 
I think We do have legislation that provides for assess- 
ment and annual reassessment of children, that pro- 
vides the parent ttn? opportunity to challenge that 
assessment We need appropriate funding, we need 
additional legislation, we need strong leaders, if we 
are going to tackle the job that we are doing 




RONALD MALLOTT 
Alaska Federation of Natives 



Ronald Mallott — I think that special education is 
reaching out to the people at the closest level possible 
— personalization not bureaucracy. Our problems are 
not merely identification, not merely diagnosing I think 
one of our major problems is prevention We are 
required to remove our students from their home 
environment in order to provide an education We are, 
in effect stpslmg them from their families, the land 
that they love We are, in order to provide therr. an 
education creating special education problems The 
State of Alaska has approximately 350.000 people 
Of that population, the native population is about 
55.000 Would It ama/e you to know that of that 5!:\000 
people, the Alaskan native has the highest suicide rate 
nationwide"^ It has the highest school dropout rate 
nationwide It has the highest alcoholism rate, nation- 
wide So I think we must direct our concerns, not only 
in Alaska, but nationwide to preventative measures 
m special education There are caui^ative factors 
outside of birth defects I think it beh^ oves us to 
direct our attention to those factors 
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The Division of Special Education under the direction 
of Mr Ehe S. Gutierrez has been very successful in 
movmg special education forward ir the State of New 
Mexico during the last four years. New Mexico has had 
special educattcn programs since 1958, but prt.QiPss 
has been most rapid since I97l as categorical funding 
took effect The legislature has mandated services 
for ail exceptionel children by 1977, However, the 
legislature has not been as willing to appropriate 
sufficient resources to implement the mandate 

New Mexico ts a state with a large geographical area. 
There are 32 counties and 88 school districts One 
district, Albuquerque, has approximately one-third of 
the total school and state population. Eleven other 
school districts have approximately one-third of the 
population, while 76 school districts share the 
remaining one-third 

One of the highlights of our work is the incidence 
study, of which many of you have probably hea^d. 
By using a stratified random sample m 16 school dis- 
tricts as representative of the geography, the size, the 
ethnic composition, and the economic level of other 
school districts, the results were a good sample. 
The rate of incidence is very close to the national rate. 
The study indicated approximately 25% or about 45,000 
children need special education services 

As a result of the incidence study New Mexico 
developed a plan for the delivery of services. To avoid 
labeling children, the plan is based on educational 
levels of need referred to as A. 6, C, D and E instead 
of categones 

The Division of Special Education has developed 
guidelines, procedures and a manual for administrators 
They can quickly refer and see how to establish and 
to implement special education programs in accord- 
ance with the guidelines As you know, one must 
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re-educate decision-makers about special edu^ati'^n. 
The administrators want to cooperate They want to 
enhance their school programs. They have welcomed 
the manual as a planning aid. 

Special education is growing in New Me>ico Four 
years ago we had programs in 36 districts; today there 
are special education programs in 82 of the 88 districts. 
This year four more have applied. We are serving 
approximately 9,500 children, which is close to 25% 
of the total need, but we still have a long way to go. 

New Mexico has four regional special education 
service centers with four components: diagnosticians, 
teacher training, program development or technical 
assistance to local school districts, and media and 
materials. The diagnosticians in the centers will have 
diagnosed and identified a few more than 2,000 children 
by the end of this school year. They are cn schedule 
with the predicted outcome. New Mexico has teacher 
certification requirements, and is adopting competency 
based certification for diagnosticians. We need to 
serve more of those children who are not being served 
and increase services to those who are underserved 
I hope that today has been one of communication 
between you and the State of New Mexico. Thank you. 
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U IS a pleasure tor me to bring you greetings from 
oig, wonderful Wyoming, and especially from Lamar 
3ordon who at this time is meeting with the legislature. 
In Wyoming we are experiencing the phenomenon 
that some of you have gone through; it is called impact 
We have lots of coal, consequently we are getting 
lots of people as companies are building power plants 
Rock Spnngs three years ago was a quiet little town 
of 8,000-9.000 people Today the population is close 
to 30.000 It really creates problems for schools because 
it takes all the tme and energy to keep buildings and 
teachers, much less trying to worry about some of 
the other impact problems. One of them is that the 
incidence of handicap is much higher than it is with 
the normal stable population that we are used 
to serving 

We are doing some things we think are rather signifi- 
cart We've had good state law on the books for 
several years — very comprehensive law, but it had one 
big flaw It didn't have any timeline for implementation. 
This IS one of the thing,s Lamar is doing right now — 
developing rules and regulations to implement the law 
regarding education of the handicapped children in 
the State of Wyoming It will have the timelines built in 
to comply with the federal mandate. By September. 
1976. all districts will have submitted a plan and by 
1979 It will oe implemented 

We've developed a delivery system, an Educational 
Resource Center concept This year we have five 
operating ERCs m the state, which provide an organic 
zational structure for special services The ERCs provide 
four total services program facilitators, material spe- 
cialists and material centers, in addition to the diagnostic 
personnel the special teachers, the speech and occu- 
pational therapists, the whole gamut of specialists 
that we utilize We are really pretty enthused about the 
ERC plan Working with the NWRRC crew in Oegon. 
we are getting lots of services, things are beginning to 
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happen. We have had a problem with getting our 
regular classroom teachers to find out more about 
the special classroom programs since the main- 
streaming concept is being pushed, A lot of those 
teachers have many handicapped kids in their class- 
rooms As an incentive for these people to find out 
more, the state department has come up with a 
recertification credit program. The ERC staff do lots 
of inservice for recertification. This seems to be quite 
an incentive, especially in an area such as ours where 
we are 350 miles from the only state university 

We have a new hearing conservation project this 
year which is working out well. It provides a resource 
for rural areas. Our speech therapists for years have 
isolated hearing problems but there was nothing they 
could do about it except refer the child to the family 
doctor, and unfortunately the doctor wasn't always able 
to provide assistance. The RRC and LRC people are 
providing some really great services to us as I know 
they are to the rest of you and we are very happy we 
can be a part of this type of conference Thank you. 
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Washington state taw provides tor a mandatory capped in rural and remote areas receive parity m 

education of all children who are handicapped This support services, to assist decentralization from the 

includes funding for learning disabled and emotion- institutions — these are our pnonties Thank you 

ai!y disturbed children The functional definition 
contains refer?al procedures provisions for a wide- 
range assessment development of Short-term and 
long-lerm objectives, continuous measurement of the 
child s progress and program effectiveness Included 
in this mandated process is the parent We are 
extremely grateful for assistance front the governor 
of the state and from a very knowledgeable state 
legislature A major consideration has been the 
support we have received from the state public school 
superintendent who has kept involved* aware, and 
interested Accurate data, facts, and projections which 
we provide, these kinds of systems helped us to 
educate the legislative people The state office has 
been supported and advised by a special education 
advisory council composed of parents and educators 
The council meets regularly and assists in developing 
state policy Believe me they are not a rubber 
stamp group 

We in Washington are tremendously proud and excited 
about our direction but we aren t complacent We 
have over 160 people active and involved m fourteen 
different task forces, investigating, determining and 
recommending m such areas as redefining the 
emotionally disturbed definition, vocational education 
for the handicapped on the secondary level, teacher 
certification and special education, early identification, 
institutional programs, and so forth Our state plan 
clearly indicates state priorities The RPC and the 
ALRC provide an added dimension In summary, our 
priority is to keep going Early identification with 
intervention and intermediation, to mciease training 
opportunities in continued close cooperation with 
our teacher training institutions, to stimulate and 
^ facilitate pre-school programs, to guarantee the handi- 
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On behalf of the six colleagues here frofn Montana, 
and Mr Larry Hoimquist. 1 bring you greetings from the 
Big Sky Country and Land of Shining Mountains. 
About a year and a half ago Montana came under a 
new state constitution In addition, just over a year ago 
or less, we got a new special education law and the 
pressure groups were very strong m Montana and 
they demanded immediate implementation of that law, 
that IS. for this school term, 1974-75. The guidelines 
came out the 27th of September, which is about a 
month after school starts up there, so we are wrestling 
with a lot of problems We are currently holding meet- 
ings in the state to rewnte, extend and clarify those 
guidelines that were wntten last September 1 think this 
was an excellent bill, an excellent piece of legislation. 

Probably the most important new concept m the 
law IS the term educationally handicapped. This is a 
very broad term under which you can qualify about 
any youngster who needs some form of special 
intervention to keep up. to achieve adequately in the 
school system One of the special conditions that 
IS paiticularly noted in the law is a large Indian 
population To implement the law> the guidelines 
establish local study teams 

These teams have the authority for placement with 
ail the restrictions that have been mentioned in this 
conference about prior parental approval previous 
to diagnostic testing and previous to placement The 
child study team has tremendous authority to go 
ahead and make such placements So there is a great 
degree of local control and that seems to stem pn- 
manly from our new constitution We have the regional 
services concept where the state is broken into five 
regions for special education services I think four 
of our seven people here are from regional service 
centers throughout the state 

The emphasis in the law is on rural remote areas 
The people from the regional services have a funda- 



mental rule that says the smaller the school and the 
more remote, the higher tht priority in terms of services 
We h;?ve a large Indian population in the state, some- 
where around l0%-20% We have seven reservations 
which are the most remote, the least developed, and m 
the least desirable areas in terms of the economic 
potential and possibilities for these people 

It is very easy to create school districts in Montana 
and there has been a good deal of consolidation and 
annexation taking place recently, /ou in the admin- 
istrativief end know what 2«000 school districts present 
in the way of problems, especially with emphasis on 
local control 

Governor Judge has a decentralization program for 
services at the state hospitals which has reduced the 
population in our two institutions about half. I think 
most people agree with that in principle, particularly in 
such a large area. However, the new law says schools 
have responsibilities for special education in Montana 
for the age group 0 to 25 As these people come 
back into the communities. 1 am sure you can see we 
will have a much greater responsibility We will have to 
develop programs and services that we had not even 
thought about before. 

I would certainly second the comments about the 
dedication that I feel among the participants in this 
conference I'm greatly impressed with that, the training, 
the fervor I sense here. I really do have many ideas 
to carry home I hope that I can. through my position, 
assist in the development of special education in 
Montana Thank you 
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This great State of Utah has a few over one million 
people Of that population 316,000 are school children 
pnd 54,414 have been identified as handicapped. 
If you wHi note, that i$ about 17% of our population. 
We are serving 41248, which is about 75% of the 
identified handicapped, or 13% of the school popu- 
lation {Using visual aids, Dr Pace showed the 
approximately 100-mile-long strip that contains well 
over half the population of Utah. A color-coded map 
defined regional service areas.] These colored sections 
represent an effort by the legislature to provide 
educational regions in our state to help bring 
better service 

As many as seven years ago we sensed the need 
to bring leadership persons to this huge land mass out 
of Title Vl-6 monies and we paid for a special edu- 
cation coordinator to be placed in each one of those 
colored areas on a demonstration basis. The super* 
iniendents truly like these people, appreciate the 
services they give and need. They are ]ust not willing 
to pay for it One of the real things you need to do 
when you think you have a great program going is ask 
them if they will foot the bill It tells you in a hurry 
where you are Even m these targe land areas the 
people mostly live m small communities, a few hun- 
dred, a few thousand. Utah doesn't lend itself to living 
out by yourself 1 guess the culture is just gregarious 
Whether it is rural, remote or urban, our task is to 
get services to kids with a wide range of options. 

Every state has to conceive of a procedure to find 
the students and you will notice in component one 
<visual aid) Project ID. the identification of students, the 
assessment of student needs, the development of 
prescriptions We developed a single page of descrip- 
tors, and asked every regular teacher m the state to 
respond It produced a census of the unserved These 
descriptors seemed to be sufficiently useful and we 
found in sampling them that teachers are about 92% 



accurate in recognising a child has a handicap. 
We have now gone back, and with the state team, we 
are doing diagnosis and prescription work and reporting 
that prescription to the school district personnel on 
every <:hild in the census I believe the one thing 
we ve maybe done with a little more thoroughness than 
seme :^ti^ers is what we call a third-party evaluation. 
We are now in the process of completing 15 of the 40 
school districts in testing every unserved child. As we 
complete this identification, diagnosis, and prescription 
and report it to the proper people in the school 
district, we send a team in, a team of people not 
from the state school office — but of someone at ihe 
superintendency level, university representatives — 
and they conduct a procedure in which a district does 
a self^valuation. The third-party team submits to 
the districts and to the state office a document. 
Then the state office staff go into a planning session 
with the districts in which the goal is to develop their 
instructional leadership, to use the third-party analysis 
to equip, administer, teach and support the personnel 
and implement the prescriptions, to evaluate their 
effectiveness. 

We are faced with the legal concept across the nation 
of offering the least restrictive intervention. We're embracing 
the cascade system and find it most useful as we do 
the identification, diagnosis, prescription and placement; 
whether the child is rural or urban or remote. Mobility 
is important; we move children away from the main- 
stream only as far as necessary and return them as 
soon as possible In Iron County we have a center 
that brings in students from several surrounding 
counties and they live there from Monday through 
Friday and go home on the weekends. Last year they 
were in the state institutions, t think that is the response 
to rural remote that helps the child get the kind of 
training that we cen t give him in his neighborhood 
school. We need conferences like this to improve the 
state of the art Thank you. 
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DEMONSTRATIONS: The Portage and Telepac Projects 



On the tifst day of the conference, Monday. February 3, 
there weie two outstanding demonstrations of current 
projects which are experimenting in new approaches 
to better servd handicapped children in rural and 
remote areas Each demonstration was two hours long 
and enabled the conference by providing a relevant 
context and stimulus pnor to the beginning of the 
workshop sessions. 

THE PORTAGE PROJECT: 



The growth of programs for preschool children has 
been paralleled by an increased involvement of parents 
in the education of their children. Dunng recent years 
there has been a concerted effort by federal funding 
sources, such as the Office of Child Development and 
the Bureau for *he Education of the Handicapped, 
to fund programs thiit involve the parents of the 
children being served. The Portage Project* a home 
teaching program, is an attempt to directly involve 
parents m the education of their children by teaching 
parents what to teach, what to reinforce, and how 
to observe and record behavior. The Portage Project 
presently serves 76 handicapped children from birth to 
6 years of age The children live within the Cooperative 
Education Service Agency No. 12 area in south-central 
rural Wisconsin, 

For further details contact: 
Oavid Shearer 




Director, Portage Project 
CESA.12 

Portage. Wisconsin S3901 

THE TELEPAC PROJECT: 



It is the purpose of this project to develop and assess 
the intervention effects of a model using telecorr- 
munications as a basic mode of communication with 
parents using prepared instructional packages" as 
a major treatment resource for assisting in the treatment 
of severely handicapped homebound children in rural 
areas The model is designed to be consistent with 
the fiscal and manpower resources of rura] areas. 
Although much of this project is stUI in its infancy there 
are components which can currently be demonstrated. 
This program is housed at the Exceptional Child 
Center, a project of Utah State University that promotes 
multiple experimental efforts in special education. 

For further details contact 
Dr Allan Hofmeister 
Director. Telepac Project 
Exceptional Child Center UMC-68 
Utah State University 




Logan. Utah 84322 
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PORTLAND GOAL STATEMENTS (December 1973) 



The December, 1973 Portland Conference on ' Delivery 
of Special Education Services m Rural Remote Areas ' 
and subsequent report articulated 57 goal statements. 
The 1975 conference on * Implementing Special 
Education Services in Rural Remote Areas" is a follow- 
up to the original effort with the intent of extending 
the goals from Portland into implementanes — concrete 
action steps A gestalt of the goals (now called 
Tactical Arenas) is listed below and served as a model 
for the three Task Forces for ihis working conference: 
Porgram. Administration, and Legislation, The three 
digit numbers below represent the 57 goals developed 
in Portland which now become the basis for devel- 
oping a tactical model or guideline on how to impiement 
those goals in rural remote areas. To honor and utilize 
the wisdom of the goals the task forces dealt with 
each goaf statement either in total, in part, or in revised 
form for the sake of achieving maximum clarity and 
relevancy The latest articulatior^ of the goals into 
Tactical Arenas is now found in the body of this 
document by Task Forces. 

Conference Goal (February, 197S): Implementing 
Special hducation Services in Rural Remote Areas^ 

Strategies: The way to achif.ve the stated goal is 
through the broad approaches of Program, Adminis- 
tration, and Legislation 

Case Categories: Homebound. Regular Class. Special 
Class. Residential (applicable only to the Program 
Task Force) 

Tactical Arenas: 

10 Program Task Force 

1,1 Identification 

1 1 1 Identity and provide S'ervices to all unserved or 
underserveci handicapped children 

1 1,2 Identify and diagnose all handicapped children 
includmo minority groups, througn the devel- 
opment and use of appropriate procedures: 
provide correct programming in special 
eoucaiion through a free public education 
system 

113 Develop, implement and evaluate a continuous 
process for identifying exceptional children m 
remote rural areas for all ages, including 
preschool age children 

1 14 Identify iow-mcident handicapped children 

presently receivmg services in state institutions 
or local communities and those presently 
receiving no services 

1 1 5 Art'^ulate current unmet needs of identified 
childri n 

116 Identify and assess education, medical and other 
services presently available to low-incident 
handicapped children in remote areas 

1 2 Curricula (diagnosis, prescription, program, and 
evaluation) 



12 1 Identify components of a successful model to 
deliver comprehensive education services to 
exceptional children and their parents in remote 
rural areas 

1,2.2, Provide early education programs for a'l children 
with special needs 

1 2.3 Develop a comprehensive special education 

program focusing on specific needs of culturally 
and ethnically different children 

1.2 4, Identify and orovide services to all unserved 

or underserved handicapped children 

1 2.5. Develop and implement a systematic plan to 
upgrade existing services and provide appro- 
priate diagnostic services where they do not 
exist to all rural remote districts to ensure 
appropriate diagnosis and ijlaccment of all 
handicapped children 

1,2.6. Devise comprehensive statewide planning 

strategies to give specific attention to: designing 
and implementing appropriate service delivery 
systems for the communities involved 

12 7, Establish special education programs for all 

handicapped children and youth in rural remote 
areas 

1,2.8 Provide appropriate educational and r > *ed 

services to all handicapped children in ^ jmote 
rural *ireas 

12 9 Develop curriculum materials which recognize 

cultural differences and are relevant to the needs 
of the student 

1,2 10 identify and diagnose all handicapped children, 
including minority groups, through the develop- 
ment and use of appropriate procedures, 
provide correct programming in special edu- 
cation through a free public education system 

1.2,11 Plan, implement, evaluate and modify programs 
on the basis of identified needs 

1,2.12. Develop, implement, evaluate and modify 
referral systems 

3 Training Inservice and Pre-service 

1.3,1. Provide inservice training (with follow-up and 

evaluation) to motivate and prepare educators to 
individualize instruction lor all children regardless 
of learning differences or handicapping 
conditions 

1.3 2. Provide appropriate pre- service and inservice 

framing for regular and special education 
classroom teachers m remote rural areas related 
to the learning needs of handicapped children 
and skills for meeting them 

133 Provide adequate special education inst'tutions 
to develop competent teachers, supervisors 
and consultants to meet the immediate and 
long-range needs of the developing special 
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education program including mservice orientation 
for regular classroom teachers and school 
acjmm^strators Recruitment of personnel from 
<ural areas and the implementation of mservice 
t nd extension training in rural areas should 
oe stressed 

Modify university teacher preparation programs 
to include training for general classroom teachers 

Conduct mservice prograrr^s tor classroom 
teachers in remote rural areas to develop 
competencies in special education 



14 Parent and Community 

1 4 1 Identity components oJ a successful model to 
deliver comprehensive education services to 
exceptional children and their parents m remote 
rural areas 

14 2 Organise community groups to enact, fund and 
implement legislation to provide appropriate 
special education programs and services to all 
handicapped children 

1 4 3 Increase parents' understanding of what an 
effective special education program is and 
promote parental involvement m the decision- 
making process at all levels of special education 

14 4 Make all community members aware of the 
specific needs of exceptional childrt^n 

14 5 Help parents of handicapped children influence 
decisions on special education programs 

1 4 6 Establish timelines and technical approaches 

to implement a carefully conceived informational 
plan for educating the "community" to the need 
for such programs 

1 4 7 Provide training for parents regarding realistic 

expectations of handicapped children, legal 
rights of handicapped children and effective 
educational programs 

14 8 Organize parent groups to represent the needs 
of handicapped children to local decision- 
making process 

2 0 Administration Task Force 

2 1 Communication and Commitment 

2 1 1 Establish personnel with an understanding of 

federal and state legislation and funding 
patterns m special education who can assist 
local school districts, educate local personnel 
as to legal methods and means of articulating 
to state legislators responsible solutions to 
local needs 

2 12 Evaluate and document present rural specia 
education programs operating under present 
state and federal guidelines to demonstrate the 
ineffective and inflexible cost and service 
patterns resulting from these guidelines 



2 1.3. f^ake the rural district responsible for assuring 
that parents gain a knowledge and understanding 
of the special education programs and 
component needs to help gain their acceptance 
and involvement in program planning 

2 1.4. Provide assistance to remote rural areas in 
identifying their needs and problems through 
special education agency intervention 

2.1.5. Develop an effective special education program 
that involves all educational and support 
agencies within the rural remote area 

2,1 6. Design a system for communication and 

coop3=^rc.,ion among state education agency 
staff members 

2.1.7. Treat handicapped people with as much 
acceptance and kindness as others 

2 1.8. Recognize programs and services for the 
handicapped as essential 

2,1.9. Continuously inform administrators and school 
boards in rural areas about sources of federal 
and state funds for special education 

2.1.10. Communicate needs for programs in rural areas 
to the State Department of Education 

2 2 Staffing 

2.2.1 Recruit and retain competent, certified trained 
special educators, ancillary personnel and 
consultants in rural areas 

2 2.2. Have a responsible advisor with knowledge 
of educational legislation who will work for 
and with rural remote area district administrators 

2 2.3. Devise comprehensive statewide planning 
strategies to give specific attention to: 

a Securing and retaining competent profes- 
sional special education skills 

b. Establishing procedures for utilizing itinerant 
multidisciplinary teams for identification, 
assessment and prescription of programs 
appropriate to the handicapping condition 

2,2.4. Employ greater selectivity in selecting general 
classroom teachers who may have the respon- 
sibility for teaching handicapped children 

2.3 Responsibility and Accountability 
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Develop effective interaction between parents, 
educators and legislators which will lead to the 
development implementation and evaluation of 
policies and procedures with the inherent 
flexibility and adaptability to provide the best 
possible service to handicapped children 

Provide rural remote districts assistance and 
support necessary to ensure appropriately 
designed education for every handicapped child 
receiving special education services 
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2 3 3 Facilitate receipt of adequate federal and state 
fundiny specifically designated for services to 
handicapped children by: 

a. implementing this organization through the 
State Department of Education with primary 
input from the local education 

2 3.4 Make local school distncts responsible and 

accountable for the education of all severely 
handicapped children m their jurisdictions. 
These children shall be educated locally or in 
more appropriate facilities elsewhere. Make 
every effort to return the individual to local 
school and community consistent with local 
facilities and the needs of the individual 

2.3.5. Develop and implement a procedure for local 
accounting and reporting to the State Depart- 
ment of Education of funds expended for special 
education programs 

2.3 6 Develop a cost effective appropriate program 
of special education services for rural areas 

3.0 Legislation Task Force 

3.1 Law 

3 11 Identify active vehicles that can be used to 

influence state, local, regional and federal 
legislative bodies to respond with enabling 
legislation and appropriations to ensure action 
for exceptional cnildren m rural areas 

3 12 Organize community groups to enact, fund and 
implement legislation to provide appropriate 
special education programs and services to all 
handicapped children 

3 1-3. Obtain legislation to define a comprehensive 
legislative program as recommended by the 
State Depaitment of Education 

3 1.4. Design and implement a cooperative {state 

education agency, intermediate units and local 
agencies and governing boards) statewide 
comprehensive systems for all exceptional 
children and youth in remote rural areas which 
will ensure the retention of quality personnel 
and delivery of appropriate supportive services 

3 1 5 Establish the right of each handicapped child 
to an education through legislation Parents, 
education agencies, nealth agencies and other 
groups will influence and support mandatory 
legislation 

3 2 Funds 

3 2 1 Obtain appropriations by Congress to assist 

each state in guaranteeing the purchase of an 
education commensurate with each exceptional 
child s needs 

3 2 2. Obtain adequate financial support from state 
and federal funds to assure equal educational 
opportuniti 3 for exceptional students m remote 
rural areas 



3.3.3 Obtain adequate money to fund special edu- 
cation programs to meet the needs of all handi- 
capped children in rural remote areas by: 

a. Demonstrating to federal legislators, state 
legislators and state boards that the per pupii 
cost for educating rural handicapped 
children is higher than for urban handicapped 
children 

D. Demonstrating to the above that many 
students in the rural areas are not being 
served at the present time 

c. Derronstrating to the above that professional 
personnel are not adequate to staff handi- 
capped prograirs for rural children 

d Working with state and federal officials to 
assure that decentralized funds are earmarked 
for handicapped provjrams 

Providing the community with information 
about special educatior^ programs and needs 
which will motivate them to work for and 
support special education programs 

3.3 4. Obtain legislation to provide an increase in 

funding for services to 20 percent of identified 
handicapped students not currently being served 

3.3 5. Secure appropriation of adequate funds for the 
support of needed special education programs 
m rural areas 

3 3 6 Facilitate receipt of adequate federal and state 
funding specifically designated for services to 
handicapped children by. 

a. Organizing rural schools into workable units 

3.3.7 Make the different need in rural versus urban 
areas apparent to funding sources 

3 3.8. Identify funding sources for the development of 
an appropriate delivery service 

3 3 9. Develop a cost effective appropriate program of 
special education services for rural areas 
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CONFERENCE E VALUATION 



The conference evaluation d^ta were collected m 
♦hree segments and reflected two generally different 
types of data. One part fo :used on the task force 
group meetings, their process and productivity. 
A second set of data focu sed on the overall confer- 
ence organisation, the rekvancy of the topics for 
discussion and the facilitii^s. 

The first set of data was collected Wednesday morning 
with the task force group sessions the previous two 
days being the targets (80 responses were received, 
representing approximately 60% of the task force 
participants) 

Two sets were collected on Thursday morning (60 
responses were received ;^r approximately 45% of work- 
shop participants rei^pcnded). The first related to the 
work of the task forctij on Wednesday and the second 
was the overall conference evaluation. The data 
are presented here according to the three sections 
and are labeled as such 
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Set Ono: Program task force group evaluations from 

Monday and Tuesday (Identification, Curricula 
Traming, and Parent combined). 



Question 1: Was your group able to develop meanmgful 
who, how, when and where steps for delivery of special 
education services to handicapped children in your 
area? 



Question 2: Can the outcomes from your task force 
be translated into action steps to be applied to vour 
state or program*^ 
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OuMtion 3: Do you tee! you had ample opportunity 
to express your feelings and opinions on the topic 
discussed in your group? 
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Question 4: Do you ff^el the group was structured 
and managed in such a way that allowed for maximum 
productivity? 
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S«t Two: Task force evaluation for the nine task 

forces working Wednesday (identification. 
Training, Curricula, Parent and Community, 
Communication and Commitment, f^esponsi- 
bility and Accountability, Staffing, Law, and 
Funding) 
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QuMtion 1: Was your group able to develop meaningful 
who, how, when and where steps for delivery of 
special education services to handicapped children 
in your area? 
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Question 2: Can the outcomes from your task force 
be translated mto action steps to be applied to your 
state or program. 
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Quwtlon 3: Do you feel you had ample opportunity 
to express your feelings and opinions on the topic 
discussed m your group*? 
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Question 4: Do you fee! the group was structured 
and managed in such a way that allowed for maximum 
productivity? 
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Set ThrM: Overall conference evaluation, 

OuMtion 1: Was the conference as a whole relevant 
to you and your work with handicapped children? 



QuMtion 2: Were the tactical arenas (goals) specified 
as a starting point tor the conference relevant to your 
unique geographic area needs? 
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Question 3: Do you feel that the conference provided 
a vehicle that wil) improve services to handicapped 
children in rural remote areas^ 
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Question 4a: How effective and beneficial was the 
Portage demonstration Monday m relation to the 
information presented*^ 
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OUMtlon 4b: How effective and beneficial was the 
Tetepac demonstration Monday in relation to the 
information presented? 



OuMtlon 5: Did you find materials oisplayed m the 
Information Dissemination Room helpful? 
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Qutstlon 6: Did you receive ample preconference 
information to help you prepare for the conference? 
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QuMtion 7: How effective were the resource persons 
m keeping the group task oriented and movmg*^ 
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OuMtlon 8: How informative and helpful were the 
reports by the state directors of special education? 
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Question 9a: Please rate "conference facilities " 
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Quntlon 9b: Please rate meals served at conference " 
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Oueition 9c: Please rate scheduling 
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EVALUATION COMMENT 



As can be seen from the bar graphs depicting the 
information collected, the conference was generally well 
received Wntten comments were encouraged along 
with the ratings and a number of constructtve responses 
were received There were 70 comments relating to 
the task force groups ranging from a simple "thank 
you'* to concern over the amount of material that the 
task forces were expected to produce in such a short 
time penod Comments were generally supportive 
of the facilitators and the overall commitment of the 
participants 

Suggestions were solicited for items that should 
and should not bt^ changed Comments received 
regarding suggestions for changes numbered 119, 
A comparable number of comments (120) was received 
regarding what should not be changed in future 
planning In general the comments regarding sug- 
gested changes covered such areas as "too much 
work for such a short penod of time/' ' cut out night 
meetings. ' 'allow more time for recreation/' plan 
for in-depth exploration of fewer topics/' etc. 

The comments on what should not be changed ran 
strongly in favor of the highly structured, intensive, 
task-oriented seriousness that prevailed throughout the 
three and one-half days of the conference Example 
comments were, keep the general format/' keep 
night sessions/' "'methodology fantastic/' etc. Although 
there is by no means consensus on the comments, 
there was overwhelming support for the conference 
and its format 
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Secnst. Judy 

Methods & Materials Specialist 
Library BIdg . Boise State University 
Boise. Idaho 83725 



Se)m. H Don 
Dev. Disabilities Planner 
Dept of Social Services 
333 South 2nd East 
Salt Lake City, Utah 84111 

Shearer. David 
Director. Portage Project 
CESA 12 

Portage. Wisconsin 53901 

Shoemaker^ Sue 
Project Assistant 
1614 North 30th 
Boise, Idaho 93703 

Smith, Lloyd V 

Special Education Coordinator 
P O Box 607 
Richtield, Utah 84701 

Smith, Michael 
Budget Analyst 

Budget Committee, Rm 7, Senate Bidg 

State Capitol 

Phoenix. Arizona 85007 

Sorensen, Randy 
Pupil Services 
State Board of Education 
University Club Building 
Salt Lake City, Utah 84111 

Sound, Manuel D 

Assistant Dist Director of Education 
P.O Box 314 

Truk. E. Caroline Islands 96942 
South. Frank 

State Service Coordinator. SRRC 
2363 Foothill Drive. Suite G 
Salt Lake City. Utah 84109 

Stamos. Ann 
Jordan Valley School 
3829 South 3rd East «5 
Salt Lake City, Utan S4115 

Sternberg, William R. 
Director of Special Education 
Box 94. Adams Street College 
Alamosa, Colorado 81101 

Stile. Steve 
Telepac Project 
Utah State University 
Exceptional Child Center 
Logan. Utah 84322 

Taylor. Mae 

Spec Comm Disorders & Fed Programs 
State Board of Education 
1050 University Club Building 
Salt Lake City, Utah 841 11 



Thomas. Eisa H 

Asst Special Education Coordmdtor 
Department ot Education 
Saipan. Manana Islands 96950 

Thompson, Delia 
Teaching Resource Center 
CHy University of N V 
144 W 125th Street 
New York. New York 10027 

Thompson. Jane A 
Director. Training Center 
Route 2. Box 42 A 
Roosevelt. Utah 84066 

Thompson. R Paul. Chief 
Special Services Branch 
BEH SSB-400 Maryland Ave , S W 
Washington, D C 20202 

Tibbitts, Stephen (Cap) 
Resource Psychologist 
Box 162 

Belgrade. Montana 59714 

Todd. Joseph C 
Training Specialist, 
CORRC 

Bradley Hall Room 114 
University ot Kentucky 
Lexington. Kentucky 40506 

Trumbull. Donald K 
Specialist Mental Health 
2570 Center Street, N E 
Salem. Oregon 97310 

Turnbow. Stella M 
President. DCARC 
P O Box 362 
Tabiona. Utah 84072 

Ure, Gerry 

Secretary. SRRC 

2363 Foothill Drive. Suite G 

Salt Lake City. Utah 84109 

Vavra. Lew 
Rural Guidance 
1948 G.and 

Laramie, Wyoming 82070 

Vogelsberg. Tim 
Telepac Project 
Utah State University 
Exceptional Child Center 
Logan. Utah 84322 

Wagner. Karen 

L D Specialist 

Carson City School District 

Carson City Nevada 89701 

ERLC 



Wamwnght. Ariyn Roy 
Principal Kemmerer Elementary 
Kemmerer. Wyoming 83101 

Walker Jaqueline L 
Project Director 
P O Box 609 

Toppenish, Washington 98948 

Walker. Tom 
Teacher, Trainable Unit 
499 West 400 South 
Cedar City, Utah 84720 

Warnck. Diane 

Director. Education Resource Center 
Jackson Co . JED. 101 No, Grape St 
Medford. Oregon 97501 

Wasson. Michael 
RRC Social Worker 
RRC-DLC 3202 No Wisconsin 
Peoria. Illinois 61603 

Weber, Susan 

S L Clinician 

Portage Project. CESA-12 

Portage. Wisconsin 53901 

West. Robert C 

Director of Training ISS&H 

Box 47 

Nampa. Idaho 83651 

Weston, Bruce 

Director, Calif, RRC 

600 South Commonwealth. Suite 1304 

Los Angeles, California 90005 

White. Frederick 
Coordinator Special Education 
90 North 100 West 
Heber City. Utah 84032 

Wiggms. Jim 

Consultant. Special Education Planning 
Colorado Dept of Education 
State Office Building 
Denver, Colorado 80203 

Wilson. William C 

Liaison Coordinator CORRC 

CORRC Office. 1201 16th N.W . Room 610 E 

Washington, D C 20036 

Wood. Carolyn 
Speech Therapist 
214 Quartz 

Kemmerer. Wyoming 83101 
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Yeygensen. Donna 
Telepac Project 
Exceptional ChHd Center 
Utah State University 
Logan, Utati 84322 

Vule. IRichard 
Admmistrative Assistant 
intermediate SD « 112 
910 N E Minnehaha Street 
Vancouver, Washington 98665 

ZeDer, Richard 

NWRRC. University of Oregon 
Ctinicai Services 
Eugene, Oregon 97403 
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APPENDIX F 

RMRRC (NOW SRRC) STAFF 



ERIC 
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RMRRC (now SRRC) STAFF 



Before, dunng and after the conference, each RMRRC 
staff member had several assignments that dealt with 
ihe conference. Major role responsibilities, including 
specific workshop assignments foHow 

Judy Ann Butfmire— Chairperson, facilitator for Parent 
and Community 

Shauna Edmond— Registration; conference office 

Vance Engleman— Conference Coordinator; document 
co-editor 

Dohna Gout^-^— Registration; conference office; travel 
Susan Harrison— information Dissemination Room; 
facilitator for Identification 

Merrill Johnson— Video and tapings; facilitator for 
Curricula 

Arlene Loftm— Conference secretary, registration, 
document typing 

Dons Mason— Registration, conference office 

Mack McCoulskey— Conference Evaluation; facilitator 

for Curricula and Staffing 
llene McKenna— Registration, conference office. 

no-host hour 

Jean Moore— Document editor; photographer; Resource 

Person for Parent and Community 
Frank South— Resource Person for Training 
Gerry Ure— Registration; conference office; no-host hour 
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